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INTRODUCTION 

Tfjls module Is one In a series of training packages that have been 
designed for working with the handicapped adolescent and young adult In 
correctional settings. This particular module focuses on the Ov erview of PL 
and lEPs. The complete set of C/SET Training Modules include? 
Information on the following topics: 

Nodule 1: Correctional Education/The Criminal Justice System 

Nodule 2: Characteristics of Exceptional Populations (Juvenile and 
Adult) 

Nodule 3; Overview of Special Education 

Nodule 4: Overview of PL 94-142 and IEP$ 

Nodule 5: Assessment of Exceptional Individuals 

Nodule 6: Curriculum for Exceptional Individuals 

Nodule 7: Instructional Methods and Strategies 

Nodule 8: Vocational Special Education 



NODULE COMPONENTS 



This module *as been designed as a self-contained training package. It 
contains all thr Information and materials necessary to conduct training. 
Additional Information and materials can be Included at the discretion of the 
trainer. 



Instructional Design Specificatio ns . 
to nowin /Information : 

Nodule Title 
Competency Statement 
Rationale Statement 
Prerequisites 

Hodile Objectives 

Ev aluation Procedures and Criteria 

'.earning Activities and Alternatives 

Content Outline 



This cover page Includes the 



References 
Handouts 

Overhead Transparency Masters 
Training Evaluation Form 



PcCOMMENOEO PREPARATION PROCEDURES 

K Mkm?ri^iL fJn 4 . tra lr.u Sh0u1d th0 ™9h1y '"lew the entire 
Ptcwge and become familiar with the content of each component. 
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2. Conduct Needs Assessment. 

a. Type In the name and address of the trainer on the Needs 
Assessment Form. 

b. Duplicate the form and distribute to participants well In advance 
of the established training date(sj. 

Note: Each Item on the Needs Assessment Form corresponds to a 
major unit or section of the Content Outline as designated 
by a number, decimal, and a zero (e.g., 1.0, 2.0, 3.0)« As 
such, each needs assessment question represents a very 
broad content area. 

A trainer may design a more specific needs assessment 
Instrument by formulating questions related to subsections 
of the Content Outline. This Is recommended when there Is 
a specific pre-determlned focus for training or when there 
Is a limited amount of time for training. 

3. Review the completed Needs Assessment Forms. 

4. Select the topics/content to Oe presented. 

5* Fonwlate objectives for the training sessions. The major objectives 
are listed on the Module Objectives pages(s). In situations where the 
training Is more nighly tocused, the trainer should formulate more 
specific objectives. 

6* Determine evaluation Instruments and procedures. Evaluation procedures 
and questions corresponding to the objectives are listed In the 
Evaluation Procedures and Criteria section. Additional evaluation 
questions should be developed in situations where additional or more 
specific objectives have been formulated. 

7. Determine learning activities. 

a. Review the Content Outline section and select the content to 
be presented 

b. Review the Learning Activities section and prepare learning 
activities that relate to the objectives. 

Note: It Is reconmended that the format of the training session 
Include frequent participant activities In addition to a 
traditional lecture presentation. For maximum effec- 
tiveness the trainer should change the format of the 
session at least every 30 minutes. In most cases this 
will require the development of additional learning 
activities. 

8. Prepare overhead transparencies. 

a. Select and make overhead transparencies that will be used In the 
training session. 

b. Additional transparencies should be developed by the trainer when 
specific Information needs to be emphasized. 
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c. In some cases the trainer may need to enlarge the transparencies 
when the training session will be conducted In a large room. Some 
transparencies will need to be separated where two have been placed 
on a page. 



9. Prepare handouts 

a. Select and duplicate handouts. 

b. Additional handouts and materials for activities should be developed 
as needed. 

PEL I VERY OF MODULE TRAINING 

The following Is a list of recommendations for trainers relating to the 
delivery of module Instruction. 

1. Select a site conducive to training by considering the following: 

a. adequate size 

b. temperature control 

c. ventilation 

d. acoustics 

2. Prov«de comfortable, moveable chairs and a hard writing surface for 
each participant. 

3. Begin with a welcome and Introduction of yourself. Include Information 
on your background, training, and experience. 

4. Explain the purpose of training. 

a. Provide a rationale (see Instructional Oeslgn Specifications 

b. Olsplay^and/or distribute a copy of the objectives the participants 
are expected to meet. 

c. Provide participants with a content outline listing the major and 
secondary level topics to be presented. 

5. Explain the evaluation procedures to the participants. 

6. it Is recommended that the trainer provide a 10-mlnute break each hour. 
If the training session Is to span the normal lunch period, provide at 
least 90 minutes. Access to refreshments during the training period 1s 
recommended. 

7. Inform participants of the time-frame you Intend to follow. 

8. Periodically summarize the Information you have presented. 

9. Encourage participants to ask questions, ask for clarification, and/or 
ask for additional examples. 

TRAINING EVALUATION 

At the conclusion of tne training sessions), ask the participants to 
complete the Training Evaluation Form. 

erJcIO 
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gKruUei h. 0VERVIEW OF PL 94-142 Ar IEPs 



FttMBffl THIS MODULE HAS BEEN DESIGNED TO MEET THE NEEDS OF 

INDIVIDUALS WITH A BROAD RANGE OF SKILLS AND EXPERIENCES . 
THEREFORE v NOT ALL TRAINING SECTIONS AND COMPONENTS MAY 
BE APPROPRIATE FOR YOU. TO DETERMINE YOUR TRAINING NEEDS 
AND TO MAKE OUR TRAINING MORE EFFICIENT AND EFFECTIVE, 
PLEASE COMPLETE THE FOLLOWING SURVEY. SINCE WE NEED THIS 
INFORMATION TO PREPARE FOR THE ACTUAL I RAINING SESSIONS, 
PLEASE RETURN THE SURVEY AS SOON AS POSSIBLE TO: 



mrtm&iflDai Please rate each of the following items with floe of 

the following indications: 

1. High training priority ("Must be covered") 

2. Mediia training priority ("I could use the 
information") 

3. Low priority ("Hot needed or applicable") 

SHC J5MCDC 



High Med. Low 



1. Policy Considerations in the 1 
Drafting of PL 94-142 


2 3 


2* purpose Of PL 94-142 1 


1 3 


3. A Free Appropriate Public Education 1 


2 3 


4* Defining Special Education * 1 
Related Services 


2 3 


5* Definition of Handicapped students 1 


2 3 


*• Regulations for Provision of Special 1 
Education Services 


2 3 


7 1 — 
Due process Procedures * 


2 j 


8* Relationship between Section 504 \ 
<~ _end PL 94-142 

i Y ipieimnwtion issues 1 

hRIC 

aao^EHiting IEPs 1 


2 3 
2 3 
2 3 
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What other concerns, needs, or questions do you have regarding the topic 
covered lr, Ihis module? 



Other consents, concerns, recemnendations. 
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immi 



C/SET Training Module 



Overview of PL 94*142 and IEPs 



cqbkishcii 



Correctional educators should have a basic under- 
standing of PL 94-142 as veil as a working 
knowledge of its requirements/regulations so that 
they are better able to serve handicapped offenders. 



Correctional educators should becone fasiliar with the 
right to education for the handicapped movement which 
has brought about sajor legislation providing for the 
treatment of handicapped individuals. Because sanv 
correctional educators need to become involved in 
developing individual education progress for handi- 
capped insatee, they should be knowledgeable about the 
provisions of PL 94-142. 



EBEBESUI3IIE31 It im hi 9 hl y recossended that participants have success- 

fully completed or demonstrated the skills contained 
in C/SET modules #1 through #3. 
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ObAuVES: 
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1. Stat* and describe the aajor policy considerations in the 
drafting of PL 94-142 

2. Define the ttru 'apecial education' and 'related aervices. ' 

3. Deacrlbe three vaya In vhlch atudanta can be Identified for 
apeclal education. 

4. Olacuaa the aaaeaaaent requlreaente that aaaure non-biased 
apeclal education evaluatlone. 

5. Llat the eleven categorlee of handicapping condltlone 
recognized under PL 94-142. 

6. Naee and deacrlbe the three handicapping condltlone eoet 
coeaonly Identified aaong Incarcerated populatlone. 

7. Llat the persona reaponalble for the developaent of an 
Individualized education prograa. 

8. Deacrlbt the coaponenta of an Individualized education prograa. 

9. Write behavioral objectlvee that Include the behavior to be 
deaonetrated, the condltlone under vhlch It will occur , and 
criteria for aeaaureaent of aaetery. 

10. Develop an Individualized education prograa. 

11. Coepare/contraet the teraa 'leaet reatrlctlve envlroneent' and 
'ealnetreaelng. * Tell hov theae teraa fit Into a 'contlnuua of 
eervlcee. ' 

12. Olacuaa the aajdr conelderatlons In aaklng placeaent declaiona. 

13. Llat and dlacuaa the aajor due proceae proceduree provided 
under 94-142. 

14. Coepare/contraet aajor provlaloie of Section 304 vlth ones 
found In PL 94-142. 

15. Delineate current legal laauea In apeclal /correctional 
education and the lapleaentatlon of 94-142 In the correct i« nal 
aettlng. 

16. Dlacuaa the purpoae of ICPa. 

17. Deacrlbe the relatlonahlp between ICPa and the leaat 
reatrlctlve envlroneent* 

16* Llet and deacrlbe the coaponenta of an ICP. 

19, Uelng a eaeple caae study for a alldly handicapped student, 
develop an ICP. 

20* Develop an ICP for a aelected handicapped atudent In your echool. 



HON PROCEDURES AND CRITERIA: 



PBI/PQST Ilil OBJECTIVES 



LIST FOUR REASONS VHT COHGRESS ENACTED Ft 94-142. 

A. 
B. 

C 
D. 

PL 94-142 IS ALSO CALLED THE 



OEFIRE THE FOtLOVIRO ACRORTRSt 

A. FAPEt 

B. LREt 

C. IEPt 

LIST FOUR ESSERTIAL CORPQEEHTS OF AR •APPROPRIATE* EDUCATION 
UNDER PL 94-142. 

A. 
B. 
C. 
D. 

RELATED SERVICES RAT RE DEVELOPHEHTAL, CORRECTIVE, OR 
SUPPORTIVE SERVICES THAT 



RARE THREE TYPES OF SERVICES THAT CAR RE CONSIDERED RELATED 
SERVICES. 

A. 
B. 

C. 

THERE ARE CATEGORIES CF HARDICAPPIRO CORDITIORS 

LISTED IR PL 94-142. LIST FOTR OF THEN. 

A. 
B. 
C. 
D. 



THE LAV MANDATES SERVICES FOR ALL HARDICAPPED STUDENTS 
BET VEER THE AGES OF 



OVERVIEW OF PL 94-142 AND IEPs 



9. LIST TWO PROCEDURAL SAFEGUARDS THAT RUST RE OBSERVED BEFORE 
ART ^REPLACEMENT EVALUATION IS INITIATED ON A STUDENT. 

A. 
B. 

10. SPECIAL EDUCATION STUDENTS RUST NAVE THEIR PROGRAMS REVIEWED 
ARD BE TOTALLY REEVALUATED EVERY 

YEARS. 

11. WHO CONDUCTS THE SPECIAL EDUCATION EVALUATION? 



12. LIST THREE INDIVIDUALS WHO SHOULD PARTICIPATE IR THE 
DEVELOPMENT OF AR IEP. 

A. 
B. 

C. 

13. LIST FOUR THINGS THAT SHOULD RE INCLUDED IN AN IEP. 

A. 
B. 

C. 
D. 

14. DEFIRE * LEAST RESTRICTIVE ERVIRORRERT* ARD 'HAIHSTREAHING* 
SO THAT THE SIMILARITIES ARD DIFFERENCES ARE CLEAR. 



15. GIVE THE TWO CASES IR WHICH PARENT PERMISSION IS REQUIRED 
IR THE SPECIAL EDUCATION PROCESS. 

A. 



16. ROTICE ARD REARING RIGHTS ARE TO RE PROVIDED EVERY TIRE AR 
EDUCATIONAL AGENCY * PROPOSES OR REFUSES' TO 'INITIATE OR 
CHARGE' A STUDENT 'St , 

f . oi"im~HI Z~~I~~ZZ~IZZ- 

17. WHAT RUST AR AGENCY DO WHEN A PARENT REFUSES TO PARTICIPATE 
ARD THE HARDICAPPED STUDENT CANNOT ACT ON HIS/HER OWH 
BEHALF! 



IB. LIST TWO RIGHTS PARENTS HAVE WITH RESPECT TO THEIR CHILD'S 
EDUCATIONAL RECORDS. 



A. 
B. 



NG ACTIVITIES: 



ACTIVITY I. tt is recossended that if the saterlal In the content 
outline is presented in lecture forsat, periodic 
discussion qusstlons bs provided to ths participants 
to proapt group discussion. Ths following qusstlons 
can bs ussd for such purposes. 

s) After Section 1.0 

01: Why vaa PL 94-142 needed to lnsurs the rights of the 
handicapped? 

02: What vsrs soss of ths problsss vlth ths identification of 
handlcsppsd atudenta prior to the paaaage of PL 94-142? 

03! Hov did PL 94-142 help to increase the nusbsr of 
progress for ths hsndlcsppsd? 

b) After Section 2.4 

01: What is ths first purpose Mentioned in PL 94-142? 

02: Was it Congress' original intention thst PL 94-142 
also apply to correctional facilities? 

03: Hov is financial aeslstsncs for sducstlng ths 
hsndlcsppsd provldsd under 94-142? 

04: Whet is ths fourth purpose of 94-142? 

c) After Section 3.4 

01: What doss FAPE sssn? 

02: What are eight esssntlsl cosponents of an 
"appropriate education"? 

d) After Section 4.2.4 

01: Special education las . 



02: Ths tsrs apeclal education can Include the 
following typsa of instruction: 



03: Why is ths provision of related asrvlcss also 
required under PL 94-142? 

04: What requirements have to bs sst for s ssrvlcs 
to bs conaldered a "related ssrvlcs"? 

09: Nans soss dsvslopssntsl rslstsd aervlcea. 

06: What are corrective related asrvlcss? 
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07: Whst support aervlcea are Included under the 
related aervlcea requirement? 

08: Are local education agencies required to pay 
for all relatsd asrvlcss? 

09: Moat of ths controversy aurroundlng the proviaion 
of related services centers around two lsaues. 
Whst are those two issues? 

e) After Section 3.4.4 

01: Whst ars aose of ths chsrsctsrlstlcs that 
can result in s studsnt bslng clssslf led 
as "ssrlously esotlonally dleturbsd"? 

02: Under what conditions aust thsss chsrsctsrlstlcs 
bs desonat rated to qualify ths student for apeclal 
education services aa "seriously esotlonally dlsturbsd"? 

03: Why sight aoss school districts bs hssltsnt to 
label atudenta aa esotlonally dleturbsd? 

04: Whst are the conditions that suet be set to qualify 
a atudent aa "sentally retarded" under PL 94-142? 

03: Learning dleabllltlee can bs in ths srsss of oral 
expression, _ _ 



06: Whst is th* excluslonsry clauee sentloned under 
the learning disability category? 

07: What are the esndatcry age rangea for 
educational eerv>.ces> 

08: To what extent sust atatss provide aervlcea 

for the students st each end of the age range? 

f) After Section 6.1.3 

01: Nase three vaya a atudent say be referrred for 
apeclal education aervlcea? 

02: What la the typical acreenlng procedure uaed in 
correctional facilities? 

g> After Ssctlon 6.2 

At Whst dus process procedures ere required immediately 
following the initial referral of a studsnt for 
spsclsl education aervlcea? 



02: When la parental permission required? 
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03: What other rights auat parenta be lnforeed of 
when their child la to be teeted for apaclal 
education purposes? 

04: What If the parenta cannot ba locatad or tha 
atudant la a ward of tha etate? 

h) After Sactlon 6*9.6 

Oli An IEP la a writ tan atataaant of tha 



02: An IEP aaatlng auat ba hald within calandar 

daya froe tha data that eligibility vaa dataralnad. 

03: An IEP auat ba laplaaented 

following lta developaent. 

04: Individual lzed education progress auat ba reviewed 
at least . 

03: Nase three thlnga that an agency auat do to anaure 

that parenta are afforded an opportunity to participate 
In developing the IEP. 

06: What are the basic eleaenta to be Included In an IEP? 

07: Can a teacher be. held accountable for a atudant 
aaatlng goala a pec If led In the IEP? 

1) After Section 6*6*4 

Placeaent declelone ehould be baaed on 



What la aeant by a 'contlnuua of earvlcee"? 

Give two reaeone why it la neceeeary to aalntaln 
a contlnuua of earvlcee* 

How can correctional lnetltutlone aeet the 
contlnuua of aervlcee requlreaent? 

What procedural eafeguarde auat be lnatltuted when 
a atudent'a educational placeaent la to be changed? 

What conetltutee a change In placeaent? 

How can a suspension /expulsion froa achool 
be coneldered a change In placeaent? 

What happena to the atudant when the parenta 
dlaagree with the achool dlatrlct and requeat 
a due proceaa hearing? 



01: 

02: 
03: 

04: 

OS: 

06: 
07: 

06: 




LEARNING ACTIVIT^ 10* 



J) After Section 6*7.9 

01: Coapare and contrast the teres 'leaat restrlcltve 
envlroneent" and "aalnstreaalng"? 

02: How can correctional facilities help to enaure 
that the LRE requlreaent be aet? 

03: Why should placeaent decisions be aada after 
» the IEP la developed? 

k> After Section 7*2*2 

01: Written notice should contain the following eleaente: 

A full explanation of all 



A deecrlptlon of the action 



A deecrlptlon of each 



02: What auat the agency do to enaure that the parenta 
underetand the notice? 

03: At what junctures le parental ccneent required In 
the apaclal education proceaa? 

04: What can an agency do when the parent refueee 

to give consent? 

1) After Section 7*3*9 

01: The * paaeed In 1974, 

eetabllshed the rlghte of parenta to access their 
child's recorda. 

02: The aaxlaua tlae allowed between the leeulng of a 
requeat and the granting of accaae ie . 

03: If parenta dlaagree with lnforaatlon contained In 
the recorda, they they have the right to 



04: Who aay accaae the atudant'a recorda? 
a) After Section 7.9*6 



01: Can an Individual other than tha repreeentatlve of 
the handicapped atudrnt file a coaplalnt agalnat the 
educational agency? If eo, how la It done? 



LE/SaW ACTIVITIES: 



02 i What are the t/o coeplalnt proceduree dealgnated 
under Section 504? 

03t When can ■ civil suit be filed under PL 94-142? 
under Section 504? 

01 1 In the put, how vere aret caaee involving 
handicapped etudente lltlgatad? Nov and 
why haa that changed? 

05: What typee of da sage a aay be awarded in a caaa? 

06 t Under what condltlona have daaagea been awarded? 

A) After Section 6.0 

Olt PL 94-142 and Section 504 both aandate a 



02 1 la the broader of the 

tvo lava, encoepasslng all handicapped pereone 
regardleae of age. 

03: The aanctlona for noncoapl lance are different 

for the tvo lava. What aanctlona can be applied 
under 94-M2? What about Section 504? 

04: Llat tvo additional vaya that the lava differ. 

o) After Section 9.6 

01: What probleee eight be encountered in the 
identification proceee that takee place 
in a central intake facility? 

02: Are the eligibility categorlea adequate for 
lnaate populatlone? What are aoee of the 
probleaa vlth categorlea in general? 

03: What probi*«e exlat vlth tleellnee for 
lepleeentlng ICP eervlcee? 

04: Dlacuaa vaya that correctional facllltlea can 
aeet the 'contlnuua of eervlcee* requlreaent. 

05: Why alght facllltlea need eeparate dua proceea 

proceduree for handling 94-142 laauea? (eeparate 
froe lnetltutlon-vlde grievance procedurea) 

06: What are aoee of the laauea Involved in appointing 
aurrogate parente for handicapped lnaatea? 

ACTIVITY II. Seell Group Dlacueelon 

After covering the lnforaatlon in Section 6.3.6* divide 
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the group into three aactlone. Display T-7 re Job* 
Hernandez and aak each group to reapond to one of 
the queetlone. 

Follov the eaee proceduree for the vignette 
re Vaneaea Slesona. 

ACTIVITY III. Seall Group Dlecueelon 

After covering the lnforaatlon in Section 7.4.7, 
divide the group into three sections. Display 
transparency T-14 re Joe Berry* and aak each group 
to reapond to one of the queetlone. 

¥15*6115 » 

Joe Berry 'a parente have juet read hie peychologlcal 
report and disagree vlth the agency 'a proposal to 
claeelfy their eon aa emotionally dleturbed. They 
veheaently deny that Joe haa any real probleaa* 
rationalizing that hla incarceration vaa a reeult of 
hanging around vlth a bad group of klda. The parente 
feel thle label (in addition to hla incarceration) 
vlll atlgeatlze Joe. They are requeetlng a hearing 
regarding their son's classification ss "seriously 
eaotlonally dleturbed. " 

What aequence of events auet nov take place? 

Vhat actlona auet the correctional agency take 
at this tlae? 

What happena if the parente vln? What if they loae? 

ACTIVITY IV. Role Play Activity 

(after covering the content in Section 7.5.6) 

This activity ahould take about 30 alnutee to coaplete. 
Follov these etepe: 

Distribute the sttsched Problea Sheet to 
all participants. 

Select elx participants to role play snd give 
thea esch sn sttsched role card. 

Distribute the sttsched Group Observer Sheets 
to sll reaslnlng participants. 

Brief role-players, focusing on the 
following points: 

— plsy role described on card 
—-be careful not to overplay role or 
underplay it 
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11a ten and react to argument a poaed 
by other role-playera 
--do not ehov your role card to anyone 
Hartln Turner, the Director of Programs 
vlll bay in tha rola play aaaalon. 

To facilitate tha roJ^ playt 

After partlclpanta hava raad tha Problaa Sheet, anavar any 
queetiona thay might hava. Begin tha rola play by taking 
Hartln Turner to at art the 'meeting. • 

Allov the role play to continue until all partlclpanta have 
voiced their positions on the lesuee. Hext, aak the group 
obeervera to euaaarlze their findings, followed by the role 
play obeervera. The questional provided on the group and role 
play observer eheete ehould provide a focua for the dlecuaalon. 
After each role play observer hss consented, have each role-player 
read his or her role card. Ash Burndt Aught to read hie laat. 

The role play debriefing should focus on queetiona regarding 
legal requirenenta under PL 94-142 and the unique problems with 
leplewentatlon in correctional settings. The concept of "hidden 
agendae" should also be discussed* Each position in the role 
play activity volcee a need of the individual participating in 
the nesting. To be effective, educator a euat confront and deal 
effectively vlth these needa and concerns. 

ACTIVITY V, Developing an ISP 

The easple psychological and educational evaluatlone (H-3) 
provided for the claeerooa activity ssy vary alight ly froa 
those perforsed on children in your dletrlct. The IEP fora 
provided for thle activity ssy also vary. 

Exercise #1. Developing an IIP for Billy* 
Rtttfii&fiDf* 

(1) Read the educational and psychological evaluatlone for Billy. 
Then coaplete the Current Level of Student Perforsance Data Fora 
(aee next page) and the accospsnylng IEP fors (H-l and H-2). 

(2) Sunearlze the information gathered on the Data Fors into ahort 
conclae descriptive atatementa, both atrengthe and veakneeeee. 

O) Ualng these etatesents aa a baala, develop long-range 
general goala for Billy for the year. 

(4) Froa the long-range goala, generate lnetructional objectlvee. 
Place the teralnal behavior desired and the condltlone under 
vhlri It vlll occur under the heading lnetructional Objectlvee. 

(9) Place the criteria for oaatery component of the objective under 
the heading Objective Criteria and Evaluation. 
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(6) On the back of the fora locate Component A, Servlcee Required. 
Baaed on the current level of performance and the lnetructional 
objectlvee (and a review of the educational and psychological 
evaluation), vhat aervlcee are required for Billy? 

(7) Decide on a atartlng date (thle vlll be purely arbitrary for 
thla exerclae). 

(9) Write the title of the pereon (e.g., epeech theraplet, etc.) that 
la needed for the required eervlce. (Normally the pereon 'a name 
would go under thle heading. ) 

(10) Determine hov much time vlll be epent in a epeclal claae eettlng 
and hov auch time in the regular claeerooa and record It aa a 
percentage. 

(11) Rake a general atatesent of vhy the placement vaa aade. 

Check your anavere agalnat the model (Anever Key for Exerclee #1 - H- 
la and Handout-3). If yours dlffere elgnlf lcantly, revlee it until it 
approxlaates the model IEP for Billy. •Educational and psychological 
evaluatlone for Billy are found in Handouts 4 and 5. 

ACTIVITY VI. IEP Meeting (Slsulatlon) 

Participant* ahould be divided into groups of 4-6 (depending on 
the overall alze of the group). Thle part of the seaelon Involves a 
elmulatlon of an IEP meeting and the actual writing of an IEP for a 
atudent in the participant 'a facility. After aeelgnlng groups, 
provide each participant vlth educational asseseaent data, and any 
other pertinent lnforaatlon to be coneldered in writing an IEP. The 
data for writing thla IEP ahould be collected froa atudent fllee at 
the facility. The group ehould be given 10-19 alnutee to read the 
information and aake pereonal notes regarding the atudent 'a needa. 
After they have reviewed the information provided, appoint a pereon to 
facilitate the IEP meeting and the drafting of the document. When the 
group le flnlehed, they ehould have a completed document that fulfllle 
the requlresente of the lav and can be used for implementing a epeclal 
education program for one of their lnaatee. Thle group activity can 
be conducted in tvo vayat 

(a) If deelred, the data uaed to generate an already 
exletlng IEP could be ueed. After the group haa 
written their IEP, they could then compare it 
vlth the exletlng IEP to evaluate their work. 
Each group could be aaelgned a different etudent 
or given lnforaatlon on the ease etudent. 

(b) Each group would be given information on a dlf 
ferent etudent. After writing their IEP, the 
team would preeent the reeulte to the entire 
group of workehop partlclpanta. A dlecuaalon and 
critique of each reeultlng IEP would be conducted. 
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Tha Instructor should obUln atudant lnforaatlon and film for 
uaa In tha IEP alaulatlona ao that IEPa ganaratad will hava aoaa valua 
for tha participate. When lnforaatlon Is distributed to partici- 
pant^ It la Important to aaphaalza tha confidentiality of recorde. 
Inforaatlon ahould not leawe tha rooe «hara tha aorkehop la helng 
conductad and partlclpanta ahould ba lnatructad not to dlacloaa any 
confidant lal Inforaatlon to paraona not participating In tha workahop. 
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ROLE PLAY HMOUTS 



PROBLEM SHEET 



PjOIClPMSi 



Mm. Paynti tht aothar of an incarctrttad handicapped teenager? 

■mil nrt children it hone. 

Tarn Overneleefj ton, in a correctional yoeth facility eervina • tno year 

i| attandn ipacial adacation claetae part of tht day. 



Martin Tarnari 
Bedoffa Macawi 



Diractor of 



tht conneelor/ceee aanaaer Mho it aaaifnad to tonitor 
Turn 1 a bahavior ahilt he'a incarcerated. 



Banda Roacharki a paycholofitt at tht corractional inttitetion. 



Bared Rathti 



tht apteial adacation 

facility. 



Morfcina in tht corractional 



Yoa art atttini eith antral ataff 
atadant Mho it conatantly caaaini probli 
to taka tht corractional adacation to a 



froa tha imtitation, a balligarant 
, and hit parant Mho it threatening 
i procaat hearing. 



Tha atadant haa aiaaad a food naeaer of hia apacial adacation claaaaa due to 
actiiaj oat bahavior that rttaltt in hit htitaj aant to lorfc-ep. Tht aothar 
fatlt that htr ton it atotionally dittarbad and, aa a rtaalt, 
ralatad aarvicta than ha it carrantly getting. 
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ROLE CARDS 

IllllllllllllllllhllllllllllllllllllllllllllllllilllllllllllllllllllllllllllH 
MARTIN TURNER! 

Yoa art tto director of Prop-M* for the correctional facility, and at a malt 
yoa an coacarnri atari; tte lack of financial raeoorcM to aapport all of yow 
proorea*. Ym fear that if tlais parent M*t to coert and yoa aart aaHiatad to 
providt wt eervieen, yoar tedott Maid hi iapoeeible to balance. Yoa haw to 
Mi* to* mm* for all prorata md aat prioritiee. Yoa Maid Mt fail good 
•boat raaoarcaa taimj pal lad froa ether projacta to offaat tht coat of 
psychological MrvicM atove and beyond that it carrtntly available. 

inniiiiniiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiuiuiiiiiiiiiiiiiiiiiiiiiiiiiuii 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 ■ 1 1 1 1 1 1 ■ 1 1 1 1 1 1 ■ ■ ■ ■ 1 1 1 ■ t ■ ■ i > t > ■ t > > > t * * i > > t > ■ 1 1 1 1 1 1 

MRS. PAYNEt 

Yoa are the Bother of a 15 year old toy aho hM had adjeateent probiM* ever 
tinea yoar firtt haafaand deeertod tot feaily. Yoa had recently raaarried jatt 
before Tarn tot into troabla toil laat tiaa. Yoa feel that t*ch of hie behavior 
it related to hie emdllintaeae to accept yoar raaarrteM. At a parent, yoa 
fMl that thie it a critical tiae for yoar ton and that if he doaonU eat mm 
help mm, it till to toe late. Yoa are alM concerned atovt the probloM yoar 
faaily mil to throat* mm Tarn it ralaaaad if he doecn>t art help mm. Ym'm 
hetrd abort 9W« becaaM Tern mm claaaifiod m behavioral ly diaordared and 
received aarvicee throejh the petite tchool. Itaever, yoa think that the peblic 
ichool didn't do a very food job in providlne aarvicee. If they had, yoar ton 
eight have gotten bettor, inttoed of ending ap in priaon. Ym think Tern thoeld 
tat froap coanaelini aa a related eervice. 

IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII1IIIIIUIIIIIIIIIIIIIIIIIIIHIIIUIIIIIIIIIIIIII 
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TO O 

O r- 

TURN OVERNULEEFi *™ 

n i— 

-1 -< 

a. 



Ym art 13 yeart old and try to play the tooth pay routine, althoagh it dottn't 
com off too Mil at tiae*. Yoa have been claaaifiod aa baheviorelly ditorderad «/> g 

and hew baM in apecial edveation cImbm for the peat three yean* Ym don't 
think it* a dona yoa mk good. Althoath yoa have an average 10, yoar tkillt are 
only 3-4 erode level. Ym often tot into fighte in leaa etrectered atttinet and 
i very entry etan yoa think aoMont it getting on yoar 
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iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiniiiiiiiiiiiiiiiiiiiiiiiiiiiiimiiiiiiiiiiii 

BEMM MBCHMKi 

Yoa art tht ottrwo rh ad ptychologiit that dotan't havt enoagh tin to do e ver y 
thing at it it. Yot evtleattd tht itadent and believe that ht it trely in need 
of aarviw, bit to it jttt abott everybody tltt in thit place* Uhat can you 
do, thar art jttt to May hotrt in tht day? Thit ni|ht bt a food opportanity 
for yoa to try tabtlt tactic* to praaaara tht prograrft coordinator to pet tht 
additional tttff yot havt rtpttttdly repeated, tinct yoa can only bt roqtirod 
to provide thttt aorvicea andnr 9H9fc fceidn, yot alto don't feel that thit 
itadent totld fit Mo any of tht protpt yot art arrant iy ootnteling and that 
ht ootid bt diareptive to tht pro p ttt that hat occarrtd in tht groap coanttlini 
aeaeione. Yot 1 rt alto not sort yot can work tith Tarn. Thart it jttt tontthing 
abott hit that patt andar yotr akin and aahat it diffictlt for yot to tork tith 
hit pro fttti ontlly. 

iiiiiiiiiiiiiJiiiiiiiuiiiiuitiiiiiiiiiiiiiiiiiiiiimmimiimmmmiii 
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8ERND AUBHTt 

Yot art Tarn 1 a apacial tdacttion teacher. Yot feel that if ht tart not rttovad 
fret clatt u> often, yot eight fat ablt to taht propraaa tith hit acadeeictlly. 
Yotfrt not aart *tt tht anatar it ml yot art Mrettd in panarml. In fact, 
yot'rt prnMtly tort i nt tr att td in tooting landa Roochork and evtnttally taking 
bar ott on a data. Oaring tht tatting, yot plan to agrtt tith Bonda'e position 
(whatever it it) and aapport idiate/ar pointt tht aakae. 

lllllllllllllllllllllllllllllllllllllllltllllllllllllllllllllllllllllllllMIIII 
BEDOFFA MRGMEi 
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Yot art tht cotnatlor/cttt aaniger aatigntd to tonitor Tarn 1 1 progrttt in tht 2. £ 

facility. Yot havt eoat reel concamt abott hit lack of progrttt and inability * ^ 

to adjaat to etracttrt or p r aaa tr a of any kind. In mm teya, yot tith yot had S? 5 

tort of a coanaaling ba ck grotnd to htlp yot interact tort effectively tith thit 3. 
ttedant. Oh tht othor hand, yot alto fatl ht ootid probably got it togtthtr " § 

bttttr if ht tented to, bat ht choottt not to at titea. Naybt tith tht paaaage S 
of tita ht till Itarn to accept tort ttrtcttra, bat yoa havt tott rtal doebte. g 
IV 11 probably jaat tax oat hit aanttnet and Itavt tithott taking any rtal H 

progrtaa. ^ 

• 

\\\\\\\\\\\\\\\\^\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\w " 
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ROLE-PLAYER OBSERVER SHEET 

1. Has his/her participation general, specific, or lopsided? 

2. Here hit/tar contribetiont helpfel or ettlest? Why? 

1 Hut effects did hit/twr pjrticipitian have on the group? 

4. Sid his/her contribution indicate that he/eha eat listening to others in 
the eroep? 



3. Hart hii/har c-tribetions cantered on solving tht row's problees, or 
tbay directed by personal needs, attitudes, and/or vaiees? Explain. 



6. Urite tin or three sentences mien best characterize tht individeal yoe 

7ZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZZ/ 

6R0UP OBSERVER SHEET 

1. 
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a. Mat tht |mrtl ataoaphart of tht group cooptrttivt or cotpttitivt, 
fritndly or hottilt? 

b* Did tht ataoaphart vary fret tint to tiat? 



2. PMT1CIMTIQN 

a. *o participated nott? Ltast? flvtragt? 

b. Hat thtir participation htlpful or aatltaa? 

c. Uhy did thay participate in that nay? 

d. Uhat tfftct did that kind of participation havt on tht group? 
1 DflBEBT flNB IMTY 

a. Has tht ganartl intartit high? 



73 
O O 

cr r- 



tv Did tht intartit lag at titti? Hat this dut to lack of information, £ m 

undantanding, or stimulation? ^ p 



CD > 
-J «< 



c To Nhat tvttnt did tht group fttl unitad by a coaaon purpoat? L%t 

thtrt factors that blocfcod progrtaa? What uart thay? % 

% 8 

4e PROBES 

a. Hon far did tht group gtt? ? 
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1.0 POLICY COMSIDEtATIOIS II THE DRAFTING OF PL 94-142 



Over the put thirty year a, the civil righta of Americana have 
continually been redefined and ensured through varloua aantal 
dlaablllty lava, civil right* leglslstlon, and court litigation, 
iha Education for All Handlcappad Children Act of 1979, coaaonly 
rafarrad to aa Public Lav 94-142, In a dlract raault of tha 
historical movements vhlch hava sarvad to further ensure that all 
Aaarlcana ara afforded equal opportunltlaa undar tha lav. 

(Dlaplay T-l> 

Whan Congraaa bagan tha task of developing PL 94-142, there were 
aany lasues to be addressed In trying to correct the vronga that 
handlcappad paraona had experienced In the educational ayatas. To 
begin vlth, no ayateaatic approach vaa being used to Identify 
handlcappad children. Aa a raault. Project Child Find, vhlch vaa 
Incorporated under PL 93-360 (the forerunner of 94-142), vaa 
continued under PL 94-142. Thla provision required the atataa to 
sake concerted efforta to identify handlcappad atudanta within their 
local aervlce districts. Secondly, It vaa veil docuaented that aany 
of the alreaJy Identified handlcappad were being excluded froa 
educational programs on the baala of their handicaps. In order to 
counteract this*, 94-142 required a fraa, appropriate, public 
education be afforded all handlcappad children. Coapoundlng the 
vhole problea of exclusion vaa the fact that appropriate prog rasa 
for the handlcappad vere alaoat nonex latent. Thua, even if a atate 
vanted to provide aarvlcea, they would f lrat have to develop 
prograee. Recognizing the naad for theaa additional prograaa, 
Congraaa appropriated fundi through PL 94-142. Theaa won lea vere 
and continue to be available to help fund the exceaa coata of 
educating handicapped students. Stste Education Agencies (SEA) are 
given the responsibility of Insuring thst local education agenclea 
are Ir compliance vlth the lav and therefore eligible to receive funda. 

Evan vhen progress did exlat for handicapped children, aany problems 
vere In evidence. Frequently, evaluation procedurea vere not veil 
eatabllahed, resulting in blaaad teatlng procedurea and Inadequate 
data being colJ*cted. To alleviate aoae of the problem*!, 94-142 
stipulate* mat evaluatlona sust be conducted by sultldl jclpllnsry 
teass and that no one teat can be uaed aa tha aole criterion for 
placasent into speclsl education. Another criticise of tha exlatlng 
apeclal education progress Involved the failure of progress to do 
snythlng sore than an Initial evaluation. There vere no provlalona 
for monitoring a student's progreaa. Since there vere no goala, 
there vara no atandarda by vhlch to judge. In order to correct 
theaa lnadequaclea, tha lav requlrea that Individual education plana 
be vrlttan for every atudent that enter a a apeclal education 
progras. Theaa plana sust Identify apeclflc goala and objectlvea 
that the student can reasonably be expected to seet, and sust 
delineate hov atudent progreaa is to be sessured. In addition, it 
slso requires thst students be totslly reevaluated every three yesrs. 

Aside fros the lack of evaluation criteria, there aeeaed to be ng 
criteria on vhlch to baae placeaant decisions. Aa a raault, PL 
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94*142 states thst educational services should be provided in the 
least restrictive environment snd thst "to the aaxlaua extent 
appropriate" handicapped children should be educated vlth 
nonhandicapped. 

Even vhen a parent could asnsge to get their child into s progrsa 
snd secure the needed related services, problems vere still Inherent 
In the system. Parents vere essentlslly uninformed vlth regard to 
their child 'a program. Frequently, students vere evaluated, placed, 
and moved from one placement to another vithout parental peraiaalon. 
Parenta vere also vithout acceaa to confidential recorda maintained 
by the school, and there vere no formal procedures for filing 
complaints regarding the school's failure to provide services or the 
provision of services vithout parental permission. These due 
process issues vere addressed in seversl vays. In 1974, the Buckley 
Amendment to PL 93-360 gave parents the right to acceaa their 
child's records. PL 94*142 delineated further rights for parents 
by requiring notice snd consent and by eatabllshlng procedures for 
initiating a due process hearing vlth an Impartial hearing officer. 



2.0 PURPOSE OF PL 94*142 



(Display T-2> 

What did Congress hope to achieve vlth the passage of PL 94-142? 
What four purposes vere given in the regulstlons? 



2.1 As previously mentioned. Congress hsd found thst most 
handicapped students vere either receiving inadequate services 
or no services at all. Since so many students vere felling 
betveen the crscks, it vaa the express purpose of 94-142 to 
Insure thst all handicspped children are provided a free 
appropriate public education (TAPE). Thla education la to 
Include apeclal education and related services to meet their 
indlvidusl needs. These rights ere further insured by Section 
121s. 2 of the Implementing regulstlons, vhlch etstee that tha 
provisions apply to all political subdivisions of the atate 
that are involved In the education of handicapped children 
including correctional facilities. While it haa taken aoae 
time for the provisions of 94*142 to move into the ares of 
correctional education. It haa been the intent of the lav 
aince 1977. 

2.2 The second purpose of 94-142 vss to protect the rights of not 
only handicapped children but alao of their parenta. Theae 
rights and protections are further detailed In Subpart E - 
Procedural Safeguarda < 121a. 500- 121a. 334) and vill be covered 
in more depth in later discussions. 

2. 3 Third, the lsv vss to assist ststes snd local education 
agencies (LEAs) to provide the services required by hendlcspped 
s+udents. Direct ssslatsnce is provided by "f low-through* 
finds thst sre given to stste education agencies (SEAs) for 
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diattxoution to LEA*. The distribution of these fundi is baaed 
on a hnd counts* (the nuaber of students filling into ■ 
handicapping category) and the fundi ara to be appliad to the 
excess coata of educating handicappad students. Initially* 
only 10X of tha coat vaa funded, growing to 40X by tha fourth year, 
vhich atill laavaa a aubatantial aaount of tha axcaas coata to ba 
borne by tha atata or local agancy. 

Indirect aaaiatanca for educating tha handicapped haa taken 
several foraa. Sose sonies have been aade available to 
inatitutiona of higher education to develop, ispleeent, or 
expand teacher training prograaa in apecial education. Other 
funda have been appropriated to support research ef forta and 
aodel prograa developaent. 

2.4 The final purpose aentioned in the regulationa (Section 121a. 1) 
ia to aonitor and to insure the effectiveness of atatea' 
efforts to provide the needed services. To this end, 94*142 
designates that the SEA ia ultiaately reaponaible for inauring 
free appropriate public education (FAPE) for every handicapped 
atudent (121a. 134). The SEA ia charged vith the reaponeibility 
of overaeeing the developaent of written interagency agreeaenta 
that vill aaaure FAPE to atudenta who are aerved by agencies 
other than the public schools. The lav alao requirea that the 
SEA file an Annual Prograa Plan vhich detaila the atata 'a 
propoaal for aeeting the varloue conditiona aet forth in 94-142. 



3.0 FREE APPROPRIATE PUBLIC EDUCATION 

What doea the tera "free appropriate public education" Bean? 



3.1 Free appropriate public education aa aandated by PL 94-142 ia 
incluaive of special education and related aervicee vhich are: 

Free. . . aeaning provided at public expense, vithout 
charge to the parent. 

Appropriate... in other vorda, they seet the atandarda 
aet by the SEA and detailed in 94-142. 

Public... including preschool, elesentsry, and 

aecondary achool prograaa vithin a atata. 

Education... aeaning aervicea that are provided in 
accordance vith an individualized education 
prograa. 

3.2 Several lav auita litigated prior to PL 94-142 helped to lay 
the groundwork for vhat vaa to be conaidered the neceaaary 
coaponenta of education for the handicapped. Pennaylvanla 
Aaaociation for Retarded Children v. State of Pennaylvania and 
Rilla v. Board of Education of the Diatrict of Coluabia both 
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atipulated that handicapped atudenta vere entitled to public 
education prograaa that vere designed to aeet their specific 
needa. 

Since the Hilla and PARC cases, additional lav suita have 
aought to establish the paraaetere of vhat is to be considered 
appropriate. In Fialkovski v. Shapp, 405 F. Supp. 946 (E. D. 
Ps. 1975) the court ruled that if a handicapped child vaa not 
able to benefit froa the educational prograa provided, then it 
amounted to functional excluaion, vhich vaa not peralaaable. 
Hovever, on the other end of the continuua, Springdale School 
Diatrict v. Grace, 494 F. Supp. 266 (S. D. Ark 1960) found that 
the LEA vaa not required to provide a handicapped atudent vith 
the beat education, only an appropriate one. In thia inatance, 
the LEA vanted a girl to attend the atata achool for the deaf 
vhile the parent vanted the local achool diatrict to provide an 
appropriate education. The LEA argued that the atata achool 
could provide the beat education for the child, but the court 
ruled that the lav did not require the beat. It requires only 
that the prograa be appropriate and vhen two prograaa are both 
deaonatrated to be appropriate, then you a. at consider the 
least restrictive environsent (LRE) requirement. When "LRE" 
was considered, the local achool was found to seet that 
requireaent. 

"Appropriate" haa generally been defined by the regulationa and 
varioua Judicial interpretatione aa having eight eaaential 
coaponenta. To begin with it auat include apecially deaigned 
instruction to aeet the atudent 'a individual* needa and related 
aervicea whwn required. In addition, to be "appropriate, * the 
prograa auat be breed on an adequate evaluation and be provided 
in accordance wxth an IEP. Another aapect ia that the atudent 
auat be able to benefit froa the appropriate prograa and a 
periodic review of prograaa auat be included. In addition to 
theae requireaente, the prograa ia to be provided in the leaat 
restrictive environaent. Finally, there ia to be no 
interruption in aervicea, if auch an interruption would cauae 
the student to regress considerably, as in the case of sore 
severely handicapped students <Hartin, 1980). 



4.0 DEFINING SPECIAL EDUCATION AND RELATED SERVICES 



When the law aentione apecial education, what exactly doea it aean? 
What is considered a related service? 

(Display T-3) 



4.1 Special education ia defined in the regulationa aa encoapaaamg: 

4.1.1 Any apecially deaigned instruction to seet the individual 
needa of a handicapped student this can 
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include claasroos instruction, physical education, 
homsbound Instruction, and Instruction In hospitals and 
Institutions. 

Spssch pathology, or othsr rslsted services thst consist 
of spsolslly assigned Instruction thst Is required to 
meet ths unique needs of s student. 

Additionally, It can Include vocational education If It 
consists of spsclslly designed Instruction, 

Although ths law stipulates that special education be 
provided a at no coat, ■ It does not prohibit the paysent 
of Incidental fees which are normally charged to nonhan- 
dlcapped ss part of ths regulsr education progras. 
For exaaplai if a school nor sally requires a tovsl fee 
for P.£. or lsb fees, then they csn require hendlcspped 
students to pay the same. 

4.1.9 The tera 'physical education 1 Is further defined as 

Including! physical and sotor fitness, aquatlca, dance, 
Individual and group gaaes/sports, end adapted physical 
education (I.e., aovssent sad sotor developsent > . 

4.2 The relstsd services provision of PL 94-142 recognizes thst 
hsndlcapped students often require ears than Juet acsdeslc 
Instruction If they sre to hsvs access to the least restrictive 
envlroasent sad movement toward the aalnatresa. While they are 
called relstsd service, these services srs reslly necessities, 
because without then the student would be constructively 
sxcludsd froe appropriate prograaa (Hart in, I960). An 
excellent exaaple Is found In Tatro v. Tsxaa, 625 F. 2d 377 
(3th Clr. i960), where catheterization of a spina bifida child 
was found to be a related service, because without the ssrvlcs 
the studsnt would be unable to attend a prograa on a regular 
school caspus. 

The related services requlreasnt Is perhaps ons of ths aost 
controversial coaponsnts of PL 94-142 and ons of ths hardsst 
to lsplesent In s correctional setting, where access to certain 
services Is Halted. The lev defines "related services" as 
being those services required to aaalat a handicapped studsnt 
to benefit iron thslr special education prograa. In gsnsral, 
ths tsrs Includes transportation and developmental, corrective, 
and other supportive services. Specific exaaplss ars provldsd, 
but ths provision of rslated asrvlcss is not Halted to those 
listed. 

4.2.1 Developmental related services csn take the fora of 

early Identification and asassssent of disabilities in 
children, physical therapy, and certain aedlosl 
exaslnatlons. However, aedlcsl exsslnstlons are only 
considered relstsd aervlcee when provided as diagnostic 
services to dstsrslne n student's medically related 
handicapping condition and ths sxtsnt to which ths 




4.1.2 

4.1.3 
4.1.4 



student ssy require special education. On -going sedlcsl 
sttentlon le not coneldered s rslsted service. 



4. 2. 2 Corrective services Include speech psthology snd 

audlology, as well ss occupational therapy. The tera 
sudlology encoepasses ths Identification of the range, 
nature, and degree of hearing loss, ss well ss referrsls 
for sedlcsl or othsr professions 1 ssr vices for 
hsbllltstlon of hearing. It also includes the provision 
of counseling snd guidance regarding hesrlng loss. 
Speech pathology covers s slsllsr range of services ss 
they relets to specific speech snd lsngusge disorders 
(i.e., identification, diagnosis, referrsl, etc. I. 
Occupational therapy can Include both preventative as 
well as habllltatlve services. 

4.2.3 Supportive services csn encospsss such things ss 
counseling or psychological services, recreation, parent 
counseling snd training, social work services in the 
school, snd transportation. 

Counseling services may be provided by social workers, 
psychologists, guidance counselors, or other quel If led 
personnel. Psychological services eight Include 
adalnisterlng snd interpreting psychological and 
educational teats, ss well ss consulting with stsff 
aesbers or planning and aanaglng a progras of 
psychological services for handicapped students snd 
thslr parents. Parent counseling snd training can be 
uasd ss s means for expanding parents' understanding of 
the special needs of thslr child, in addition to 
providing thss with lnforaatlon rsgsrdlng child 
dsvslopsent. 

Social work services thst csn be provided sight Include 
prepsrlng s developmental history, or the provision of 
individual or group counseling with the student snd his/ 
hsr fsslly. Such counseling is to sddress the probless 
in ths child's living situation that affect the 
students' sdjustsent in school. 

Thsrspeutlc recreation services snd leisure educstlon 
srs two additional support services listed in the 
regulations. They srs to Include both sssessoent and 
the provision of ssr v less. 

Transportation provided ss s rslsted service csn Involve 
trsvsl to snd fros school, between schools, snd trsvel 
in snd sround school buildings. Specialised equipment 
(i.e., rasps, lifts, snd sdsptsd buses) thst sre 
required to provide special transportation for a 
handicapped studsnt srs slso considered relstsd ssrvlcss. 

4.2.4 In ssny lnstsnces, school districts hsvs been reluctsnt 
to provlds rslsted ssrvlcss, othsr thsn thoss currently 
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available in their echoole, and often taachara hava been 
* advised' against sent Ion lng thaa at IEP eeetlnge and 
parent confarancaa. Part of tha problem arises not out 
of lack of coMita#nt to serving tha handicapped etudent, 
but out of a faar that tha aohool district viii ba unabia 
to aaat tha financial obligation incurred vlth tha provi- 
sion of such services. Thasa financial ;oncarne can hava 
an a van graatar impact in a corr actional sat ting vhsra 
education aust eoapata vlth othsr prog r a as for 11 ait ad 
funds. Hovever, there is nothing in the lav that stipu- 
lates that the L£A oust absorb all the costs, only that It 
oust ensure the provision of these services at no cost to 
the parents. Soae of these related services say be provided 
through interagency agreement a, vlth all or part of the 
costs absorbed in soother agency's budget. As previously 
Mentioned* the SEA has the sole responsibility for develop- 
ing Interagency agreeaents that Insure sn appropriate educa- 
tion to all handicapped etudente within their LEAe. Theae 
agreements, when veil planned and developed, can help provide 
the vehicle by which needed related services can be offered 
in the correctional netting CHoekenberry, 1900). 

Much of the controversy in public schools regarding 
related services has centered around two Issues. The 
first issue is whether school can be required to provide 
soae alitteua level of a related service. It haa 
frequently been ergv*d by school districts that any 
provision of a. ear vice aeete the alnlaun requlreaent 
(e.g., 1/2 hour of speech therapy a reek). However, the 
real question in thla issue is 'approprieteneee' and 
vhether s student can benefit froa their apeclal 
education prograa. It the etudent does not benefit, 
then sore of the service any be required (Hartln, I960). 

The second issue has Involved controverey over vhere to 
drav the Jlne betveen 'eedlcal eervlcee' and 'related 
services. 9 As indicated in the regulations, aedlcal 
diagnostic services auet be aade available, but it ia 
the responsibility of the parent to provide aedlcal 
treat sent. The deciding factor la not vhether the 
service is performed by a phyelclan (e.g., catheteriza- 
tion by a doctor, or psychotherapy by a peychlatrlet), 
but vhether it la necessary to . table the etudent to 
benefit froa their apeclal education <Hertin, 1900). 

The only caae, concerning the provlelone of PL 94-142, 
that haa been heard by the Supreme Court centered around 
these issues of appropriateness and vhether or not a 
related service was required. In The board of Education 
of the Hendrlk Hudson Central School Dletrlct v. Rowley, 
et si., 1902, the court establlahed that related 
services vers onlv required if the student could not 
benefit froa their prograa without thes. Since Aay 
Rowley, s deaf child placed in a regular classrooa, vas 
perforalng better than the average child in her claae, 
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the court found that the provla* >n of an Interpreter vaa 
not necesaary. Aay'e parenta had argued that aha would 
*ake greater progress if provided vlth an Interpreter, 
alnee without one aha could only underatand and reepond 
to about 60X of vhat vaa being aald in the claearooe. 
However, the prograa without the Interpreter vaa 
coneldered 'appropriate' by the court becauae 'at the 
alnlaun' aha vaa able to benefit froa it. 



3.0 DEFINITIONS OF HARD I CAPPED STUDENTS 



Who la coneldered handicapped under PL 94-142? 

Hov old can you be and atlll qualify for apeclal education 
aervlcea under PL 94-142? 

Which handicaps are soet frequently identified in correctional 
populations? 

CDlaplay T-41 

There are eleven categorlea of handicapping condition! reco^. ' In 
PL 94-142. They lncludet deaf, deaf-blind, hard of hearing, 
apeech lapalred, aultlhandlcapped, or t hoped leal ly lapalred, other 
health lapalred, vleually handicapped, eerlouely esotlonally 
dlaturbed, epeclflc learning dlaablllty, and aentally retarded. 
Theae laat three categorlea are the onea scat frequently identified 
aaong Incarcerated populatlone, so they vill be highlighted in this 
aectlon. 

5.1 The tera *eerloualy emotionally dlaturbed' found in Section 
121a. 5 <b) (0) CPL 94M2J la used to indicate a condition 
which lncludea one or aore of the following character let ice. 
which adveraely affect a a atudent'a educational performance: 

an inability to learn vhlch cannot be explained by 
intellectual, eenaory, or health factoraj 

b) an inability to build or aalntaln aatlafactory 
lnterpereonel relatlonahlpa vlth peera and let char a j 

c) inappropriate typea of behavior or feeling* *,nder nornal 
clrcusstanceai 

d) a general pervaalve mood of unhapplneaa or depreaalon; 
or 

a) a tendency to develop phyalcal ayaptoss or feara 
aasoclsted vlth personal, or school pr obJ ens. 

A key concept in this definition la the fact that the emotional 
probleae auet 'adveraely affect educational performance' before 
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the student can be considered eaotionaiiy disturbed under the 
regulations. Furthereore, th* condition aust have bNn exhibit- 
ed over a long period of tlse and to ■ sarksd degree for a atudant 
to be deeaif led ss seriously eaotionaiiy disturbed. In addition, 
the tera ia not aeant to include children vho are socially salad- 
justed, unlesa it la deterelned that they are alao aeriouaiy 
eaotionaiiy dlaturbed. 

It la widely accepted that aany of the juveniles that becoae 
delinquent have a hlatory of truancy, soedealc failure, and 
difficult faally relatione (Salth & Sockenberry, I960). A 
nuaber of atudlea have reported atatlatloa regarding juvenile 
and adult of fendere that aay be considered learning dl at bled or 
aentally retarded under 94-142. Vhlle theae atatlatloa are 
■ore readily available, incidence f igurea on the nuaber of 
emotionally dlaturbed incarcerated individual, have not been 
thoroughly investigated. Morgan's study (1979) of 204 
correctional iaatltutlona screes the U.S. found 16. IX of the 
juvenile offenders reported aa eaotionaiiy dlaturbed. Although 
thla study has aoae definite aethodologlcal flaws, It is one of 
the fee that reports atatlatloa on the incidence of this 
handicapping condition aaong incarcerated juveniles. Thla lack 
of accurate atatlatloa asy be. In pert, due to the confusion 
between who Is considered socially saladjuated and vho la 
considered eaotionaiiy dlaturbed. Ia addition, as is the esse 
with aoae school dlatrlota, correctional fee Hit lea aay be 
heal t ant to label in as tea as seriously eaotionaiiy dlaturbed, 
ss this classification asy require the provision of relsted 
services (e.g., counseling and psychotherapy) thst the insti- 
tution is unwilling o«- unable to ensure. 

The failure to provide such services for seriously esotlonslly 
disturbed adjudicated juveniles vss the basis for a clsss 
action suit in North Csrollns. In Vlllle N. , et si. v. Hunt, 
et al., I960, s consent decree vss entered Into vhereby 
students eighteen end younger, with histories of violent and 
assaultive behavior, were to be pieced In residential prograaa 
vhlch provide the required treataent in conjunction with the 
needed security. Following thla consent decree, the North 
Csrollns lsglslsture established a reaerve fund of ten allllon 
dollara to eneure the provlalon of the additional services 
ssndsted for this population. As Is evidenced in this case, 
the provision of appropriate aervlceo for thla unique 
population of handicapped students can be extresely costly. 

3.2 To be classified as aentally retarded under PL 94-142, a 
atudant auat have algnlflcant aubaverage Intellectual 
functioning vhlch exlata concurrently with adaptive behavior 
deflclta. These chsrsoterlstlcs eust have been asnlfested 
during ths developmental period and auat adversely affect the 
student's educational perf or nance. Vhlle there Is vide 
discrepancy aaong reported Incidence figures, seversl suthors 
express little doubt thst s disproportionate nuaber of 
incarcerated juveniles and sdults can be classified as 
aentally retarded (Seatseour & Vest, 1962). One Texaa atudy 
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reported a 12-16X incidence rate for juvenile offendera and 
10X for Incarcerated sdults. Another study reported that 
9. 5X of the sdult insets population had an 10 below 70, vlth 
1.6X having an IQ score below 55 (Santasour & Vest, 1982). 

5. 3 Studsnts csn be clssslf led ss having a learning disability if 
they do not achieve cosseneurate vlth their age and ability 
levels In one or sore sress, when provided with iteming 
experiences appropriate for the student's age and ability. 
These discrepancies csn be in the following areas t oral 
expression, listening comprehension, written coaprehenalon, 
baalc reading aklll, reading coaprehenalon, aatheaatlca 
calculation, or aatheaatlca reasoning skill. This cstsgory 
includes students vho sight hsve perceptual handicaps, brain 
Injury, alnissl brain dysfunction, dyslexia, and developsentsl 
sphssls. 

Hovever, studsnts cannot be identified ss learning disabled if 
the severe discrepancy Is prlssrlly the result of: 

s) s visual, hearing, or sotor handicap; 

b) sentsl retardation; 

c) esotlonal disturbance; or 

d) environmental, cultural, or econonlc dlssdvsntnge. 

This exclusionary cl.use has been criticized by soae special 
educators ss it is often difficult to separste out learning 
probleaa and behavioral probless. The tvo frequently are 
exhibited together and in ssny esses It is hsrd to dsterelne 
vhlch esse first. There hss also been debste over whether a 
person vho has s visual or hearing lspslrsent could not also 
hsve s learning disability. 

5.4 Section 121s. 122 of PL 94*142 stlplsted that services were 

to be provided for .11 identified hsndlcspped children between 
the sgss of 3 and 21 by Septeaber 1, i960. Hovever, states are 
not rsqulred to ssrve the 3-5 or 18-21 year old ranges If this 
is inconsistent with stste lav or practice. In other words, 
unless ths stste also provides educstlonsl services to nonhandl- 
capped students between those sgss, then it Is not obligated to 
provide services for the hsndlcspped in those age groups. 

Section 121s. 300 gives further drftall regarding the applicability 
of ths sge range requlresents. 

5. 4. 1 When s stste, either by lav or court order, provides 
education for handicapped students In sny disability 
category within sny of these sge groupa, than it sust 
sake *FAPK ' available to all handicapped students who 
hsve ths ssse dlssblllty and are of the ssse sge. 

5.4.2 When s public agency provides educstlon to nonhandl- 
capped children in any of these sge groups, thsn it sust 
Mke 'FAPE' svsllsble to st least a proportionste nuaber 
of hsndlcspped students of the ssse sge. 
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5.4.3 If fifty percent or more of the handicapped children 
In any disability category, in any of the age groups, 
ars provided eervlcee, then th* public agency sust 
sake TAPE' available to all students of the same age 
and disability group* 

5.4. 4 Furthermore, if a public agency extends an education to 
a handicapped student in any of these age groups, the 
education east be provided in accordance vlth the 
provisions of PL 94-142, including the insuring of 
parental rights. 



6.0 REOULATIOIS FOB PHOT I SI Oft Of SPECIAL EDUCATION SEITICES 



6. 1 Referral Procedures 

Nov are students referred for special education? 
What is the function of a screening coaaltteet 
(Display T-5) 

6.1.1 In addition to referrsls fros outside agencies, 
handicapped students aay be Identified through general 
screening procedures established in eoat schools. It 
is coaaon practice for schools to edelnleter group 
achievement testa at regular intervale throughout a 
student' a educational experience. Theae group teata 
serve as initial screening instruments, vlth 
students scoring in the lover percentiles being 
referred for further individualized testing. Hany 
nandlcapped students coae to the attention of 
correctional educators in this vay (i.e., through the 
screening process employed in Intake centers). 

Typically, correctional systems (as part of their 
classification process) evaluate all inmates aa they 
enter the eyetem, lamed on theae evaluations, and the 
availability of special education services, lnaatea 
suspected of having a handicapping condition are 
generally referred for further testing. Some 
institutions use s cut-off score of around Sth grade 
reading level. lnaatea scoring at or above the 3th 
grsde are encouraged to enroll in OED programs, vhlle 
those scoring belov aay be referred to Adult laalc 
Education Prog rams or special education eervlcee. 

6.1.2 Some students coma to the attention of epeclal 
education through teacher refer rale. If a teacher 
through hie/her interaction vlth a atudent, euepecte 
that a atudent eight qu' lfy aa handicapped, then 
further testing can be recommended. 

ERJ.C 
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Hany school districts have nov instituted screening 
coaalttees to handle this function and assure that the 
recommendation la legit leate. Theae screening coaalttees 
are usually school-based and are generally co ■prised of 
teachers, the school counselor, and a school psychologist. 
The special education teacher aay or aay not be a member 
of the team, depending on the dlatrlct'a approach to 
refer rala. Once a referral la aent to the committee* 
it is their responsibility to collect information from 
all of the atudent 'a teachera. The echool counselor or 
paychologlat may also be required to observe the atudent 
in a regular claea to collect behavioral and anecdotal data. 
In addition, some districts require documentation of various 
alternatives that have been tried in the regular classroos, 
before they vlll recommend s student for special education 
aeeeeement. Once the pertinent information haa been 
aaaembled, the committee vlll meet and make a recom- 
mendation aa to vhether the atudent ahould be referred 
for further apeclal education evaluation. 

6.1.3 In addition to echool and community agency referrals, 
a parent can also initiate a referral to special 
education. Depending on the child's sge, the parent may 
requemt that their child be asaeased through one of the 
developmental evaluation centers established under the 
•child find system. ' Parents aay also request thst 
their school age child be evaluated for special 
education placement. In other vorda, parents have the 
right to request that the correctional facility complete 
a special education evaluation, if the parents feel 
their child has learning problems. Hovever, parent 
referrala, in general, occur more frequently vhen the 
handicapping condition le moderate to severe In nature. 

6. 2 Procedural Due Process 

What is meant by the term 'procedural due proceaa'? 

Hov much la required under PL 94-142? 

Once a atudent haa been referred for apeclal education eval- 
uation and aervlcea, there are certain due proceaa procedures 
vhlch must be initiated to ensure the rights of the handi- 
capped and their parents. They vlll be briefly introduced here 
to illustrate the sequence of events* and then described in 
greater detail later. 

Follovlng screening or initial referral, parenta are to be 
notified of th» action the public agency vlahea to initiate. 
In addition to being notified, their coneent la required prior 
to the agency conducting an individual educational evaluation. 
Parental conaent la alao required prior to initial placement 
into apeclal education. 

At thla time, the agency ahould alao inform the parenta of 
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dlooblllty, the lav additionally requlrea that the 
eultldleclpllnary teae include the etudent'e regular 
cleeerooe teacher, cr a regular cleeerooe teecher 
qualified to teach a student of that age* Furthereore, 
at least one of tee eeabere of the evaluation teae euet 
be qualified to conduct Individual diagnostic exeelne- 
tlone of ctudente (I.e.* a echool peychologlet, a peach - 
language patbologlet, or reeedlal reading teacher). 

The regulatlone regarding learning dleabllltlee also 
atlpulate that the student 'e acadealc perf or nance In the 
regular claearoon netting he observed by at least one 
tesa so soa r other than the student's regular teacher* 
The lav further atates that If the student la out of 
school, a teas eeaber Is to obs e rve the student In an 
envlronseat appropriate for a student of that age. 
These requlreeeats ere difficult to seet vlthln the 
correctional setting because the evaluation process 
often occurs In the diagnostic Intake center* 

Following the evaluation and observation of n student, 
the tees Is required to prepare a written report stating 
their results* As part of thla report, they suet state 
whether the student has a specific learning disability 
and the basis on which they ends their decision. The 
report suet include the relevant behavior noted during 
the observation and the relationship that behavior has 
to the student.' s acadealc per for nance. If there are any 
relevant aedloal findings, they ebould elao be reported, 
along vlth whether or not a severe Olscrepency ex lata 
that cannot be corrected without" the pro via ion of 
special education and related ee" vices. The report oust 
also address the effects of any fnvlronaentel, cultural, 
or eoonoaic disadvantage, and as previously ssntloned, 
these factore ere often difficult to separet*. Finally, 
all teas eeabere are expected to certify In writing 
whether the report ref lecte their own conclusion. If It 
dose not, they euet subslt a separate etateeent 
presenting their conclusions. 

6*3.7 When the parente do not agree with the agency 'e 
evaluation, they have the right to en Independent 
educational evaluation conducted by a qualified 
exaalner, who In not an esployee of the public agency. 
If the parente ease a requeet, then the agency nuat 
provide then vlth lnf or nation on where en Independent 
educational asses s sent say be obtained. Likewise, thla 
evaluation la also to be provided st public expense. 
However, If the agency choose s . It say Initiate a 
hearing to show that lta assesssent la appropriate. If 
the agency' a evaluation la upheld, then the parent at 111 
haa the right to an Independent evaluation, but not at 
public expenae. 
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6. 3. a To further protect the rlghte of handicapped atudents, 

the lav requlrea that they be fully reevaluated at least 
avery thre* yeara. However, reevaluatlona can be 
conducted sore frequently If condltlona varrant or if a 
requeet le nade by the etudent'e parente or teacher. 
(Olaplay T-7) 

6.4 Eligibility 

Who deterelnee if a atudent le eligible for epeclal education 
eervlcee? 

What la an eligibility foreula? 

What are none probleas vlth the use of eligibility foreulae? 
(Dlaplay T~8> 



6.4.1 Once a atudent haa been evaluated, the reeulte are then 
ueed as the baale for deteralnlng whether that atudent 
/lta in one of the eleven categorlee of handicapping 
conditions listed in the regulatlone. eligibility 
deteralnatlon la uaually coepleted by the eultldlecl- 
pllnary evaluation teae or the echool-baeed cosslttse. 

6.4.2 Host, if not all, atatee have atteapted to eetablleh 
criteria for placenent in epeclal education progress 
through the use of eligibility foreulae. Thle eeees to 
be the eost typical in the area of learning dleabllltee, 
vhere a dlecrepency between the etudent'e potential and 
actual achlevenent nuat be quantified, while there are 

a nueber of fornulas for cosputlng acadeelc dlscrepsnclee, 
eost utilize the etudent'e Intelligence Quotient and a 
aeaauresent of hie/her achlevenent. In eoee etates, the 
nueber of eonthe between the etudent'e expected achlevenent 
and actual achlevesent indicate the type of placeeent for 
vhlch e/he le eligible, while theae foreulae ere used vldely, 
their validity la highly questionable end their uee poses 
aoae eerloue concerns for special educatore. 

Let's look at an exasple of a dlecrepency foreula vhlch 
has been used in several states. To find the etudent'e 
expected functioning, eubtract S.6 (the average ege for 
etartlng echool) fron the etudent'e chronological age and 
eultlply by hie/her 10 vhlch haa been converted into e 
decleal. T*ie calculation for finding the expected echleve- 
eent for a atudent vho la fifteen yeara and nine eonthe 
old vlth a Full Scale 10 of 69 on the WISC-R follovei 
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their right to accaae thair child'* racorda and to requaat an 
Independent avali-ation if thay 00 chooee. It is also the 
reaponalblllty of tha agency to daacriba thair right to a 
hearing aa provided in Saction 121a. 508 of tha ragulationa. 

If no parant can ba identif ltd or thair vharaabouta datarained, 
or if the atudant ia also a ward of the atata, than tha public 
agency auat anaura that tha righta of tha atudant ara protect- 
ed. It ia tha reoponaibility of the pubic agancy to aaalgn a 
aurrogata parant to act on bahalf of tha handicappad atudant. 

aurrogata parant nay repraaont the atudant in aattara par- 
talning to idantif lcation, avaluation, and aducational placaaant 
and in tha provlaion of a free appropriata public aducation. 
Tha proceduree for aal acting and anaigning aurrogata paranta ara 
governed by atata law. towar, PL 94-142 retire* that thay 
not ba aaployaaa of any public agancy in involved in tha 

education^ car. of tha atudant. Additionally, thay auat hava no 
conflicta of lntaraat and poaeeca knovledga and akilla that anaura 
thair ability to adequately rapraaant tha atudant. 

Aftar tha procadural raquiraaanta hava baan aat and parantal 
conaant obtalnad, tha atudant oan prograaa to tha naxt atap in 
tha proceee, that of a valuation. 

.3 Evaluation Procaduraa 

Doaa PL 94-142 apacify tha proceduree for apaclal aducation 
a valuations! 

Doaa tha lav raquira that atudanta ba raavaluatad periodically? 
(Dlaplay T-6) 

In ordar to corract aoaa of the paat injuaticaa of tha ayataa, 
PL 94-142 apacif ically addreaaee tha procaduraa to ba 
aaployad vhan avaluating a atudant for apacial aducation 
purpoaaa. To begin vith, a full and Individ t avaluation of 
tha atudant 'a aducational naada auat ba coeplatad prior to 
initial placaaant in apaclal aducation. 

Thia avaluation auat ba eonductad in accordanca vith tha folloving 
guideline* 1 

6.3.1 Taata and avaluation aatariala auat ba adainiatarad in 
tha atudant'a natlva languaga or othar aoda of coaaun- 
lcation, unlaee it ia claarly not faaalbla to do ao. 
Additionally, thaeo taata and avaluation aatoriala 
auat havo baen valldatad for tho apacif ic purpoaa for 
vhlch they aro baing uaad. It ia alao requirad that 
thay ba adainiatarad by tralnad peraonnal in conforaanca 
vith the inatructiona providad in tha teot'a aanual. 

6 3 2 Tha lav alao raqulraa that no aingla procadura bo uaad 
aa tha aola criterion for detareinlng an appropriata 
aducational prograa. Therafora, taata and avaluation 
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aatariala auat ba aalactad ao aa to lncluda thoaa 
tallorad to aaaaaa apacif lc araaa of aducational naada, 
aa vail aa thoaa vhlch aaraly provlda a genaral Intel- 
llganca quotlant. An aducational aaaaaaaent alght lncluda 
atandardlzad teata in raadlng, aath, and languaga arta, 
vocational aptltuda taata, behavioral chackliata, or apaech 
and haaring taata, aa vail aa 10 taata. 

In a 1972 caaa, Larry P. v. Rllaa, 343 F. Supp. 1306, 1313 
(H. D. Cal. 1972), tha court grantad a prallalnary injunction 
barring tha placing of black atudanta in claaaaa for tha 
aentally retarded on tha aola baala of an 10 taat. Thia 
rallaf vaa grantad becauee tha plalntlffa had dauonatrated 
that auch avaluation procaduraa had raaultad in a dlapropor- 
tlonata nuaber of black atudanta being labeled and aarvad 
aa aducabla aentally ratarded. 

Thia vaa tha beginning of tha dabata ovar vhathar or not 
10 teata ara culturally blaajd. Slnca thia caaa, 
aavaral court ■ hava ruled both in favor of and agalnat 
tha notion that 10 taata ara blaaed. Hovavar, by tha 
tlae 1 arry P •. . ftllaa caaa to trial in 197° PL 94- 
142 and tha hahabllltatlon Act vara in affect, thua 
raqulrlng eora atrlngent avaluation procaduraa. 

6. 3. 3 A f urthar requlreaent la that teata auat aeaaura vhat 
thay purport to aeaaura. In other vorda, thair 
aalactlon ».nd adainlatratlon auat anaura thai tha taat 
raaulta accurately taflect a atudant'a aptltuda or 
achleveaen, . rathar than the atudant'a lapalr ad aenaory, 
aanual, or apeaklng akilla. An axaapla of thia occurred 
vhan a languaga lapalred atudant vaa taated ualng tha 
Stanford-Blnet 10 Taat, vhlch rallea haavlly on varbal 
raaponaea. Tha taat acora in thia lnatanca did not 
accurataly raflact tha atudant'a ability, but lnataad 
raflacted hla lapalred apeaklng akilla. It la hovavar, 
peralaalbla to avaluata a atudant'a lapalred akilla vith 
a taat that la apacif Ically deelgned to aeaaura thoaa 
akilla. For axaapla, tha Goldaan-Frlatoe Taat of 
Articulation la apeclflcally deelgned to aeaaura 
languaga (apeclflcally articulation) lepalraent. 

6.3.4 Tha lav alao raqulraa that tha avaluation be aada by a 
aultldlaclpllnary taaa or group of peraona. Thia group 
auat lncluda at laaat ona taachar or othar epeclallat 
vith knovladga in the araa of tha auapected dlaablllty. 

6.3. 5 Finally, tha ragulationa atata that the atudant auat be 
aaaaaaed in all araaa that ara ralated to tha auapected 
dlaablllty. Thia avaluation ahould lncluda, vhara appro- 
priata, aaaeaaaent of haalth, haaring, vlalon, aoclal and 
aaotlonal atatua, genaral intelligence, acadaalc perfore- 
anca, coaaunlcatlva atatua, and aotor abllltlae. 

6.3.6 Vhan a atudant la auapected of having a laarnlng 
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9.6 (average iga at school entry) 



10.3 

x .69 (10 aaaaured In hundredtha) 



9.16 (expected achieveaent) 

Rounding off tha expected achlavaaant to tha naaraat 
tenth, ve would expect thia individual to ba achlavlng 
on tha laval of a student In tha aaoond aonth of tha 
ninth grada. 

Tc deteraipe what bar thia atudant would qualify for 
apaclal eervioea, aubtract hla actual achlavaaant froa 
hla expected achlavaaant. Thia anablaa you to find tha 
nuabar of aontha thia atudant la bahlod in aach araa. 
To contlaua with tha exaaple, let'e uaa acoraa on tha 
Peabody Individual Achlavaaant Taat (PIAT) to coaputa 
hla dlacrapancy. 



Subtaat 


Scora 


Dlacrep. 


Range 


natheeatica 


7.3 


-19 no. 


a lid 


Seeding Bacog. 


9.1 


-41 ao. 


BBvere 


Reading Coapra. 


4.7 


-49 ao. 


Severe 


Spelling 


9.6 


-34 ao. 


aodarata 


Gan. Info. 


6.2 


-10 ao. 


alld 


Total Taat 


6.2 


-30 ao. 


aodarata 



Tha ranga of tha dlacrapancy datarainaa tha typa of 
placaaant avallabla to a atudant. In our exaapla, let 'a 
aay that tha atudant la in tha ninth grada. If a eelf- 
contalnad prograa vara avallabla, tha atudant would 
qualify for thoaa services aa hla/har dlacrapancy In raid- 
ing la ovar forty aontha, which froa tha 7th grada on la 
lndlcatlva of severe dlacrapancy. Aa aaat achool dlatrlcta 
do not hava aalf -contained services for learning dlaablad 
students, our axaapla would qualify for reoource asalat- 
anca for raadlng and apalling, aa a/ha alao haa a aodarata 
dlacrapancy (between 30-40 aontha) in apalling. Slnca tha 
dlacrapancy in aath ia in tha alld ranga (1-30 aontha), tha 
atudant vould only ba eligible for aaelatance or ooneult- 
atlon eervlcee in thia area. 

Aa grade lava la deoreaee, the range of alld, aodarata, 
and aevere dlecrepanclae alao decreaeea. Thua, a fourth 
grade atudant who had a twenty aonth dlacrapancy in 
reading coaprehenalon vould ba in the aoderate range. 

*~ ^ Where dlacrapancy foraulaa are ueed in plaeeaent decialona, 
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a apeclflc reaaon for the dlacrapancy auat ba atated. If 
It la felt that the dlacrapancy could ba attributed to a 
aeaory or proceeelng deficit rather than to eaotlonal probleaa, 
environmental factora, etc., plaeeaent aa a student vlth a 
learning disability could be justified. 

It la interesting to note thst by changing froa one 
discrepancy for aula to snot her you can qualify sore 
atudant a for aervloea or exclude sore atudenta froa 
receiving apaclal education. The current noveaent la to 
tighten the eligibility foraulaa used in classifying 
students sa learning dlaablad. Soae atatea feel that 
aoae atudenta who are being served sre not truly 
learning disabled, but 'alow learnera. ' Aa alov 
learnera, theae atudenta do not qualify for aervlcea 
alnce they fall between the categorlee of learning 
dlaablad and eentally retarded. 

km dlacrapancy foraulaa are tightened and acre atudenta 
are denied acceee to special education, va aight expect 
to see legsl challenges to the use of such forsulas. In 
light of previous clslaa that 10 teata are culturally 
biased, special educatora auat question the validity of 
eligibility foraulaa that are baaed on the uaa of an 10 
ecore which aay or aay not accurately reflect a 
atudent'a ability. 

A eecond reaaon to queatlon their validity Ilea In the 
education si reaearch that haa deaonat rated the ability 
to ralae 10 acoraa through well ~c<ea lgned lnetructlonal 
lnterventlona. One such atudy eaployed highly 
atructured direct lnat ruction prograaa to lncreaaa the 
acadealc perforoance of low eoclo-eeonoalc atudenta 
enrolled in a Head Start Prograa. After two yeara of 
lnatructlon, the reaearchera found that not only had 
they lncreaaed the acadealc achlevaaent of their 
atudenta, but they had alao Increased the aesn 10 of the 
experleental group by 29 point a. If ve use 10 scores 
thst sre potentially unstable (besrlng in alnd that 
theae are the aaae onea we queatloned aa being 
culturally blaeed), can we really calculate what a 
atudent'a expected schlevesent level la, or sre ve 
eerely calculating vhat ve can expect hla/her to 
achieve given no intervention other than the regular 
claaarooa lnatructlon. If theea acoraa are Inaccurate 
or blaaad Is it fair then to Bake projectlone of a 
atudent'a ability on the baala of theae scores? 

6.4.3 Once s deteralnatlon of eligibility haa been aade, the 
parenta auat be notified of the coaalttee'a findings. 
If the atudant qualified aa handicapped under PL 94-142, 
the parenta auat be invited to attend an I CP aeetlng to 
aaalat in the developeent of their child 1 a educational 
prograa. 
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PL 94-142 vas drafted by Congress in an effort to ensure educational and 
related services £or handicapped individuals betveen the ages of 3 and 21. 
Educational services can include any specially deeigned instruction, vhether 
offered in the regular olmrooi, In ■ special school, or homebound 
instruction. Related services (i.e., specialized transportation, counseling 
ipttch therepy, etc. > are those ttrvlcti which are necessary to mist ■ 
handicapped student to benefit from their specially deeigned educational pro 
gram. In addition to educational and related services, the implementing 
regulation, provide certain safeguards which mumt be observed when nerving 
handicapped students. 

Vhen a student is referred for special education evaluation, the parents 
sust be notified of the action the school proposes to take. Parents aust 
give permission prior to their child being evaluated for apeclal education 
services and before initial placement into a progras. Once parental 
permission is obtained, the student is evaluated by a sultidisciplinary 
teas. Evaluation results are then used to determine if the student seets 
classification criteria for one of the eleven categories of handicapping 
conditions listed in PL 94-142. Vhen a student is eligible for services, 
the next step is the development of an individualized education prograa. 



6.9 Individualized Education Progras 



Vhat is an individualized education progras (IEP)t 



Vho ahould develop the IEP? 



Are parents to be Involved in the developsent of the IEP? 

Are there tiselines that sust be observed when developing and 
isolementing the IEPf 

(Display T-9) 

After a student has been evaluated and found to be eligible for 
services under PL 94-142, an Individualized Education Prograa 
(IEP) is developed. This Individualised prograa is a vrltten 
stateeent of the goals and objectives that are to be set in 
providing an appropriate education for the student. The IEP 
sust be in effect before any special education or related 
cervices are provided and sust be implemented as soon as 
possible following its development. 
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6.5.1 It is the responsibility of the public agency to initiate 
and conduct an IEP meeting vhenever it is necessary to 
develop, review, or rewlee the indiwidualized program of 
a handicapped student, When a student is referred to special 
education for the first time, an IEP meeting sust be held 
within 30 calendar days from the date that eligibility warn 
determined. Once a student is receiving services, then 
periodic reviews of their progras mumt be conducted ot least 
annually. Hore frequent reviews snd revisions can be initiated 
vhen necessary* 
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6.3.2 These IEP meetinga ahould be mcheduled at a convenient 
time to encourage and facilitate parental involvement in 
the development of the educational program. Other 
particlpantm Involved in IEP meetlngm would include: a 
representative of the public agency, the mtudent'm 
teacher, the student (vhen appropriate), and any other 
lndlviduala at the discretion of the parent or agency. 

Vhen a student has been evaluated for special education 
for the first time, the lav requlrem that a member of 
the evaluation team participate in the IEP meeting. If 
a teaa member cannot, then there mumt be someone elme 
prement at the meeting vho lm knovledgable about the 
evaluation procedures and is familiar with the mtudent'm 
evaluation. Furthermore, either the teacher or the 
agency representative ahould be qualified in the area 
of the mtudent'm mumpected disability. 

6.3.3 To inaure that the parents of a handicapped atudent are 
afforded the opportunity to participate, they ahould be 
notified early enough mo that they may plan to attend. 
The meeting «umt also be schedule at a mutually agreed 
time and place. The notification sent to parents ahould 
atate the purpose, time, and location of the meeting and 
vho will attend. 

A meeting can be held without the parenta, but the agency 
mumt aalntaln a record of the atteaptm they have made to 
encourage parent participation. Thle documentation might 
include detailed recorde of phone calle and vlaltm made to 
the parenta, am veil am coplem of correspondence aent. 

If a parent cannot be located or chooses not to 
participate on behalf of their handicapped child, then 
a surrogate parent mumt be appointed. The eurrogate 
parent would act on behalf of the etudent in all matterm 
concerning the development of the IEP and the provielon 
of m free appropriate public education. 

The agency mumt alao ensure that the parent understands 
the proceedings by providing an Interpreter vhen necessary. 
In addition, if the parent requests, they aust also provide 
a copy of the Individualized Education Prograa. 

6.5.4 Aalde from demlgnatlng vho lm to take part in the 

development of the IEP, the lav alao atlpulatea the 

baalc content of the document. Flrmt, a atatement 

regarding the mtudent'm prement level of educational 

perforaance mumt be provided. Baaed on thle 

information, a Hot of annual goalo and short-tera 

instructional objectives ahould be developed and 

Included. Once these have been vrltten, a statement 

must be provided which delineates the specific special 

education and related services that ar* to be provided 

and the extent to which the student will participate in to 
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regular educational progress. A projected data for 
Initiation of aarvloaa la alao required, along vlth 
eoae indication at tha duration of tha aervlcea balng 
provldad. rinally, tha IEP auat lncluda objective 
criteria, evaluation procedures, and ached u lee for 
deter alnl^g * Aether the object ivea are being net. 

6.5.5 When the p* Uic agency dec idea that a handicapped 
atudent should be placed la or referred to a private 
echool, they auat f lrat conduct an IEP aeetlng to 
develop the prograa for the atudent. A repreaentatlve 
of the private facility ahould attend the IEP aeetlng. 
If the? are unable ta do eo, the public agency can use 
other aetboda, auoh aa individual or conference calla, 
to eneure the participation of the private agency. 
Once the atudent entera the private echool, then the 
private echool aay initiate and conduct IEP eeetlnga. 
Hovever, :t reaalna the responsibility of the public 
agency to ensure that c>e 41 lr repreeen tat ivea and 
the parents are Involved 1 dec la ion concerning 
the atudent' a prograa and tn»* they agree to any 
proposed changes in the prograa prior to the changea 
being lapleaented. 

In one inetance, a dee;: atudent vas incarcerated in a 
correctional facility located near the atate echool for 
the deaf. S' nee there vaa no one vithln the 
correctional setting that could cossunlcate la algn 
language, and an Interpreter could not be found for the 
correctional setting, it vas dsterslned that 
educational services should be provided through the 
atate school for the deaf, as a result, an evaluation 
tab conducted by the diagnostic Intake center, the 
atudent vent through claasl fleet ion and an ICF aeetlng 
vas held la the correctional setting. The atudent vaa 
then designated to attend the special cliaaea at the 
school for the deaf and official a froa the school 
participated in finalizing the IE*. After the atudent 
fttiterec the school for the deaf, then future IEPa were 
to be developed by school personnel. Hovever, it reaalned 
the reaponalblllty of the correctional agency to aonltor 
the IEP, although the services vere be*ng provided by 
the school for the deaf. 

6.5.6 One concern that has been voiced regarding IEPa la that of 
accountability. Section 121a. 349 clearly atatea that the lav 
does not require any agency, teacher, or other per eon to be 
held accountable vhen a atudent doea not achieve the annual 
goala and objectlvee e pec if led in the IEP. The Intent la that 
the IEP aerves to identify and aonltor the goala that are 
educationally relevant for that atudent, not that they aeeure 
attalnaent of those goala. Hovever, if a atudent vaa not 
Baking adequate progreee tovard aaatery of hla or her indi- 
vidual object ivea, one vould have %o question the Appropriate- 
ness' of the goala or perhaps the '•pproprlateneea* of the 
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educational prograee/ eat node being ue#J. 
6. 6 Placeaent 

What cri.erle ahould be used in deciding special education 
placeeentt 

What la aeant by a 'oontlnuua of aervlcea' t 

Can correctional lnatltutlona provide a 'contlnuua of 
aervlcea' t 

What procedurea auat be folloved vhen changing the educational 
placeaent of a handicapped atudentt 

(Dlaplay T-10) 

Once the goala and objectlvee have been developed for a 
atudent 'a IEP, a coeelttee auat decide where to place the 
atudent eo that a/he eight receive the required aervlcea. 
Thla coeelttee sust be coepoaed o' persons vho are knovledge- 
able about the atudent, the eval on data, and the placeaent 
opt lone. They sust then sake a >eion based on the infor- 
aatlon gathered froa a variety of k iurces. This information 
should Include aptitude and achlevesent teat acoree, aa veil 
aa teacher recossendatlons and lnforaatlon regarding the 
atudent 'a phyalcal condition, eoclal or cultural background, 
« d adaptive behavior, levela. 

Although you alght have a gen".*l idea vhere the atudent ahould 
be placed once you have coef *z*d the evaluation, actual 
placeaent decieione should be aade until the IEP Is 
vrltten. This is the logical eequence of eventa alnce the 
"placeaent 9 la supposed to be vnere the student can receive the 
needed aervlcea and vork tovarda achieving certain goala. If 
thoae goala have nt\. been clearly delineated, then it la hard 
to appropriately decide vhere they can beat be set. 



6.6.1 In order to eneure that appropriate placeeenta exiat for 
all handicapped atudenta, Section 121a. 551 requlrea that 
each publlw agency provide for a contlnuua of placeeenta. 
Thla contlnuua auat Include lnatructlon in regular claaaea, 
reeource roons, eelf -contained claaaes, epeclal echoola, 
hoaeLiund lnatructlon, and instruction in hospltala and 
lnatltutlona. Each one of these placeeenta auat provide 
fur the needed epeclal education and related servlcea. 
A continuum of aervlcea la required for tvo basic reaeone. 
Plrat, vhen a contlnuua doea not exiat, then placeeer.t 
decieione are frequently aade on the beele of vh*. the 
echool offera, Instead of being baaed on the individual 
needa of the atudent. Second, if gaps exiat in the contlnuua 
of aervlcea, it la highly probable that a atudent vlll reaaln 
in a acre reetrictive aettlng because a eUghtly less restric- 
tive alternative doea rot exiat. 
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There haa been sons dabata to vhether correctional 
lnetltutlone can eeet this requirnnent by providing ■ 
contlnuue of placeaenta within the corrnctional eettlng. 
Hovever, mn correctional ayatees have triad to 
address thla lseua in a nuabar of vaya. On* vay haa 
involved providing instruct ion in regular correctional 
education claeeee, reeouroe rooss, eel f -contained 
special claseee, aa veil aa one-on-one lnatruc ion for 
those in "lock-up* or •isolation. " Yhla could be 
equated vlth the public echool'a practice of providing 
hovebound 1 net ruction. Additionally, sons atatee have 
Interagency agreeaenta vhereby local education agenclea 
provide for speclallxed cervices that are not available 
in the institution. For exaepl*, in the case of a deaf 
juvenile offender in North Carolina, the atudent is 
transported betveen the correctional institution and tl.e 
nearby state school for the desf in order to recelva 
appropriate services. Other states have also eetabllehed 
special prison units for sentally retarded of fenders. 
These units are frequently located on the ease grounds 
but enable the agency to provide a sore appropriate place- 
sent. These specialized units are the equivalent to 
special school pleeeaente provided through the local 
education agenclea (LEAa). 

6.6.2 After the atudent 'a etrengthe and veaknesses have been 
identified and goala developed, several other factora 
auat be taken into consideration vhen deciding vhere 
they should be placed along that contlnuua of servlcee. 
To begin vlth, the student's educational placeeent auat 
be aa close as possible to hie/her hone. Except in 
caaea vhere the IE* requires another arrangenent, the 
atudent ahould be educated in the school vhlch a/he 
vould attend if not handicapped. When placeeent outalde 
the regular school la being contesplated, consideration 
nuat be given to any potentially haraful effect that 
alght result fros such s placeeent. Additionally, 
placeeent declelone ahould be ssde on an individual 
basis and not on the baele of a label. In other vorde, 
if a atudent la labeled aa deaf or eeotlonally 
dleturbed, then a regular claaa placeeent auat not 
autoeatlcally be ruled out. Llkevlse, all atudenta 
vithln a particular handicapping category ahould not be 
autoeatlcally aaalgned the ease placeeent option. 

Aa prevlouely eentloned, parenta auat give peralaelon 
before a atudent can initially be placed in apeclal 
education. After initial placeeent, parental peralaelon 
la not required vhen the placeeent le to be changed* 
Hcvever, the local education agency (LEA) auat follov 
the due process procedures (notice and hearing) etlpulated 
in 94*142 and adhere to several other procedural 
aafeguards. If the USA vlshes to change the placeeent 
of a atudent then s/ha oust be eospletely reevaluated 
and another IEF aeetlng auat be held. Paranta have a 
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right to request a hearing vhen they are not in agreeaant 
vlth alther the proposed or the preeent placeaent. 

What conatltutes a change in placeeent haa been the 
topic of auch dlscuaelon and the central lasue in 
several lav aulta. Ae a result, soae baalc paraaatera 
have been delineated. Flret, an LE.^ can aove the 
location of a prograa or claesrooe vithout it being 
coneldered a change in placeaent for the atudent 
enrolled in the prograa. Only the phyelcal location 
haa changed and not the prograa lteelf. Hovevvr, any 
algnlf leant change in the prograa or aervlcee provided 
a atudent vould conatltute a change in placeaent. If a 
atudent le attending a reeource roos for half of the 
day, alnor adjuateente can be sede in the asount of tlae 
epent in the apeclal claae. Novavar, if the atudent 
vere placed back into the regular -Uaaarooa for eoat of 
the day and recalvad only consultant aervlces, then it 
probably vould be coneldered a change in placeaent. The 
echool vould then be required to notify the parenta cf 
the proposed change. 

The courte have alao ruled that vhen a handicapped 
atudent la axpelled or auapended for alsconduct, it nay 
alao conatltute a change in placeaent. The rule of 
thueb seees to be that if the auapenslona are acre than 
eight to ten daya in length and/or they occur 
repeatedly, then it le considered a change in placeeent. 
The rationale for thla interpretation la that if a 
handicapped atudent le continually reaoved froa the 
apeclal education prograa, Ihelr prograa la being 
algnlf lcantly changed. Another arguaent la that if a 
atudent la repeatedly auapended for alsconduct, then the 
approprlateneaa of the prograa auat be questioned. If 
the handicapped atudent la unable to function in that 
eettlng, then it auat not be the leaat restrictive 
envlroneent for the atudent. 

Thla la not to aay that a handicapped atudent cannot be 
reaoved froa a placeaent vhen a/ he la a danger to aelf 
or othera. In such caaea, 1 seed lata renoval la 
appropriate and not coneldered a change in placeeent, 
unleaa renoval la to laet sore than eight to ten daya. 
It vould hovever, require that ainlaua due proceea 
(notice and right to be heard) be provided. If It le 
neceaaary to continue to axclttde the atudent for reason* 
of safety, then hoeebound lnetructlon ahould be provided 
vhen exclualon laata for sore than ten daya. Additionally, 
the LEA auat treat thla aa a change in placeeent and follov 
the proceduree prevlouely aentloned. 

Thla la alallar to vhat ahould occur vhen an lnaate la 
aent to "lock-up" or "leolatlon. " If It neana that a/he 
vlll be reaoved froa their apeclal aducatlon prograa for 
an axtended parlod of Una, then "hoeebound" (i.e., 
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provided In the restricted aettlng) 1 net ruction should 
be provided. Hovever, there or* tleea when it is 
clearly not feasible to provide those servlcec. When en 
lneete le extreeely violent or essaultlve, etc., or 
unwilling to cooperate. It le not reasonable to expect 
these requirements be set. Due to the nsture of the 
correctional setting, the notification and hearing require- 
sents vould not be applicable, since removal Is usually a 
custody issue and not an educational one. If an lneate'a 
placement «ss changed bas ed on an educational decision, 
then it vould be subject to the notice* hearing, and 
reevaluatlon requirements. 

6.6.4 In the event that a hearing is scheduled, the lev requires 
that the student remain in the present placement until a 
decision is reached by the hearing officer. There have 
only been four situations in which the courts have upheld 
unilateral placement decisions made by the parents. In 
the first Instance, the public school progrss vas patently 
inappropriate and in another students had been evaluated 
and a considerable • mount of time had elapsed vlth the 
students on s waiting Hat vlth no services being provided. 
Finally, the courts hsve upheld unilateral elsceeenta when 
the parents removed a student fros a placement which vaa 
clearly detrimental to their child's emotional well -being 
or when their child vas in physical danger. 

Least Restrictive Environment <L8E) 

What Is sesnt by the ters % leaat restrictive en v iron sent ' t 

Csn you equste * least restrictive environment' vlth the tera 
'ealnetreae't 

Why la the * least restrictive environment' provision one of the 
hardeat requlreaente for corrections to meet? 

(Display T-UI 

When placement decisions sre aade they auat not only meet the 
etandarda of 'appropriateness', but slso be aade in accordance 
vlth the least restrictive environment <LRE) policy outlined in 
PL 94*142. First, consideration auat be given to whether a 
particular progras la 'appropriate' for seetlng the educational 
needa of the handicapped atudent. Once an appropriate 
Individualized education prograa has been developed, the leaat 
reetrlctlve environment (LIE) vhere the prograa can be provided 
auat then be deterained. 

This requirement has also been the center of such dabate and 
aleunderetandlng. Basically, the lav atatea that vhen apeclal 
education services sre to be provided to s handicapped atudent, 
they should be provided in the lesst restrictive environ sent. 
In other vorde, sepsrste schooling or other removal froa the 
regular claaarooa should not occur, unless the nature or 



aeverlty of the handicap la auch that education In the regular 
claaarooa cannot be aatlafactorlly achieved. 



6.7.1 The concept of leaat restrictive envlronsent haa 
frequently been confused vlth the concept of 

•a i net r easing. Halnstresslng la the placing of 
handicapped students in "aalnetreaa" aattinpa such aa 
regular classrooms, group hoses, end other cossunlty 
programs. However, s sslnstress setting may not be the 
least restrictive placement for a particular student. 
If thst student is severely eaotlonally disturbed, then 
the setting vhere a/he sight best function and achieve 
certain academic and behavioral goala say actually be a 
residential school or s eel f -contained claaarooa In a 
public school. The lev does not require thst sll 
students be pieced in sslnstreesed settings, but the LftE 
requirement must be set by ensuring thst to the aaxlaua 
extent appropriate, handicapped students are educated 
with the nonhandlcapped. 

6.7.2 Aside fros the confusion between the teres malnstreeelng 
and least restrictive envlronsent, you cannot slsply 
describe the contlnuua of services in s linear fashion. 
Labeling one end of the contlnuue ae most restrictive 
and the other as laaet reetrlctlve sosetlsee confuses 
the issue of vhst is truly the LftE for s given etudent 
IMsrtln, I960). Within each placement option, there ere 
a number of variables thst csn make It more or less 
restrictive. For exaaple, in considering placement for 
a tralnab'e mentally retarded etudent, an IEP teaa aay 
have narrowed their choice to two opt lone. The flret is 
a public school claaarooa which would provide instruction 
in the needed ecadealc, social, and vocational skills. 
The second option eight be s apeclal school that provldee 
the esse types of instruction but slso hss s sheltered 
workshop in conjunction with the claaarooa instruction. 
The first option ssy sppesr to be less reetrlctlve 
because it is in s public school setting. However, the 
second option will eventually reeult in more malnetreaa 
Integration, alnce if the etudent learn* to perfore in 

a vorkehop aettlng, then a/ he le wore likely to be 
Integrated into the salnetreae of ooclety. 

Thle exasple illustrates the central point that placement 
decisions mat be aade on an Individual baala. Otherwlee, 
the leaat reetrlctlve environment requlreeent cannot be aet. 

6.7.3 In addition, the provision of nonacadeelc and extra* 
curricular services and actlvltlea Is also bound by the 
LRE requlreeent. Section 121s. 553 states thst nonacadeelc 
aervlcee (e.g., seels, receee, etc.) are to be provided 

In es integrated a aettlng ae possible. 
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6.7.4 The UE provision uy be one of the most difficult 
requirements for correct lonsl institutions to meet when 
there ere no speclsl schools or facilities for 
handicapped lnsstee. Wills the Institution say provide 
• cootlnuua of services, if that contlnuua haa gaps in 
it than an innate nay be placed in an environment that 
la actually eore restrictive, When aen tally retarded 
offenders are fully Integrated into the •mminmtremm" of 
prison life, it say be impossible to provide then vlth 
the kind of structure end educational experiences <oi 
protection fro* abuse) needed in order for then to 
ottsln certain goals. In thla instance, the ealnstress 
would not seat the LIE requirements, while s special 
school or fsclllty sight provide the lesst restrictive 
environment in which the lnsste csn benefit free special 
education services* 

6.7.5 As you can see, the UtE requirement is sn lntegrsl psrt 
of oil plscesent decisions. Additionally, sll placement 
decisions should ultlsstely be besed on determination of 
whst is sn spproprlste progrmm snd whether it csn be 
provided in thst plscesent. 

(Dlsplsy T-12> 

SUMMIT > 

As we hsve seen, the oversll process for providing hsndlcspped students - th s 
free snd spproprlste public educe t ion begins vlth the referrsl stsge. Once s 
student hss been referred, then parent permission for testing must be obtslned. 
If the parents csnnot be located, or do not vlsh to psrtlclpste on behalf of 
their child, a surrogste parent sust be appointed to sdvocste for the student. 

An evslustlon by s sultldisciplinsry tess is then completed snd eligibility for 
services detersined. Pmrentm mre then invited to participate in the development 
of the individualised educational program. Hemberm of tlw evmlumtlon temm, 
clsssroom teschers, parents, snd other eupport personnel then plsn the IEP. 

The IEP document sumt contmlnt 

mtmtementm regmrdlng the mtudent'm preeent level of 
functioning, highlighting both epeclflc mtrengthm end 
veskn esses. 

— subject sress in vhlch speclsl educmtlon lm to be provided. 

— long end mhort term objectives, including evslustlon criterie# 
for mastery of skills in each of the subject, sress Indies ted. 

— m mtmtesent lndlcstlng the setting vhere instruction vill be 
provided snd the extent to which the student vill psrtlclpste 
in regulsr education, 

— vho is responsible for the instruction snd the expected 
lenfilfiof eervlces. 
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7.0 DUE PROCESS PROCEDURES 



Whst sre the notification snd consent requlrementm etlpulmted in 
PL 94-142? 

Whmt type of notlflcmtlon sumt be eent to m pmrent? 
Whet hmppenm vhen m pmrent dome not give their consent? 
(Dlsplsy T-13) 

A brief description of the due process procedures required mt 
different junctures within the referrsl, evslustlon snd plscesent 
process hss slresdy been provided. The lev, however, is very 
explicit in lte requlreeents. 

7.1 Section 121s. 304 of the regulstlons requlrea both prior notice 
and parent con eent, Any tine s public sgency proposee or refuses 
to lnltlste or change the identification, evaluation, or educe* 
tlonal plscesent of s student, they sust provide written notice 
to the psrente. Such a notice ahould be provided at a ressonsble 
tlse prior to the proposed set ion snd should contsln the following 
elements i 

7. 1. 1 Flret, it ahould contain a full explanation of all of the 
procedural aafeguarda available to parenta under Subpart 
E of the regulations. 

7.1.2 Second, a description of the action proposed or refused 
by the sgency, end mn explmnmtlon of vhy, ahould mlso be 
included. The sgency susi slew provide s description of 
sny options considered and vhy these sctlons vere rejected. 

7.1.3 Third, esch evslustlon procedure, test, record, or report 
vhlch served as the baala for the agency 'e action Is to be 
deecrlbed in the vrltten notice, along vlth any other factora 
vhlch vere relevant to the declaion. 

7.1.4 Fourth, the lav atlpulates thst the notice sust be vrltten 

in language underatsndsble to the general public, and provid- 
ed In the parent 1 a native language or other sods of commun- 
ication uaed by the parent* Vhen the nmtlve language or 
other mode of comsunlcmtlon of the parent is not s vrltten 
language, then the notice sumt be trmnmlmted orally or by other 
sesns. It is the responsibility of the public sgency to Insure 
thst the parent understsnds the content of the notice snd 
they sust document in writing their mttempt to fulfill the 
requirements of thlm section. 

7.2 PL 94-142 also requires thst psrentsl consent be obtslned 
before conducting s preplscement evslustlon enc* before initial 
plscesent into speclsl education. However, after initial 
placement, further chmnges in s student's progrss do not 
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require ptrtntil consent* but do require prior notice. 

7. 2. X To fulfill the consent requi resent, the parent suet have 
dma fully lnforned of all lnXoreetlon ralavant to tha 
proposed activity, again* this lnforaatlon haa to ba 
provided la their native language or other node of 
co— union t loo. The parent aunt agree in vrltlng and the 
vrlttea notion should describe the action for vhlch 
consent la nought. Written connent aunt alec be given 
vhen records are to be released and the connent ehould 
indicate who vlll receive coplen. Finally, the parent 
la to understand that connent la voluntary and can be 
revoked at any tine. 

7.2.2 Vhen a parent refuses consent, sevsral alternatives are 
available to the agency. If the stats lav requires 
parental consent before evaluation or initial plecenent, 
then the state procedures govern the overriding of a 
parent* a refusal to consent. However* if there is no 
ststs lav requiring ouch consent* then the public agenc/ 
any une the due process hearing procedure outlined in 
Sec. 121a. 310-313. If the hearing officer rules In 
favor oi the agency, the latter any evaluate or provide 
services to the etudent without parental consent. Hovever 
in such clrcuuotancee* the provision of services la etlll 
subject to the parents' consent under Section 121a. 310-313. 

7.3 Records 

Vhat rights do parent a have in accessing their child's 
educational records? 

Can parente anend the records vhen they dlaagree vlth 
lnforaatlon contained in the filet 

In there a tlsellne that sunt be followed vhen allowing parente 
access to records? 

The passage of The Faally Educational Bights and Privacy Act 
(PL 93-380) in 1974 established the right a of parentn to have 
access to their child's educational records and to restrict the 
access of othere. The Privacy act, c onno n ly referred to as the 
'Buckley anend sent, ' delineated procedures for reviewing and 
inspecting of educational recorde, aneadnent of recorde, and 
the disclosure of personally identifiable lnforaatlon kept in 
educational records. These provisions vsrs also incorporated 
into the laple sen ting regulations for PL 94-142. 

7. 3. 1 The agency, upon request. Bust provide the parente vlth a 
Hat of the types and locations of education records that 
they aalntaln. Under the regulations parents have the 
right to inspect and revlev their child's educational 
records and to have those records explained and their 
representative! a > to Inspect and review their child's 
records, agencies srs also rsqulrsd to provide a copy 




of the records vhen requested. If sccsss is requested, 
the agency oust cosply vlthout % nnscssssry dslay and 
before any IEP neetlng or hearing say be held on the 
etudent. The aaxlaua tine alloved in 43 dayn betveen 
issuing of the requeet and granting access. 

7.3.2 If parente feel that any part of the lnforaatlon 
contained in their child' a records la Inaccurate or 
aleleadlng or in violation of the etudent' a right a, they 
aay request thst the records be esended. Vhen an a send - 
sent requeet le received, the agency auet sake a decision 
within s reasonable asount of tine and lnforn the parentn 
of ltn decision. If the agency chooses not to anend the 
records* then it auet notify the parente of lte decision 
snd sdvlss the parente of their right to a hearing. 

7.3.3 Vhen a parent requests* the agency auet provide the a an 
opportunity for a hearing regarding their child's 
records. If* following a hearing, the agency dec idea 
that the lnforaatlon challenged by the parente le In 
fact Inaccurate* aleleadlng* or otherwise in violation 
of ths student 's rights, then the agency ..jet anend the 
records. However* if the agency decides that ths 
lnforaatlon in question le accurate* it nuat lnfora the 
parente of their right to a reb tttel. The parente aay 
then prepare a etateaent presenting their consent e end 
re a eon e for dleagreenent. 

any tine that parente place a letter of explanation in 
their child' e records* that letter auet reaaln in the 
file aa long aa the conteeted portion le eolntalned by 
the agency. Fur therm ire, any tine that the agency 
d incloses ths contested portion of the record, they 
sust also provide the party vlth a copy of ths parent 'e 
at a tenant. 

7.3.4 In addition to the parent 'e right to acceae recorde, 
they aay also Halt the acceee of othere. Parentel 
connent suet be obtained prior to any disclosure of 
pereonally Identifiable lnforaatlon. Only officials 
of the agency aalntalnlng the f llee aay acceee the 
lnforaatlon vlthout prior parental consent. 

7. 3. 3 Finally* the agency auet notify th« parente vhen the 

confidential recorde they have aalntalned on a child are 
no longer needed for the provlelon of educational 
eervlcee. Pare* te aay then requeet that the recorde be 
deetroyed. 

7. 4 Hearing 

Vhen are the parente entitled to a hearing? 

Vhen a hearing la initiated* vhat lnforaatlon auat the 
educational agency provide the parente? 
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Who conducts the hearing? 

Are there any timelinea for conducting hearings? 
Can you appeal ■ hearing decision? 

Aalde froa tKt not lev and consent requiremente, the lav 
atlpulates thai pa rant a hav* th* right to be heard. At the 
alniaus, It aeane that parents have a right to seet vlth 
representatives of the local education agency (LEA) or the 
school to discuss the changes explained In their notice. 
Furthermore, any tlas that a school district proposes or 
refuses to Initiate or change the Identification, evaluation, 
or educational place sent of a student, the parent has the 
right to an lapsrtlal due process hearing if they dlaagree 
vlth the school district's decision* A request for a due 
process hearing should be dated and sufosltted in vrltlng to 
the LEA. 

Vhen a due process hearing involving oral srgusents la 
requested, it suet be conducted at a tlse and place vhlch is 
reasonably convenient to the parents and student involved. 
Furthermore, a hearing aust be conducted by the stste education 
agency (SEA) or the local education agency directly responsible 
for the education of the student. Who Is to conduct the 
hesrlng is deterslned by state ststute, stste legielation, or a 
policy written by the SEA. 

7.4.1 Sees states hsve lsplesented an interned late step by 
providing ssdlatlon prior to conducting a foraal due 
process hearing. This is not required by federal lav, 
but state education agencies (SEAs) ssy ^d it 
beneflclsl in resolving differences betveen agencies and 
parenta and in reducing the developsent of adversarial 
relationships that are counterproductive. Hovever, SEAa 
•uat be careful to ensure thst mediation la not used to 
deny or delay a parent's rights under 94-142. 

7.4.2 When the LEA or the parents initiate a hearing, the 
public agency is to lnfora the parent of any free or 
lov-coat legal services available. This vould also 
Include lnforsatlon regarding sny groups or individuals 
that sight assist the parent in advocating for their 
child. Aside fro* counsel, any party to a hearing also 
has s right to be advised and /or accoepanlsd by individ- 
uals vho have k no v ledge or training vlth respect to the 
probleas of the handicapped. 

7.4.3 Once a hearing Is initiated, it sust be conducted by a 
person vho is not an esployse of a public agency vhlch 
is involved in the education or care of the student. 
Additionally, the hearing officer sust not have a 
personal lntsrest vhlch vould conflict vlth their 
objectivity in the hearing. 
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Each public agency la reoulred to keep a Hat of the 
persons vho aerve as hearing officers, including a 
description of their qualifications. While there la 
aose variation among ■tstee sa to vho can aerv? as 
hearing officers, sost state* provide specialized 
training and only those vho have completed th* training 
say eerve as hearing officers. Llkevlse, other atates 
require only thst the person be knovledgable in the lav 
or knovledgable about handicaps. 

7.4.4 The tone of a due process hearing varlea greatly across 
the states. Some states hold very informal hearings, 
vhlle others require lavyers as hearing offlcera and 
uae foraal rules of evidence. Hovever, all hearings 
sust baslcslly provide the psrtlee s chsnce to present 
evidence end confront, croes-exaalne, and cospel the 
attendance of vltnes***. In addition, parties are 
prohibited fros introducing evidence that has not been 
disclosed to the other party at least five days prior to 
the hearing. Parents also hsve the right to open the 
hearing to the rublic and to have their cnlld present 
during the proceedings. 

Following the hearing, the parties are entiMed to a 
written or electronic verbatla record of the proceeding. 

7. 4. 5 When a due process hesrlng is requested, It sust be held 
and a decision, rendered vlthln 45 days of the date of 
request. As soon ss a decision is resched, both psrtlee 
are entitled to a vrltten report of the f lndlnga of fact 
and of the decisions sade. The pulblc agency la then 
required to delete any personally identifiable lnforaatlon 
and tranaalt the findings and decisions to the atate 
advisory panel. 

7.4.6 Unless the public agency and the parents agree other- 
viae, the atudent is expected to reaaln in his/her current 
placesent pending the outcome of the hearing or judicial 
proceedings. Hovever, if the complaint Involves an appli- 
cation for initial adaleelon to a public school, snd If the 
parenta agree, the atudent can be placed In the public school 
progrss pending cospletlon of the proceedlnga. 

Thla does not preclude the agency from teaporarlly removing 
etudente vho are endangering themselves or others. 

7.4.7 When s hesrlng la conducted by the local education 
agency, either party aay appeal to the atate education 
agency (SEA) if they object to the flndlnge and 
declelone of the hearing officer. The SEA suet then 
conduct *<t impartial revlev of the hearing. 

The atate level hearing officer aust exsslne the entire 
hearing record to lneure thst the required procedures 
for due process have been met. They aay also seek 
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additional evidance or conduct a hiring to gather the 
nftdtd Information. Whet ha r or not the partlea ara 
afforded an opportunity to present oral and/or vritten 
argument a la up to tha dlacratlon of tha ravlavlng 
officer. However, if tha ravlavlng official dacldaa to 
hold a haaring to gathar furthar avidence, than all tha 
othar haarlnga rlghta guaranteed undar Sactlon 121a. 508 
ara alao applicabla. 

Upon completion of tha revlev, tha atata haaring offlcar 
auat eeke an Independent dacialon. a vrlttan copy of that 
dacialon and tha findinga of fact auat than ba provided to 
each party Involved. When a atata level revlev la held, a 
dacialon auat be rendered vlthln 30 days, aa coa pared to the 
45 day time Halt at the local level. 

Furthereora, any dacialon aade by a revlevlng official 
la considered final, unlaaa a party brlnga a civil 
action under Section 121a.619(eH2> of the act. 

If the agency directly responsible for the education of 
the atudent is the atata education agency, then the 
parties vould go straight to a atate level hearing. 
Thla vould occur if a atudent la attending a prograa 
(i.e., atate school for the deaf, a atate training 
school, or correctional facility), vhlch in accordance 
vlth atate lav, falla under the direct supsrvlalon of 
the state education agency. In these inatancas, a 
hearing request vould result in a atate level hearing. 
Once the atate level hearing vaa coapleted, the partlea 
vould have exhauated the adalnlstratlva reaedles 
provided under PL 94-142. Cither party could then 
appeal by filing a civil action in court. 



7.S Other Reaedlea 

Aalde froa a due procesa hearing, are there other procedurea 
for filing coaplalntst 

When can a coaplalnt be taken into court? 

If a caae goea to court, can daaagea be avarded? 

7.5.1 Under 94-142 and Section 904, there are three other 
adalnlatratlve reaedlea available bealdea the due 
proceaa hearing. Section 121a. 602 of PL 94-142 glvea 
anyone, not juat the representative of a handicapped 
child, the right to file a coaplalnt vith the atate 
education agency. The agency auat then lnveatlgate and 
report its findings. An advantage of thla proceaa la 
that it is relatively inexpenalve, vhlle a dlaadvantage 
ia that it aay not produce reaults. The atate agency 
aay not investigate fully or say require only a alnlsal 
reaedy for noncompliance (Martin, 1960). 
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7.5.2 Section 504 provldea tvo additional reaedlaa: a 
grievance coordinator and an Office of Civil Rlghta 
coaplalnt. The grievance coordinator aade available 
through the echool dlatrlct auat be a peraon vho la 
capable of being lapartlal and hearing the parent* a 
grievance. If the partlea are not aatlafled vlth the 
aervlcea of the grievance coordinator, they aay file a 
coaplalnt vlth the Office of Civil Rlghta (OCR > in 
Washington, 0. C. 

7.5.3 When a coaplalnt la filed vlth OCR, they will conduct an 
lnveatlgatlon and if noncoapl lance la fo nd, will laaue 
an order to reaedy the altuatlon. The reaedy atlpulated 
aay range froa requiring the agency at fault to algn a 
letter assuring that the infraction vlll not occur again 
to requiring that the parenta be relabureed. When OCR 
la unable to aecure voluntary coapllance, they say refer 
the case for litigation or recoaaend that federal aonlea 
be withheld froa the agency at fault. An OCR reaedy has 
the advantage of being Inexpenalve, alnce it doea not 
require a lavyer. Hovever, the aajor dlaadvantage la 
that it aay take quite a vhlle for OCR to lnveatlgate 
and if they alas eoee of the lsportant laauea, the 
coaplalntant la poverleaa to correct the altuatlon. 

7.5.4 Once a party has exhauated adalnlatratlve reaedlea 
through local and atate level due proceaa haarlnga, a/he 
aay file a civil ault in court under PL 94-142. At 
thla point, the party aay chooee to take the caae into 
either a atate or federal court. 

Whichever ayatea la chosen, the party auat take the caae 
through the various levela of appeal vlthln that ayatea. 
When a caae la taken into federal court, it vlll be tried 
flrat in a dlatrlct court, then if appealed it vlll be 
taken to a circuit court, and finally to the U.S. Suprene 
Court. If the caae entera the atate court ayatea, then 
it vould aove froa the lover level court to the appellate 
court and then to the State Supreae Court. Only after an 
appeal had been loat at the State Supreae Court level could 
the caae be heard by the U.S. Supreae Court. 

In the paat, aost casea involving handicapped atudenta 
have been filed in federal court and, whenever poaalble, 
have been brought under both PL 94-142 and Section 504 
of the Rehabilitation Act. Thla haa occurred for 
aeveral reaaona. Flrat, federal courta traditionally 
have been acre ayapathetlc to civil rlghta caaea than 
have state courta. Second, under Section 504, partlea 
are alloved to collect daaagea and are not required to 
exhauat adalnlatratlve reaedlea before going to court 
(i.e., they are not required to aeet vlth the grievance 
counaelor, not are they required to file a coaplalnt 
vlth the Office of Civil Rlghta). 
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However, In 1984 the Supreee Court ruled In Selth v. 
Robinson thst parents could not vln legal feee for 
alellar dales filed elaultaneeuely under Section 504 
■nd PL 94-M2. The court decided that since 94-142 
vas sore coeprehensive and epecificaJly addressea 
procedures *n protect the educational rights of 
handicapped atudenta, then educational clalss sust be 
brought under 94-142 instead of Section 904. However, 
since PL 94-142 does not specify the awarding of 
attorney 'a fees, parent a suat bear the coat a of 
li;igaticn, even when they prevail in court. Currently, 
there are several bills before Congress which propose 
to saend PL 94-142 to Include the provlalon of 
attorney' a feea. 

7.9.9 Once a case is in court, there are baelcally three typee 
of daaagee that can be awarded! reetitution, 
coapenaatory, and punitive. Restitution relaburaea 
parties for out of pocket costs that they ahould not 
have incurred, while coapenaatory daaagee are awarded 
for pain and aufferlng. Punitive daaagee are awarded 
for purposes of punlshsent, usually with the intention 
of preventing the current offense froe happening to a 
large nuaber of othere. 

Although the courte ao far have not allowed punitive 
daaagea to be awarded under PL 94*142, soae courts 
have indicated that coapenaatory daaagea sight be allowed, 
however, aa in Von v. Depart sent of Education in Hawaii and 
Caepbell v. Talladega County Board of Education, dollar 
aaounte have not usually been aasessed, but students have been 
awarded additional restitution in soae casee (i.e., Tatro v. 
Texaa and Anderson v. Thoapeon). 

Reetltutlon haa been allowed in casea where a child 'a 
health waa endangered if the service waa not provided 
(e.g., then the child needed catheterization) and when 
in the absence of self-help the aental health of the 
handicapped etudent waa endangered. In the latter caae, 
if the parente had not reeoved their child fros a 
patently inappropriate placeaent, the etudent'e aental 
health would have been endangered. 

It haa also been awarded when the parents have not been 
lnforaed of any rlghte or possibilities. 

7.5.6 Vhen litigation la brought under Section 904, the court 
say additionally sward attorney 'a feea. Tor exaaple: 
in Jose P. v. Hoeback the parent a were awarded S140,000 
in feea) around $100,000 vaa awarded to the New hexico 
Aesoclatlon for Retarded Cltlzene in their caae agalnat 
the State of New Mexico) and $24,000 waa avarded in the 
Tatro caae (Martin, I960). 
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How are the two laws alike? 
How are they different? 



While Section 504 of the Rehabilitation Act of 1973 and PL 94-142 
ahare euch of the aase language in sandatlng a free and appropriate 
public education for all handicapped etudente, there are eeveral 
ieportant dlatlnctlona between the two plecee of leglelatlon. 
Flret, PL 94-142 approprlatee federal aonlee to help fund the 
exceee costs of educating handicapped persons in those etatea which 
are in coepllance with lta regulatlone. However, the only eonles 
authorized under 504 were to sake bulldlnge accessible to * K e 
handicapped. In addition, coepllance with PL 94-142 la discre- 
tionary and atates not wlehlng to accept these funds are not bound 
by lta requlresents. However, any '>)ency receiving federal aonlee 
mist cosply with Section 904, whlcn prohlblte d^scrlslnatlon agalnat 
the handicapped. An exaaple of thle le found in the New Mexico 
Aeeoelation for Retarded Cltlzene v. the State of New Mexico case. 
In 1979, the etate of New Mexico had chosen not to cosply with the 
lapleaentlng regulations and not to apply for aonlee available under 
PL 94-142. The New Mexico Association for Retarded Cltlzene then 
brought suit, charging the atate with dlscrlslnatlon against the 
handicapped. Baelcally, the court ruled that t^e atate waa not obli- 
gated to apply for 94-142 funda, but the etate waa atlll required to 
aeet the nondlec -ialnatlon requlresents of Section 904. So. while 
atatea say choose not to apply for 94-142 funda, they are atlll bound 
by Section 904, which prohlblte dlscrlslnatlon agalnat the handicapped 
and eeploys language alaost identical to 94-142 In guaranteeing a fret 
appropriate public education for the handicapped. 

Another difference between the two lawa la that Section 904 la euch 
broader, encoepaaelng all handicapped persons, regardleaa of age, 
and it containa broader deflnltlone of handicapping conditions. 
PL 94-142 appllee to all handicapped persons between the agea of 3 
and 21. However, the age rangee froe 3-5 and 18-21 do not apply In 
lnatancea where the atate doee not provide public education to any 
or all of thoae age groups. 

The eanctlone, which can be applied for noncoepllan~j with the two 
lawa, are also different. Under 94-142, the Secretary of Education 
say cut off funding for a atate and lta local prograas under Part A 
of the Education for all Handicapped Children Act, The Eleaentary 
and Secondary Education Act, and the Vocational Education Act, etc. 
When atates fall to coaply with Section 904, all health, education, 
and welfare funde to a atate or locality aay be cut off, thua having 
a aore far reaching effect. 

Further sore, 504 doee not require that IEPa be written. It doea 
require that education be deelgned to aeet the individual neede of 
a handicapped peraon, but recognized the IEP aa one of eeveral vaya 
that the requirement can be set. 
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Additionally, the two lavs differ in the coaplalnt procedural 
avallabla to handlcappad individual*. Vlth 94-142, dlaagraaaanta 
ara auppoaad to ba handlad flrat through a dua procaaa hearing, 
aovlng to a atata laval rev lev, and than to court if neceeeary. 
Thara hava baan a fav lnatancaa whan tha court haa allovad a caaa 
to procaad without going to a haa ring flrat, but thaaa axcaptlona 
ara allovad only undar ax tr ana condition*. Hovever, 304 doaa not 
require that adalnlatratlva raaadlaa ba axhauatad bafora filing 
ault in court. Furthermore, onca a caaa haa gona into court, 
attornaya' faaa can ba mvmrded undar 304, but not undar 94-142. 



9.0 IMPLEMENTATION ISSUES 



What ara son* of tha problaaa ancountarad whan laplaaantlng PL 94- 
142 in correctional aattlngat 

Vhat approaches have bean taken by correctional facllltlea vher 
laplaaantlng thaaa regulatlonat 

(Dleplay T-13 - tevlev/ooapare vlth T-12) 



9. 1 Overvlav of the Special Education Procaaa in Correct ion a 

Although great variation exleta in the educational claeelflca- 
tion procedurea employee by the atatea, the procaaa uaed in 
Maryland la fairly typical and vlll ba uaed to llluatrate the 
apeclal education procaaa that occur* in aany correctional eyeteee. 

In Maryland, aa in aany atatea, all lnaataa are flrat aant to 
a reception, diagnostic and claaalf lcatlon canter. Thle centei 
haa eatabllehed an Adaleelona, Referral, and Dlaalaaal <ARD> teaa 
in accordance vlth atata and federal lav. The AMD teaa la com- 
prised oft s chslrperson vho is dealgnated by the Director of 
Correctional Education, a deelgnee of the local educational euper- 
vlaor, a apeclal educator, a social worker, a payohologlat, and 
diagnostician (educational aseeaeor). Other apeclal lata aay 
also bs included vhen needed. 

It la the reaponalblllty of the AMD teaa to review ecreenlng 
and aaeeaaaent data, and to verify the exlatence or non-exletence 
of a handicapping condition. MUhln a veek of referral for 
aaaeaaeent, tha ataff, after flrat eecurlng parent/innate perels- 
alon, auat contact the 11 and requeet the mtudent'm educational 
recorda. Thla lnforaatlon auat then be conmidererf vhen aaaeaalng 
the student. If v student qumllfles aa handlcappad, tha teaa vlll 
aake recoaaendatlona for placement at an lnatltutlon vhere the 
appropriate aaaeaaeent procaaa la then forraroVd to the receiving 
lnatltutlon. Notification la also ssnt to th# AMD tass in ths 
receiving lnatltutlon to lnfora thea of the atudent'a need for 
an IEP. 
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The scrssnlng procedure la to be coapleted vlthln 30 daya of 
coaaltaent. A full aaaeaaeent la then coapleted vlthln 43 
daya of initial ecreenlng. In other vorda, it aay take up to 
73 daya for a handicapped innate to be ecreened and aaaeaaed. 
Following aaeeaaaent, an AMD seetlng auat be held at the 
diagnostic center vlthln 30 dsys, thus allowing a poaelble 103 
daya froa entry until the flrat AMD easting. 

Aa prevloualy mentioned, each receiving lnatltutlon alao haa 
AMD teaaa to process lnaataa onca they are aaalgned to an 
lnatltutlon. Thaaa AMD taaas are coapr lsed of ths fol loving 
aesbsrs: a chalrpereon vho la dealgnated by the director of 
correctional education, a deaignee of the local educational 
aupervlaor, a apeclal education teacher responsible for 
instruction of ths students, sn lnstltutlnsl psychologist, snd 
the supervisor of claaalf ication at tha lnatltutlon. It la 
the reaponalblllty of thla teaa to review data forwarded by 
'the AMD teaa at tha diagnostic center. Thsy are also charged 
vlth the reaponalblllty of reviewing ecreenlng requeete that 
originate in their lnatltutlon or another lnatltutlon vhen that 
atudent la being tranaferred to their cuatody. 

After reviewing aaeeaaaent data, the AMD teaa at the receiving 
lnatltutlon vlll develop and laplesent sn IEP for ths studsnt. 
Following implementation, they vlll monitor the atudent'a 
progrca and write a report to the parente once the program haa 
been Implemented for 60 school dmya. 

Saelcally, mn IEP auat ba vrltten and implemented by the 
receiving lnatltutlon vlthln 30 school daya of the AMD meet* 
ing held mt the diagnostic center. IEP aeetlngs are held In 
accordance vlth 94*142 regulations and parent participation la 
encouraged. A review of the progrss auat be conducted vlthln 
60 daya of tha implementation of the IEP and a parent report 
vrltten vlthln 10 achool daya of the IEP review. Thla aeana 
that an IEP vould ba implemented vlthln approximately 177 dmya 
(3 to 6 months) from ths dsts of commitment. 
(Dleplay T-16) 

9.2 Correctional institutions have encountered aany difficulties in 
trying to lsplsment PL 94-142. In m global aenee, eons of 
thoee difficulties stss from ths wmy ths legislation is vrltten, 
while others ere the reeult of the deelgn of correctional 
systsmm. 

PL 94-142 vaa deelgned to accommodate a public school service 
delivery model end vhen ve try to aemh thmt vlth vhat exists in 
corrsctlonsl educmtlon, it becomes difficult to sstlsfy ths 
dsssnds of both systsas. Often, prlorltlea vlthln the tvo 
ayateaa are at odds. Under 94-142, ve are expected to make 
decisions baaed on vhat la an appropriate educational prograa 
for a particular atudent and then decide vhat la the leaat 
restrictive envlronaent in vhlch that prograa can ba provided. 
Hovever, in correct lone, responsibilities and prlorltlea are 
different, vlth cuatody concerne taking precedence. Thua, the 
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needs of the individual mmy be sacrificed for the needa and 
requirements of the institution or public safety. 

The implementation of PL 94*142 is often inhibited by the 
design of the correctional systes Itself. In sose states, the 
correctional institution is under the jurisdiction of the 
department of corrections, vhlle the educational programs are 
provided through the local education mgency (LEA) . In others, 
correctional education programs are considered an LEA under the 
adelnlstratlon of the atate education mgency. additionally, 
some atates have formed a separate mgency, such aa the Rehabili- 
tative School Authority in Virginia, to adalnlater correctional 
programs. Further confusion arises when some juveniles are 
Incarcerated in adult institutions, vhlle others are in atate 
training schools under the jurisdiction of a department of mental 
health. Vhen seversl systems each have partial responsibility for 
adjudicated handicapped students, the programs mmy overlap and 
compete vlth emch other (Kellltz, 19*4). Novever, vhen education- 
al programs fall totally under the pervlev of the corrections 
department, they mmy suffer aa a result of having to compete vlth 
other programs for llslted correctional funda. There are no maey 
solutions to these probless, but correctional education vlll have 
to address these Issues if compliance vlth 94-142 and Section 904 
la ever to be m reality* 

9.3 Previously ve have discussed the identification, evaluation, 

and placement process as delineated under 94-142. At each atep 
of thlo process there, are potential problems for tf*e correctional 
netting. 

Aa ve mentioned, there sre three vaya in vhlch atudenta are 
referred! through the screening process, by parents, and by 
teachere. In corrections, referral may be hampered by the 
particular screening methods employed. In sany correctional 
facilities, the initial identification snd evaluation 
activities are merged into sn over all diagnostic Intake 
process. This Intake is frequently the only formalized 
individual evaluation, and not fol loved* up by more lndepth 
procedures. Sometimes, educational screening is not a part of 
the claaalf lcatlon process, and even vhen it la, it aay not be 
coapleted by a qualified educational dlmgnostlclan/psychologlat. 

The acreenlng process amy also alios some hsndlcspped lndlvld- 
lduals to go unnoticed. Some atates use a cut off ncore of 9«.n 
grade level on the reading portion of the Vide Range Achievement 
Teat (WRAT). Any Inmate scoring above that la automatically 
excluded froa special education testing. However, a 17-year-old 
atudent vlth an average IQ and a 5th grade reading level could 
probably qualify aa handicapped under 94*142. 

Parent referrals in corrections la almost non-exlatent. 
Hockenberry <1960> suggests thst parent a ahould notify the 
local education agency vhen their child la being cons ids red for 
placesent in the correctional system, so that all pertlea direct- 
ly Involved vlth the provlelon of services to that atudent 
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can have input before the court takea action. Thla la probably 
not going to take place for aeveral reaeona. Parents are often 
eabarrsssed by the fsct that their child la in trouble vlth the 
lav and aa a result mmy not vant to dlaclome thla lnforeatlon to 
the school. Thla la especially true vhen they aay be vorrled 
about confidentiality, teacher blaa, and other factora. Moreover, 
many of these parents have not taken an active lntereat in their 
chlld'a educational progras vhlle the child attended public school, 
and nov that the atudent vlll be even sore removed, they say be 
even lees inclined to actively meek services. 

A better solution sight be to educate juvenile justice 
personnel to be alerted to the possibility that a client night 
be handicapped and in need of special services. They could 
then request that parents sign a consent for a al loving thee 
access to educational records. If there vsa sore sharing of 
information between agencies prior to adjudication aa veil aa 
after incarceration, handicapped atudenta cc id be better aerved. 

9. 4 We have already touched lightly on some of the problems Inherent 
in the evaluation process. To reiterate, some of the tests u#ed 
■my not be spproprlate eeaeuree of a atudent 'a ability and aay 
reflect cultural biases. Furthermore, vhen evaluation takea place 
within the flret fev veeka of incarceration, the results say not 
be very accurate for other reasons. 10 scores say be depressed 
due to the stress or anxiety that the Inmate mmy be experiencing. 
Or, if a atudent haa previously been sasessed for special educa- 
tion snd corrections is not avers of the teota employed In that 
evaluation, the atudent 'a ecoreo eight be Inflated due to test 
practice. 

9.9 eligibility categories under 94-142 may not be inclusive 
enough to adet:'"-ely aerve correctional populations. Some 
lnmstes hsve probless thst need to be sddreosed through 
individual education programs, yet they do not qusllfy under 
94-142* The excluslonsry clauses found in 94-142 definitions 
csn hsve s confounding effect on the di agnosia snd classifica- 
tion of lov soclo*econoslc students (Kellltz, 1964). For 
lnstsnce, the lsv excludes lesrnlng probless vhlch sre csused 
"prlssrlly by... environments!, cultursl, or economic dlssd- 
vsntage. " Novever, it is hsrd to deterslne vhlch esse first, 
as they sre often lnterrelsted. 

Some ststes hsve sdded cstegorlem to ensure appropriate 
services to lnmstes vho sight not other vise qusllfy. Nev York 
hss added the claaalf lcatlon of "vlctle-prone" snd "predstory" 
to thoae dellnested under federsl lsv. Vlctle-prone meana 
that the lnaate exhibits s significant lnsblllty to cope vlth 
resl or perceived threats vlthln the environment. It may be 
associated vlth emotlonsl dlmcrderm and can Include suicidal 
behsvlor snd aelf-lnjury. Predatory aeana that the Inmate 
displays a psttern of behsvlor marked by extreme aaasultlveneaa 
or sanlpulatlveneaa. Indlvlduala vho hrve coaaltted sex 
offenses and/or extreme sets of violence, cruelty, torture, or 
ssdlstlc crises can be Included in thla category. Some of 
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theae individual a My not qualify mm eeotionally disturbed 
btciuM of the clauee requiring the behavior to bo exhibited to 
■ aorkod dogroo and ovor an extended porlod of ties. Othera, 
■ucb mm thorn* who mrm extreeely eanlpulatlve, would not 
qualify, and yat if va ara to attaapt to rahabllltata then, 
theae apaclf ic problaaa neat ba addraaaad. 



9.6 IEP development aod lapleaentatloo aay alao preeent problaaa in 
tha corr actional aattlag. Interagency egreenenta at tba atata 
laval ara critical for Injuring that tba oontlnuua of aarvlcaa 
vlll ba avallabla for lnaataa. How /war, Groeenlck and Hunts* 
U960> exaalned interagency agreeeente and found graat variation 
in tba aaount of datall tbat atataa have lacludad in tbaaa agree- 
aanta. Fur the mora, aoat of tba agraaaanta tbat axlat ara gener- 
ally batvaan education and corractioaa. Mora agraaaanta batvaaa 
mental health and public baaltb aganciaa naad to ba laplaaantad 
in order to battar coordlnata aarvlcaa to faallle* and lnaataa. 

Additional problaaa in I CP development arlaa vban tba aaeeea- 
aant la completed by ona taaa of lndlvlduala and tba prograa la 
davalopad by an aatlraly dlffarant taaa. Tha vhola apeclal 
education procaoa a corractlona algbt ba acoalaratad if tba 
avaluatlng taaa da* tlopad an IEP bafora rafarrlng tba atudant 
to tba raealvlng loatltutioo. In tbat »ay, thay could alao ba 
aora aaaurad tbat tba atudant would ba placad vbara tha appro- 
prist* aducatlonal and ralatad aar wicaa could ba prow load. 
Thla would poaalbly decrease tba chancaa that an IEP davalop- 
ad at tba raealvlng institution vould lncluda only thoaa aarvlcaa 
currently avallabla in thalr prograa. 

I CP davalopaant and implementation la alao haaparad by tba lack 
of coaaunlcatlon batvaan local aducatlon aganciaa <LEAa> and tha 
corractlona 1 ayataa, both bafora and aftar tha parlod of incar- 
ceration. Many of tha atudanta who enter tha correctional 
ayataa already hawe an IEP davalopad and in place in their local 
school ayataa. If tbat lnfor nation vere to be coaaunlcated to 
the correctional institution in s tleely fashion, s prograa 
could ba laplaaentad without undue delay. Likewise, if lnfor- 
eat loo vere c oaau n lcated back to tha school dlatrlct when the 
innate was ready to ba released, a transition back into tha 
co aeunlty- baaed prograaa could ba aora readily achieved. To 
facilitate thla coaaunlcatlon batvaan education agencies, aoae 
atataa ara going to state- vide coaputerlzed IEPa. In thla way, 
the receiving school could have ready acceee to apeclal aducatlon 
records ealntalned by another LEA. Thla ayataa has tha potential, 
to apaad up tha delivery of aarvlcaa to handicapped atudanta when 
they aove to a different dlatrlct, or into a different ayataa 
(I.e., correctional, aantal health). Aa aentloned before, the 
delsy between tha initial aaeeeaaent and olasslf 1 cat ion of a 
student and tha provlalon of servlcee la often a aevere problea 
in corractlona. It la unfortunate that auch of a atudant* a tlaa 
in institutional care la npent batvaan being aeeeeeed and waiting 
to ba aerved. 
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9.7 Probably ona of the sost difficult areaa in trying to laplaaant 
94-142 in a correctional aatting Ilea in the due proceee pro- 
cedurea outlined in the lev. To begin vlth, sany correctional 
facllltlea have uaed existing institution -wide of fender grlevsncs 
procedures lnetead of developing aeparate due process procedures 
for 94-142 issues. Aa a result, the procedural aefeguarde aay ba 
lnaufflclently detailed and Inadequate. Procedures aay not provide 
the lnaate vlth the opportunity to exaalne apeclal education records 
or to requeet an independent evaluation and they any fall to ade- 
quately infora lnaataa of their rlghta under PL 94-142. In addi- 
tion, persona noreally conducting the institution -wide grievance 
hearings aay not ba faalllar vlth PL 94-142 and ita requlreeenta, 
and thereby Inadvertantly deny an lnaate their rlghta. 

Additionally, it la often leposslble to gst ths parenta to 
participate in the development of the IEP. Soeetleee parenta, 
although interested, are unable to coaaute tha great dlatancee 
froa their hone to the correctional Institution in order to 
participate in the aeatlaga. At other Uses, it aay ba hard 
to even locate the parent to notify then and obtain their 
lnf oread consent. Correctional Inst 1 tut 1 ona also have a 
problea in seating t lee 11 nee when parenta are hard to find or 
do not reapond to contact initiated by tha institution. 

Several alternative eolutiona are being lapleaented to combat 
these problaaa. In both Maryland and Virginia, aa veil aa In 
aoae other atataa, atudanta who are 16 yeara of age are 
conaldered adults and, can algn foi tbeeselvee at IEP aeetlngs. 
However, in ststss such as HiaeourJ, ths stats has obtained an 
adainlatratlve ruling that declaree ait lnaataa In adult 
facllltlea to be emancipated adults. O'kder theae rullnga, tha 
atudant la than accorded all the rlghta .ind procedural aafe- 
guarda prevloualy granted to the parenta. 

In some lnstancea it la neceasery to appoint a surrogate parent. 
If the parenta ara unwilling to participate or coneent to the 
development of a apeclal education program, the atata auat 
appoint a aurrogate parent vhem (a) a atudant la not conald- 
ered an adult or <b> la over the age of 16 but handicapped to 
the extant that they aay not ba able to protect their own 
lnteraata. However, the appointment of a aurrogate parent in 
ltaelf aay pose probleea. Interpret at Ion a of atata lsv govern- 
ing vardahlp and custody, ss well as security considerations, 
directly effect auch deolalona. Gerry (i960) raported that in 
aany lnatancea, correctional education prograaa uae of flclala of 
tha correctional facility. Thla practice could call into queetlon 
tha whole issue of whether an eaployae of the institution can 
adequately advocate for eervicea that thalr employer la unwilling 
or currently unable to provide. 

In Hattla T. v. holiday tha court laaued guidelines which nave 
alnce been adopted by other atataa. Under theae guldellnea, 
aurrogataa auat ba appointed when the atudant haa been placed 
in the J.egal cuatody of a public agency or when parenta ara 
unwilling or unable to act on behalf of their handicapped 
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child. If ■ student 1* living in an institution, group home, 
or other residential facility, but hoc not boon pieced by a 
court in tho legal cuatody of a public agency, then the agency 
auat docuaent at lead three etteopte to contact the perente 
and eollclt their participation in the epeclal education 
proceaa. If parents fall to reepond to theee contact*, or if 
parenta fall to attend et leant two IEP acetlnge that have 
been scheduled for autuelly agreed upon detee, than the agency 
should appoint a surrogate parent. 

When the agency proposes to appoint a aurrogate, the agency 
auat notify the parents in writing. The written notice auat 
also Infers the perente that the surrogate ie appointed eolely 
for the purpose of representing the handicapped etudert in the 
epeclel education process. Perente retain the right to 
represent their child et any ties they choose to becoae 
Involved on their behalf. If the parents do not object In 
writing, then the agency say go ahead vith the appointment. 

The court also etlpu luted that aurrogate parent ehould be 
drawn froa associations of or for handicapped citi*ene or froe 
other woluntary organisations, additionally, aurrogatee ehould 
be coepetent to adwocate for the student end not en eaployee of 
the agency responsible for the etudent'e education or reeiden- 
tlal care. They ehould get to know the etudent pereonelly to 
becoae fealller with their needs end, If possible, ehould be of 
the sane race. The court elso aandeted that surrogate perente 
b« formally trained to advocate for the etudent end thet the 
process and aethod of training ehould be detellad in writing. 

While sose correctional eyetess hava attempted to appoint 
aurrogate parenta, aost hewe felled to aeet the etrlngent 
guidelines eetebllehed under Nettle T. Frequently, Insti- 
tutions maintain a pool of aurrogatee who ere tilling to advo- 
cate for Incarcerated handicapped etudents. However, in eeny 
lnetencee the advocate does not know the innate personelly 
and, therefore, nay not be faelller with their particular edu- 
cational needc. Additionally, while the aurrogatee aay be 
lntereeted in advocating for the handicapped individual, leek 
of training say inhibit thia proceaa. 



SUflH ART i 

There are aany iaauee etlll to be resolved in lap lamenting 94-142 require- 
ments in correctional settings. There ere however, aany good attempte being 
aade by atetea to aeet these requirements end to help then to mesh with the 
structure of the correctional setting. As we look to the future, correctional 
education auat continue to develop end Implement better Interagency agreements 
improved timelines for the delivery of services, end enhanced educational 
serwlce delivery modele with Increased eupport eerwlces. 
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10.0 WRITING IEPe 



One of the moat elgnlflcent aapecte of PL 94-142 la the 
requirement thet individuelixed education progreme be devaloped for 
eech hendlcepped etudent eerwed in epeclal educetion progreme. The 
IEP, ee defined by PL 94-142, le e written etetement deecrlblng 
the etudent'e preeent lewel of educational performance, ennuel goala 
and ahort-tera objectiwee, the eerwlces end instructional etretegiee 
to be prowlded to maet theee objectives, conditions under vhich the 
cervlcee vill be delivered (where, when, and by whoa) and evaluation 
criteria. 



Another elgnlflcent eepect of PL 94-142 le the principle of 
placement of hendlcepped etudente in the leeet reetrictiwe 
environment. Beceuse of the principle of leeet reetrictive 
enwlronment, many handicapped etudente hava been placed Into the 
reguler cleeeroom from self-contained special clessrooas or placed 
In e resource room setting vhich ceuaes the etudent to epend e aojor 
portion of hie/her school dey in the reguler cleeerooa. lecauae 
hendlcepped ere ependlng end will continue to epend e majority of 
their dey in the reguler claeeroom, the regular cleieroom temcher 
hee been Included among thoae indiwiduale responsible for developing 
the IEP for e hendlcepped etudent. however, many teechere hewe not 
been made aware of thle lnwolwement and ere often asked st the lest 
alnute to elgn their nemes to the IEP as contributing membere. 
Other times the claeeroom teacher haa been eeked to caelet in 
developing IEPe. Unfortunately, no one has bothered to expleln 
vhat en IEP conelete of or to expleln Ihe expected role of the 
cleeeroom teacher. Thle section is designed to provide the 
clessroom teacher vith en overview of the component a of an IEP end 
provide practice in developing IEPe. Even though cleeerooa teechere 
vill noraally not be eeked to complete en entire IEP, en overvlev of 
hov to develop IEPe vill enhance opportunities for cleeeroom 
teechere to provide meenlngful input into the development of IEPe 
for hendlcepped etudente. 

DEVELOPING THE IEP 

Much bee been vritten about the IEP development mince PL 94-142 
vae elgned into lev. Froa theee discussions ve knov that the IEP 
ehould bet 



- epeclflc 

- comprehenelve 

- feeelble 

- practlcel 

- flexible 



In order to coaplete IEPe thet have theae charecterietice, e look et 
the componentc of en IEP and auggeetlone for completing each 
component le needed. 



10.1 Coaponente of an IEP (Diaplay T-17) 



ihe follovlng dlacueelon of the coaponente of en IEP vill beet 



be understood If the reader vlll aleo revlev the IEP for* <itt 
Handout 1) as the Inforaatlon la raad. It ahould ba notad that 
tha nuebere for aach component axplanatlon vlll coincide vlth 
tha aaaa nuabar of tha IEP fore. 

10.1.1 Personal Information - Tha raqulrad paraonal 
information ahould ba racordad In t-te appropriate 
apnea. B* Member that praoautlona for tha protection of 
tha atudent'a privacy mint ba followed. 

10.1.2 IEP Coaalttee - Tha naaa and poaltloo for each peraon 
who part lclpa tea In tha oeetlng aunt be recorded. The 
local educational agency aha 11 lneure that a 
representative of the local education agency, the 
atudent'a teacher and/or apeclal teacher, the atudent 
(when appropriate), and the parent (a) are Included In 
the seating. 

10.1.3 Current Level of Educational Functioning - The preeent 
level of educational functioning ahould be Included. 
Areas to be considered Include acadealc achleveeent, 
social adaptations, pre- vocational akllla, and eelf- 
help skills. Mors than one etandardlzed teet auat be 
used to evaluate the child. 

Morgan (1977) atatest 'When reviewing the aaeeaaaent 
Inforaatlon vhlch has been collected on a atudent, one 
ahould keep eeveral principles In elndt 

a. The as in reason for as s e ss ing student e le to be 
able to Bake better declelone about the character 
and direction of their Instructional progress. It 
Is a vaate of the ■aseeesent If the Inforaatlon la 
aerely used to justify a label or pleceeent or If 
teet ecoree take prlaacy over the real Inforaatlon 
offered by aoet evaluation instruments. 

b. Generally, the eors inferences and assumptions 
vhlch are aerie about the per for as net of a child, 
the lees certain ve can be about developing an 
appropriate TCP. If teste are eaployed vhlch uae 
obtuse and ill-defined concepts and terelnology, 
the per a on a developing the ICP vlll be at a 
distinct disadvantage. 

c. Several alsconceptlona end veakneeess concerning 
standardized tests should be reseaberedi (a) 
etandardlzed testa do not eeaeure all akllla 
Involved In a subject area* (b) etandardlzed 
teet ecoree are not Infallible due to reliability 
and validity p rob lass, (c) sll tsst score a 
contain a built-in aeasureeent error, and (d) a 
battery of etandardlzed achleveeent teat scores 
does not provide s total pleturs of the student's 

q currsnt levels of educational performance. 
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It la recoaaended that the fol loving typea of 
aaeeaaaent data be etudled to yield inforaatlon with 
ths grsstsst potential for utility. 

functional levele of perforsance atateaenta 
deacrlblng vh»t the atudent can and cannot do. 

rnte or etrength of perforeance — hov veil the 
etudent can per fore certain Insks In tsrms of apeed, 
accuracy, rate, »tc. 

- learning atyle hov the evident deala with 
problems and taaks how s/hs lssrns beet. 

For trsnslstlng these principles snd recossendetlons 
Into practice (I.e., actually auamarlzlng the data on 
th* ICP), the following liet of "do'a" and "don'ts" la 
wvlded. 

" Do Het apeclflc akllla the atudent haa acquired or 
haa yet to acquire. 

EXAHPLEs "Can add 2-place probleaa (no carrying)," 
or "Cannot count by 2'e, 3'a, or 10'a. • 

" Do Hat the etudent 'a etrengtha aa veil aa 
veakneeeea. 

EXAMPLES "Enjoya art act lv It lee, can aultlply 2- 
dlglt nunbera, " or "Partlclpatee 
appropriately in claeerooe dlacuaalona. " 

- Do not Include label a or other Idiomatic jargon In 
deacrlblng the etudent. 

EXAMPLES Avoid "le hyperactive," "Borderline range 
of Intelligence," •Brain-damage," or 
Paaai ve-aggreealve personsllty dleorder. " 

- Do not llet results snd scorss. 

EXAMPLES "Overall achievement - 2.2," "WISC Full 
Seals - am," or "Psycholinguist lc Ags: 
7A, " vlthout listing skills ths studsnt 
hss sastered and not aaatered froa 
teacher-made teate. 

* Do avoid vagua general itiea vhlch aay ba Interpreted 
differently by varloua indlviduale. 

EXAMPLES Avoid "Appeal a to be emotionally 

dlaturbed, " "Particularly Inattentive, - 
"Avolde vork, " or "Lialted language 
akllla. " 
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The soet difficult part of following these 
recoeeendatlons is thst, on MMt I CP fores, the epsce 
provided for describing the level of perforssnce la 
typically quit* anil. The tendency, therefore, will 
ba to raaort to Hating acorea and several vague 
atataaanta regarding currant laval of parforaanca aa 
a vay of euaaar Icing tha data. Thla vould ba 
accaptabla If on a larger, aaparata for a tha apaclflc 
lnforaatlon outllnad above la presented. 

It la laportant that tha currant laval of parforaanca 
ba atatad In daacrlptlva teres that ara uaabla for 
planning tha othar atapa of tha IEP. If thla flrat 
atap In tha IEP davalopaant procaaa la lapraclaa and 
caralaaa, tha raat of tha ICP will follov ault. 

10. 1. 4 Annual goal atataaanta - Prior it lzad goala auat 

daacrlba tha educational parforaanca that tha atudant 
la to achieve by tha and of tha school year. Thaae 
annual goala ahould ba described by the educational 
aaaeaaaant. Here teacher, sdslnlstrstor, conaultant, 
parent, and, in aoae caaae, atudant input la 
neceeeary to anaver the question, 'What ahould ve 
really try to vork on and achieve thla year?" In 
addition, the coaparatlve leportance of each goal 
ahould be decided (i.e., the goala ahould be ranked 
in order of priority). 

Hoe will one know hov auch grovth to expect in a 
■ingle yearf The anaver la not alaple. The collective 
'clinical Judgeent' of the teaa will need to be 
exercleed to arrive at eutually aatlafactory goal 
atataaanta. It vlll be laportant not to either 
overeat laate or under eat laate anticipated growth. It 
vlll aleo ba laportant not to atate too aany goala for 
one student; conversely, it vould be Juat aa 
inappropriate to atate too fav goala. Probably, three 
to five goal atataaanta per atudant vould be the ideal 
altuation. 

Care ahould be taken by the teaa to lnaure that the 
difference between goals and object lvea la clearly 
understood. Ooala are broad, general atataaanta of 
Intended outcoaaa. They do not Contain atataaanta 
of coitdltlone, behavlore, or criteria — aa do 
behavioral objectives. In addition, the IEP goal 
atateaent ahould ba vrltten in teree of the student's 
expected parforaanca and not the teacher' a, parent 'a, 
or prograe'a expected parforaanca. For exaaplet 

Student 'a expected perforaancet "Can take care 

of personal neede. " 
Teacher'e expected perforaancet "Vlll be provided 




reading coaprehenelon aster is Is. " 
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Additional exaaplea of goal atateeenta vrltten in 
terse of the student's expected perforssnce are 
provided belovt 

- csn behsve spproprlstely in soclsl sltustlons 

- csn resd words froa s bsslc sight-word list 

- csn work cooperatively 
csn spesk spontaneously 

- can pay attention to learning taaka 

- can follov directions 

10.3.1 Inatructlonal Objectlvee - The lnetructlonal objectives 
auat set ss s link betveen the current level of 
parforaanca end annual goals. Theee objectlvee are to 
reflect th* actual steps to be tsken thst will leed to 
sttslnaent of annual goals. Instructlonsl objectives, 
sore coasonly called behsvlorsl or perforssnce 
objectives, have three psrts. The f iret pert is 
identifying the teralnsl behsvlor by neae. You auat 
specify the kind of behsvlor or actions thst will be 
accepted ss evidence thst the lesrner has achieved. 
Soae exeeplee eret 

* Read vork aloud 

* Say eounds orally 

- Write answers 

- Point out letters 

- Spell words sloud 

The second pert of the objective is describing the 
laportsnt conditions under vhlch the behsvlor Is 
expected to occur. Exaaplea eight includes 

(a) Read vorda aloud in the third grade reader. 

<b) When dictated a aentence, vlll write ualng 
correct punctuation. 

ic) Write anawera to two-digit plus two-digit addition 
probleae when given a page of thirty probleee. 

<d) Spell words sloud when given vorde froa 
dictation. 

The third part la the criteria vhlch deacrlbee hov 
veil the learner auet perfora to be considered 
scceptsble. Exseplee Include: 

(a) Orally read paeeagea froa Decoding 'I' vlth 
100X accuracy in one alnuta. 

(b) When preaented a page of coapound vorda, vlll 
orslly resd 40 vords per alnuta with no sore 
then 2 errors. 
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(c) When given ■ page of 30 probleea, #rite anavera 
to two-digit plua two-digit addition probleea 
vithin 10 alnutea vith 100X accuracy. 

In aumaary, instructional object lvea ahould contain 
three coeponentat (a) apeclfylng the tarainal bahavior 
that indicate* whan the atudent has achieved, <b) 
describing the iaportant conditiona under which the 
behavior will be expected to occur, and <c> atating the 
criteria for acceptable perforaance b> describing hov 
veil the student auat perfora to be considered 
acceptable. 



10.1.6 Criteria and Evaluation - This coaponent of the IEP la 
concerned vith the question, •When do ve know the 
student has Metered the dealrsd aklile and baa 
therefore set the instructional objectives atated under 
nuaber five?* The nethod of aeaaurlng the skills to be 
taught is stated here. Will the student be required to 
sake an oral response, point out something, write 
anavera, read a book,, etcf Exaaplee could Include t 

- Read at the rate oi 100 worda per mi net* in 
a 2nd grade render. 

- Write anawera at the rate oi 60 per alnute. 

- Coutt the nuaber of interactions vith clasuaatee. 

- Coup* re pre and post secret on all seasures. 

Thla coaponent guides the >*cher in determining vhat 
evaluation procedures to develop. It also indirectly 
describes hov the skill will look when the atudent 
perf or as it correctly or to criterion. 
(Display T-lsa and 18b for aueaarlzlngt 

10. 1.7 Educational Services to be Provided - (Olaplay T-17 
again ) 

Services Required and Date Initiated - The typea 
and length of tlae servlcea will be required 
are recorded here. Services eight Include nny or 
several of the follovlngt resource rooa help, 
apeech therapy, hearing program, vlalon program, 
reading, counseling, vocational development, etc. 

Duration of Service - On this line the anticipated 
tlae required to seet the needs of the student la 
recorded. Regardless of *he length of tlse, the 
IEP aust be reevaluated yearly. 

Individual Responsible for the Service - The peraon 
reaponslble for each specif 1 - service is llated on 
these lines. 



a. & b. 



d. 
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e. Extent of Tlae in the Regular Education Prograa - 
The proportion of tlae to be spent in the resource 
rooa and the regular claaerooa ahould be llated 
here. 



f. Juatlflcatlon of the Educational Placement - Based 
on the data provided for the IEP, a atateaent 
lndlcatea the rationale for placement. It doe' not 
have to be in great detail. 

g. 1 h. Parental Involvement and Approval - The 

parentis) auat be given the opportunity to be 
Involved in the session. If appropriate, the 
atudent ahould also be Included. The parer.«.<a> 
aust algn the IEP before the atudent la actually 
considered to be in the prograa. 



Theae eight component a make up the IEP. 



The developaent of IEPa in your particular school say vary alxghtly. 
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EflLKX CCMSIBESAIIQHS IK IKE BBAEHHS QE EL 2irl42 (T-l) 



EBQfiLEfiS EQLICI 



MANY CHILDREN PROJECT 

MERE HOT IDENTIFIED CHILD FIHD 

HAHY CHILDREN HERE 

REIH6 EXCLUDED FAPE 

PROGRAMS HERE FLOW -THROUGH 

ALHOST NONEXISTENT FUNDS 

EVALUATION AND NO TEST TO BE USE 

BIAS IN TESTING AS SOLE CRITERION 

NO GOALS IEP 

NO EVALUATION OF REVALUATIONS 

PROGRESS EVERY THREE YEARS 



08 QE EL &zli2 (T-2/0 



(1) INSURE THE PROVISION OF A FREE APPROPRIATE 

PUBLIC EDUCATION FOR ALL HANDICAPPED CHILDREN 



(2) PROTECT THE RIGHTS OF PARENTS AND THEIR 
HANDICAPPED CHILDREN 



(3) ASSIST STATES IN PROVIDING SERVICES BY 
ALLOCATING FUNDS 



(4) TO MONITOR AKD INSURE THE EFFECTIVENESS 
OF STATES' EFFORTS TO PROVIDE SERVICES 
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EBB KEKQEBIAIE PJjfiUC aUCiHPJ (T-2b) 



ESSE MEANING PROVIDED AT PUBLIC EXPENSE, 

WITHOUT CHARGE TO THE PARENT 



AEE5QE8IAIE — in other words they meet the standards 

SET BT THE SEA AND DETAILED IN PL 94-142 



milQ .... INCLUDING PRESCHOOL, ELEMENTARY, AND 

SECONDARY SCHOOL PROGRAMS WITHIN A STATE 



®yCmOi .... MEANING SERVICES THAT ARE PRO VI. 2D IN ACCORDANCE 
WITH AN INDIVIDUALZIED EDUCATION PROGRAM 



SKI**, Efiycmpj up. gsuKc assises (T-3) 



• ANY SPECIALLY DESIGNED INSTRUCTION 

• SPEECH PATHOLOGY, OR OTHER RELATED SERVICES 
CONSISTING OF SPECIALLY DESIGNED INSTRUCTION 

• VOCATIONAL EDUCATION IF IT CONSISTS 
OF SPECIALLY DESIGNED INSTRUCTION 

• PHYSICAL EDUCATION, INCLUDING 
ADAPTED PHYSICAL EDUCATION 



SSfiVJCKi 



SSISS!! 1 ^!-^ """"CATION AND ASSESSMENT, 
PHYSICAL THERAPY, AND CERTAIN MEDICAL EXAMINATIONS 

CORRECTIVE! SPEECH PATHOLOGY, AUDIOLOGY. 
OCCUPATIONAL THERAPY, ETC. 

SUPPOBTIVEl COUNSELING, PSYCHOLOGICAL SERVICES, 

*f^"ON, PARENT "AMI", AND TRANSPORTATION, 
AS WELL AS SOCIAL WORK SERVICES 
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PffM I TIPMS . QE HMdEEP SMBB& CR) 

< 

SESIQUSLX EBBIIOMAILX fiI§TUBI»« 



A. AN INABILITY TO LEASN WHICH CANNOT BE EXPLAINED 
BT INTELLECTUAL, SENSORY, OR HEALTH FACTORS) 

B. AN INABILITY TO BUILD OR MAINTAIN SATISFACTORY 
INTERPERSONAL RELATIONSHIPS WITH PEERS AND TEACHERS; 

C. INAP PROPRIATE TYPES OF BEHAVIOR OS 
FEELINGS UNDER NORMAL CIRCUMSTANCES; 

D. A GENERAL PERVASIVE ROOD OF UNHAPPINESS OR DEPRESSION? 
OR A TENDENCY TO DEVELOP PHYSICAL SYHPTOHS OR FEARS 
ASSOCIATED WITH PERSONAL OR SCHOOL PROBLEMS. 



SFiALLY RETARDED: 



A. SIGNIFICANT SUBAVERAGE INTELLECTUAL FUNCTIONING WHICH 
EXISTS CONCURRENTLY WITH ADAPTIVE BEHAVIOR DEFICITS 

B. MANIFESTED DURING THE DEVELOPMENTAL PERIOD AND 
MUST ADVERSELY AFFECT EDUCATIONAL PERFORMANCE 



A. DISCREPANCIES IN ORAL EXPRESSION LISTENING, WRITTEN, 
AND READING COMPREHENSION, BASIC READING, MATHEMATICS, 
CALCUUTION, OR MATHEMATICAL REASONING SKILLS 

B. DOES NOT ACHIEVE COMMENSURATE WITH ABILITIES 

C. EXCLUSIONARY CLAUSE 
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se&jal ffiycmoi pbocewies vmim ix el 3i=i« (T-5) 

REFERRAL PROCEDURES j 

• CHILD FIND SYSTEM 

• GENERAL SCREENING OP ALL CHILDREN 
• TEACHER REFERRALS 

• PARENT INTIATED REFERRALS 



DUE PROCESS PROCEDURES i 

• FOLLOWING INITIAL SCREENING OR REFERRAL, PARENTS 
BUST BE NOTIFIED OF ACTION AGENCY WISHES TO TAKE 

• PARENTAL CONSENT MUST BE GIVEN PRIOR TO EVALUATION 

• AGENCY BUST INFORM PARENTS OF THEIR RIGHTS 

• IF PARENT CANNOT BE LOCATED, SURROGATE PARENT IS 
APPOINTED 

• PARENTAL CONSENT MUST ALSO BE GIVEN PRIOR TO 
INITIAL PLACEMENT INTO SPECIAL EDUCATION 



(J-6) 

HaWAIttl PjQCJfiUJH' 

• TESTS AND EVALUATION MATERIALS 

ADMINISTERED IN NATIVE LANGUAGE 

• NO SINGLE PROCEDURE USED AS SOLE CRITERION FOR 

DETERMINING AN APPROPRIATE EDUCATIONAL PROGRAM 

• TESTS MUST MEASURE WHAT THEY PROPORT TO MEASURE 

• EVALUATION MADE BY A HULTIDISCIPLINARY TEAM 

• ASSESS IN ALL AREAS RELATED TO SUSPECTED 
DISABILITY 

• WHEN PARENTS DISAGREE, THEY HAVE THE 
RIGHT TO AN INDEPENDENT EVALUATION 

• FULL REVALUATION EVERY THREE YEARS 
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(T-7) 

AT THE AGE OF 17, JOSE HERNANDEZ WAS SENTENCED AS AN ADULT AND 
PLACED IN A CORRECTIONAL FACZLZTT. WHILE IN THE DZAONOSTZC 
EVALUATION AND INTAKE CENTER, HE MAS ADMINISTERED A HIDE RANGE 
ACHIEVEMENT TEST IN THE AREA OF READING. ON THE BASIS OF THIS 
TEST, IT HAS DETERMINED THAT HE COULD READ AT APPROXIMATELY A 
5.2 GRADE LEVEL AND HAS, THEREFORE, REFERRED TO A GSD PROGRAM. 
WHEN HZS RECORDS FINALLY ARRIVED FROM THE LOCAL SCHOOL DISTRICT, 
IT HAS DISCOVERED THAT JOSE HAS PREVIOUSLY IDENTIFIED AS HANDICAPPED 
UNDER PL 94-142 AND RECEIVING SERVICES WHEN HE ATTENDED THE PUBLIC 
SCHOOL. 



WHAT SHOULD THE CORRECTIONAL FACILITY DO AT THIS TIM?? 



WHAT PROCEDURAL SAFEGUARDS MUST BE FOLLOWED? 



WHAT EVALUATION PROCEDURES ARE REQUIRED AT THIS POINT? 



xisnni tjs> 



JUST BEFORE SHE TURNED 18, VANESSA SIMMONS WAS SENTENCED TO A 
CORRECTIONAL FACILITY. WHILE AT THE DIAGNOSTIC INTAKE CENTER, 
SKC WAS GIVEN AN ZO TEST. HER ZQ SCORE FELL WITHIN THE MILDLY 
MENTALLY RETARDED RANGE. 



WHAT SHOULD THE CORRECTIONAL FACILITY DO AT THIS TIME? 



WHAT PROCEDURAL SAFEGUARDS MUST BE FOLLOWED? 



WHAT EVALUATION PROCEDURES ARE REQUIRED AT THIS POINT? 
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CT-8) 
BJHMUH* 



• DO EVALUATION RESULTS QUALIFY STUDENTS UNDER ONE OF THE ELEVEN 
HANDICAPPING CONDITIONS LISTED IN PL 94-142? 



QUESTIONABLE VALIDITY OF ELIGIBILITY FORMULAS 
PARENTS MUST BE NOTIFIED OF FINDINGS 



Buaaiun 



t*S> 



19.9 (STUDENT'S CHRONOLOGICAL AGE) 

-5.6 (AVERAGE AGE AT SCHOOL ENTRY) 



10.3 
X .89 

"~irir 



<IQ MEASURED IN HUNDREDTHS) 
(EXPECTED ACHIEVEMENT) 



211 



MATHEMATICS 


7.3 


-19 


.10. 


HILD 


READING RECOG. 


5.1 


-41 


HO. 


SEVERE 


READING COHPRE. 


4.7 


-45 


HO. 


SEVERE 


SPELLING 


5.8 


-34 


HO. 


HODER. 


GEN. INFO. 


8.2 


-10 


HO. 


HILD 


TOTAL TEST 


6.2 


-30 


HO. 


HODER. 
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cr-9) 

IE PEYHrQEBBfl' 



•Tin 



CONTAINS A WRITTEN STATEMENT OP THE GOALS AND OBJECTIVES 
THAT ARE TO BE NET IN PROVIDING AN APPROPRIATE EDUCATION 
FOR THE STUDENT 



• MUST BE DEVELOPED WITHIN 30 DATS OF 

THE DATE ELIGIBILITY WAS DETERMINED 



• PARENT PARTICIPATION 



• STATEMENT OF SPECIFIC SPECIAL EDUCATION AND RELATED 
SERVICES TO BE PROVIDED AND THE EXTENT TO WHICH 
THE STUDENT WILL PARTICIPATE IN REGULAR CLASSES 



• IEP IS NOT A CONTRACT 



(T-1Q) 



• COMMITTEE MUST BE COMPOSED OF PERSONS 

WHO ARE KNOWLEDGEABLE ABOUT THE STUDENT 



• PUBLIC AGENCY MUST PROVIDE FOR A 
CONTINUUM OF PLACEMENTS 



• AS CLOSE AS POSSIBLE TO HOHE 



• AFTER INITIAL PLACEMENT, PARENTAL PERMISSION IS NOT 
REQUIRED WHEN PLACEMENT IS TO BE CHANGED, HOWEVER, 
DUE PROCESS (NOTICE AND HEARING) IS REQUIRED 



• CHANGE IN PLACEMENT REQUIRES REE VALUATION AND 
ANOTHER IEP MEETING 



IF EITHER PARTY DECIDES TO GO TO A HEARING, 
THE STUDENT IS TO REMAIN IN THE PRESENT 
PLACEMENT UNTIL AFTER THE HEARING OFFICER 
RENDERS A DECISION 



erJc 94 



CMD 



• TO THE HAXIHUH EXTENT APPROPRIATE, HUST 
BE EDUCATED WITH NQNHAHD I CAPPED PEERS 

• DOES NOT NECESSARILY MEAN THE 
MAINSTREAM OR REGULAR CLASS 

• THE SETTING THAT IS HOST LIKE THE REGULAR 

CLASSROOM AND WHERE THAT PARTICULAR STUDENT 

CAN BENEFIT FROM HIS/HER SPECIAL EDUCATION PROGRAM 

• PROVISION OP NONACADEMIC AND EXTRACURRICULAR SERVICES 
AND ACTIVITIES 



REFERRAL 



1. CHILD FIHD 

2. SCREENING 

3. PARENT OR TEACHER 



*• NOTIFICATION 
CONSENT 



EVALUATION 



1. IN ANY SUSPECTED AREA OF DISABILITY 

2. VISION AND HEARING SCREENING 

3. HULTIDISCIPLINARY TEAM 



ELIGIBILITY 



1. ONE OF ELEVEN CATEGORIES 

2. EXCLUSION CLAUSE FOR LD 

3. ELIGIBILITY FORMULAS 



•t NOTICE 

REQUEST PARENTS' 
PARTICIPATION IN 
IEP MEETING 



IK 



1. AGENCY REPRESENTATIVE 

2. STUDENT'S TEACHER 

3. PARENTS 

4. STUDENT, WHEN APPROPRIATE 

5. MEMBER OF EVALUATION TEAM. Qg 

S. OTHER PERSON KNOWLEDGEABLE ABOUT 
THE EVALUATION OR THE STUDENT 



EUSSflSMI 



1. BASED ON CONTENTS OF IEP 

2. CONSIDERATION OF LRE 



NOTICE 

CONSENT PRIOR TO 
INITIAL PLACEMENT 
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CH3) 

£ESS EBQCEPUftES* 

NOTICE, COKSENT, ACCESS TO RECORDS, HEARING 

• NOTICE OF ALL PROCEDURAL PROTECTIONS WHENEVER: 

DISTRICT PROPOSES OR REFUSES TO INITIATE OR CHANGE 
THE IDENTIFICATION, EVAULATION, PROGRAM, PLACEMENT 

• PARENT OR INMATE MUST GIVE CONSENT: 

PRIOR TO SPECIAL EDUCATION EVALUATION 

PRIOR TO INITIAL PLACEMENT IN SPECIAL EDUCATION 

• ACCESS TO RECORDS IHCLUDES THE RIGHT TO: 

BE PROVIDED WITH A COPY OF THE RECORDS 

PETITION TO HAVE INFORMATION REMOVED 

AMEND RECORDS BY SUBMITTING ADDITIONAL 
INFORMATION FOR INCLUSION IN FILE 

CONTROL ACCESS BY OTHERS 

• HEARIHG AT LOCAL LEVEL, WITH STATE LEVEL APPEAL 
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OVERHEAD TRANSPARENCIES: 



OVERVIEW OF PL 94-142 AND IEPs 



54. 



CT-14) 

nsiinss 



JOE BERRY'S PARENTS HAVE JUST READ HIS PSYCHOLOGICAL REPORT AND 
DISAGREE WITH THE AGENCY'S PROPOSAL TO CLASSIFY THEIR SON AS 
EMOTIONALLY DISTRUBED. THEY VEHEMENTLY DENY THAT JOE HAS ANY 
REAL PROBLEMS, RATIONALIZING THAT HIS INCARCERATION WAS A RESULT 
OF HANGING AROUND WITH A BAD GROUP OF KIDS. THE PARENTS FEEL 
THIS LABEL (IN ADDITION TO HIS INCARCERATION) WILL STIGMATIZE JOE. 
THEY ARE REQUESTING A HEARING REGARDING THEIR SON'S CLASSIFICATION 
AS 'SERIOUSLY EMOTIONALLY DISTURBED'. 



WKmT SEQUENCE OF EVENTS MUST NOW TAKE PLACE? 



WHAT ACTIONS MUST THE CORRECTIONAL AGENCY TAKE AT THIS TIME? 



WHAT HAPPENS IF THE PARENTS WIN? WHAT IF THEY LOSE? 
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(1-25) 

EffiXESS IK COBBKTIPgS 



EVALUATION ALL INMATES TESTED AT A DIAGNOSTIC AND RECEPTION CENTER 



REFERRAL 



INMATES FALLING BELOW CERTAIN CRITERIA ARE REFERRED TO 
SPECIAL EDUCATION COMMITTEE (OFTEN CALLED THE ADMISSION 
REVIEW, AND DISMISSAL CARD! TEAM) 

NOTICE 

CONSENT FROM PARENTS OR INMATE 



EyAjsUAJIQN 1. ARD TEAM COMPLETES A SPECIAL EDUCATION ASSESSMENT 
2. REQUEST FOR RECORDS FROM STUDENT'S PREVIOUS SCHOCL 

ELIGIBILITY 1. ARD TEAM REVIEWS ASSESSMENT DATA TO DETERMINE ELIGIBILITY 

2. HAKE RECOMMENDATIONS FOR PLACEMENT AT AN INSTITUTION 
WHERE APPROPRIATE SERVICES CAN BE PROVIDED 



IEP 



1. WRITTEN AND IMPLEMENTED BY AN ARD TEAM AT THE 

RECEIVING INSTITUTION 

2. PERIODICALLY REVIEWED AND UNDATED BY ARD TEAM 

AT RECEIVING INSTITUTION 



EleACEBESI 1. PART OF THE PLACEMENT DECISION IS HADE BY THE 

ARD TEAM AT THE DIAGNOSTIC AND RECEPTION CENTER 

2. ONCE THE IEP IS WRITTEN, THE RECEIVING INSTITUTION 

PLACES STUDENT IN APPROPRIATE CLASSROOM ENVIRONMENT 



(Note; refer back to T-I2) 
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CHS) 

BgLBBunM issm 

PL 94-142 WAS DESIGNED TO ACCOMMODATE A PUBLIC 
SCHOOL SERVICE DELIVERY MODEL. THEREFORE, 
IT'S HARD TO APPLY IN CORRECTIONAL SETTING 



2. ORGANIZATIONAL DESIGN OF THE CORRECTIONAL 
SYSTEM OFTEN POSES PROBLEMS 



3. SCREENING PROCESS HAY BE INADEQUATE 



4. EVALUATION HAY REFLECT DEPRESSED SCORES 
DUE TO ADJUSTMENTS TO INCARCERATION 



5. ELIGIBILITY CATEGORIES HAY NOT BE 

INCLUSIVE ENOUGH UNDER PL 94-142 



6. IEP DEVELOPMENT AND IMPLEMENTATION HAY 
BE DELAYED FOR VARIOUS REASONS 



7. PLACEHENT DECISIONS CAN BE HINDERED BY 
LACK OF CONTINUUM OF SERVICES 



8. DUE PROCESS PROCEDURES OUTLINED IN PL 94-142 
(AND TIMELINES) ARE HARD TO IHPLEHENT 



SURROGATE PARENT REQUIREMENTS 
ARE DIFFICULT TO MEET 
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(T-17) 

S QE 41 IK 



EESSQHAL INFORMATION 



m 
c 

o 
■n 

•o 



HAVE, ADDRESS, DATE OF BIRTH, GRADE, AGE, ETC. ' f 



IK CQBHUIK 

NAME AND POSITION FOR EACH PERSON PARTICIPATING IN THE MEETING 



i 

ro 
> 
5 

m 

A REPRESENTATIVE OF LOCAL EDUCATION AGENCY, THE STUDENT, J ? 

STUDENT'S TEACHER OR SPECIAL EDUCATION TEACHER, PARENT OR 
SURROGATE PARENT, MEMBER OF EVALUATION TEAM, ETC. 

SySBEKI LESEL. Of EDUCATION FUNCTIONING 

STATEMENTS REGARDING PRESENT LEVEL OF FUNCTIONING, INCLUDING 
STRENGTHS AND WEAKNESSES 

AREAS INCLUDE ACADEMIC ACHIEVEMENT, SELF-HELP, SOCIAL/EMOTIOHAL, 
VOCATIONAL, ETC. 

mm mi mmms 

BROAD GENERAL STATEMENTS OF INTENDED OUTCOMES 

INSTRUCTIONAL. OBJECTIVES. 

BEHAVIORAL OBJECTIVES WRITTEN FOR EACH GOAL AREA 

OBJECTIVES TO INCLUDE BEHAVIOR, CONDITIONS, AND CRITERIA 

EDUCATIONAL SERVICES TO BJ PROVIDED 

SERVICES REQUIRED AND DATE TO BE INITIATED 

i SO 

DURATION OF SERVICES ! 5 

(/> 

INDIVIDUAL RESPONSIBLE FOR SERVICES j % 

EXTENT OF TIME IN REGULAR PROGRAM ' ° 



JUSTIFICATION FOR EDUCATIONAL PLACEMENT 
PARENT/SURROGATE INVOLVEMENT AND APPROVAL 
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(T-18a) 

mum mmmL objectives 



gjgEI m BEHAVIOR TJAT I§ EXPECTED 

BEAD VOROS ORALLY 

WRITE ANSWERS 

SPELL WORDS IN WRITING 

FIND THE MAIN IDEA OF A PARAGRAPH 



DESCRIBE THE, SQgDJJJPjg UjffiEJ WHJCJ THg BEHAVIQR WIU, OCCUR 

WHEN GIVEN A LI ST OF WO RDS CONTAINING SHORT VOWELS 
WHOI GIVEN A WORKSHEET OF 20 ADDITION PROBLEMS WITH REGROUPING 
2™ * WORD FROH THE DOLCH LIST OF BASIC VOCABULARY 
GI7EB _ A PA «AG«APH FROM THE SPECIFIC SKILLS SERIES - 
GETTINfl THE MAIN IDEA AND MULTIPLE CHOICE QUESTIONS 



§1X5 TJS C8ITERI A FOJ MASTERY 

WITH SO WORDS PER MINUTE WITH HO MORE THAN 2 ERRORS 
WITH HO ERRORS 

SPELL CORRECTLY FOR 3 CONSECUTIVE DAYS 
WITH SOX ACCURACY FOR 2 CONSECUTIVE DAYS BEFORE 
MOVING TO THE NEXT LEVEL OF DIFFICULTY 



US OBJECTIVE t 

iHEN GIVEN A LIST OF WORDS CONTAINING SHORT VOWELS, THE STUDENT WILL 
ORALLY READ SO WORDS PER MINUTE WITH HO MORE THAN 2 ERRORS. 

^mJ" 7 *" f JSJS"^ WITH 20 ADDITION PROBLEMS WITH REGROUPING, THE 
STUDENT WILL WRITE THE ANSWER WITH HO ERRORS. 

!?f? ™i°SJ 8 ^IEJ )0U:H LIST ° F BASIC VOCABULARY, THE STUDENT 

WILL WHITE THE WORD CORRECTLY, FOR THREE CONSECUTIVE DAYS. 

WHEN GIVEN A PARAGRAPH FROH THE SPECIFIC SKILLS SERIES - GETTING THE 
HAIR IDEA AND MULTIPLE CHOICE QUESTIONS, THE STUDENT WILL FIND THE MAIN 

JSi Sv^H^cS. 9 " kCam " ™ ™ DAYS BEraRE " ™ 



102 



HAND0S: 



OVERVIEW OF PL 94-142 *ND£fe 59. 



HANDOUT 1« 

mnai 



ctminrr unu or modot nuoDuwx data nm 



Cm Do AcaAooic 


CM*t Do AcoAoole 


CloooroM 
Dobovior 


folf-Coorapt 


Loafoios Stylo 


Cm w4 19 oosAo 
with ? orroro 


^looloi^cooooooot 
oooooo - f , w, y, r 


lito othoro 


ftotM toot ho 
looko O.K. 


Moot olort ot looch- 
tlM ooA first 
boor io too ooro- 
iot 


Cm raaA 721 of worAo 
m too Fry iMtMt 
HorA LUC for graoo 
ooo, 321 ot graAo 2, 
lot ot grooo S 


loo followloi ooool 
oomm (short) 
•• 


righto M too 

floor 

i 

* 


Dono behavior 
to boA 


fOOrt OttMtiM opM 


Cm cooot to 100 


DlooAot ot, pi, tr, 

a, si* a* •»» 

so, to 


/Loses teaper 
jtnd jftlli 

\ 

• 


StOtM 00 iO 

traatoA boAly 
'' ***** *** 


Mativatioo by throat 
rorarA, or iocoo- 
tirao ohort-liraA 


Cm cooot Of 2»o, S'o 
10°o to 1,000 


Coooot oAA 2 ooi 3 
oImo probloM 


fMoro 


Ukos loAoor 


LMM0 OMt whco 0 
OUlti-MAiO OMfc- 

ogo io MM 


Cm oobtract 2 oUco 
orooUM vithoot 
oorrowiot 

i 

1 


Coooot oobtract 2 mA 
3 flora orobloM with 
oorrooiog 

Dom Mt elooo lottoro 
ooA ooo poor opoclopj 
mA lottor ollgooMt 
to coraira vrltiog 


DOOM 




LMMO OMt whM 

active roopooAiog 
or ooltl-aoooory 
approach uaad. 
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OVE^ptf OF PL 94-142 AND IEPs: ^ HANDOUTS ^ 60 



HANDOUT 1 

?Uc« tM lafonatloa la tha appropriate coluaas 

cunnrr umu or student mronuMct data row 



Cm Do 4c idwilf 


Ca»'t Do AckUbIc 


Cl«MTOOB 


S+lf-Coocftpt 


burning Stylo 
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0VEBV1EU OF PL 94-142 AND IEPs: 



HANDOUTS 



61, 



HANDOUT J 



ERIC 



INDIVIDUAL EDUCATION PECSBAM < For **«rciaa II) 



STUDENT 



CCMIITTEE 



1. Naaat 

Addraat t 

Cradai 

Currant PUcanant; 
Data of Births 



3. Promt Laval of 

Educational Functioning 



Strangtha 



2. 



Poaltloa 



Initial 



Agai 



I.l.P. Proa 



to 




5. Instructional 
Objactlvaa 



6. Objective Criteria 
•ad Evaluation 
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OVERVIEW OF PL 94-142 AND JftPs 62. 



7. Educational Services to bo Provided! 



t # • 



A. gervlcee B. Data C. Duration D. Individual Reapooelble 

Provided Ioltlatod of Service tot too Service 



Extent of tine in too regular oducatlon program 



Justification of cho Individual Education Programs 



8. I novo had tho opportunity to participate In the development , 
of the Individual Education Program (I.E. P.) 

I agree with the Individual Education Program Q 

ERJC$ 1 th€ Individual Education Program Q Parent* e Slgnatnre 

no 



OVERSEW OF PL 94-142 MO I EPS: 



HANDOUTS, 



HANDOUT l 

INDIVIDUAL EDUCATION PROGRAM (Answer Key tot Exerdee II) 



63. 



STUDENT 



OGMHITTEE 



1. Manet billy Jonoo 
address I iO*S Lexington 
Grade: ? 



2. 



Mr. T.M. HIM 



Poeltlom 
Principal 



Initial 



Mm. U. 1. Zamost Reg. Taaehar 



Ma. Pond —an 



Raaourea Taaehar 



Current Plaeanant: u * ulmt CU " 



Mr a. J 



Jonas Parant 



Data of Sirths 



10-9-69 



Ages 



15 



_ _ . _ 10-15-85 „ 5-30-86 
I.B.P. Proa Co 




3. Praaant Laval of 

Educational Functioning 




5. Inatructional 
Objectives 



6. Ob j active Critarla 
and Evaluation 



Itrangtha 

Inatructional reading laval 2, 
raad 632 of Dolch word liat (sssy 
naif) and 722 of Pry Inatant Word 
Liat grada 1 to aath laval g rada 
2.9, counts to 100, counts by 2'o 
5's, 10*s. Can add 2 A 3 placa 
nunbara without carrying 



1. To laprova raading 
apaad and atyla. 

2. To learn word attach 
skills. 

3. To learn aath 
computational akilla. 



1. To increase reed- 
ing speed to 100 
words per minute 

2. (e) To eey sounds 
single end in com- 
bination with 1002 
accuracy. 

(b) To Increase word 



To increesa reeding epeed. 
to learn the following sounds t f,J 
w, y, r, short u, a, aoet consjo n 
sound blende. Increase couprshen- 
sion recell fscts and drew 
conclusions. , 

1 1 i To leern piece velue, borrow end 
a 1 eerry, multiplication snd 
cKjC division facts, sinple fractions, 
im — time concepts. 



oion skills. 
3. (s) To leern beei< 
nultiplicstion snd 
division fscts. 

(b) To leern to bor- 
row in subtraction 
problems. 

(c) To leern to eer- 
ry in eddition prob 
leas. 

(d) To leern piece 



1. Count correct worde 
reed per ainute. 

2. (e) Count correct 
sounds said per win. 
(b) Count correct 
worde end sentences 
undsrstood.' 

3. (e) Count correct 
written responses 
per ainute. 

(b) Count correctly 
completed problems. 

(c) Count corrsctly 
completed problems. 

(d) Count correctly 
completed problems. 
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OVERVIEW OF PL MO) MPs 64. 



/• Educational Sarvlcot to ba Frovidads 

A. Sarvlcaa B. Data C. Duration D. Individual Ratponalbla 

Providad Inltiatad of Sarvlca for tha Sarvlca 



Extant of tlna in tha ragular odueatioa program 
60S incroaaing to BOX an noon aa poaaibla 



Juatifieation of tha Individual Education Program 

It in fait that tha atructura of tha Ruaourcu Roon can baat naat goala for Billy in coordination 
with hln program In tha ragular claaaroon. 



X hava had tha opportunity to partieipata in tha davalopaant 
of tha Individual Education Prograa (I.B.P.) 



Er|c13 X diaagraa with tha Individual Education Prograa □ Parant'a Shatura 



VEE^EU OF PL 94-142 AND lEPs: 



HANDOUTS, 



65. 



HANIXMH 4 
INDIVIDUAL EDUCATION f IOC RAM 



(For Extrdaa #2) 



STUDENT 



COM ITT EE 



1. Nasal 
Addraaai 
Gradas 



2. N 



Position 



Initial 



Currant Placaaaat: 
Data of Births 



Agat 



I.E.P. Proa 



to 



3. Prataat Laval of 

Educational Functioning 




5. Ina tract tonal 
Objactlvaa 



4. Objactlva Criteria 
and Evaluation 



Strsagtha 



Naada 
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16 



HMO0£: 



OVERVIEW OF PL 94-142 AND 66. 



7. Educational Senrlcaa to bo Provided! 



A. Serviceo 
Provided 



B. Data 
Initiated 



C. Duration 
of Service 



D. Individual leaponaibli 
for too Sanrlca 



Extant of tlaa In tba rafular oducation program 



Justification of tha Individual Education Program 



8. I neve had tha opportunity to participate in tha davalopnant 
of tha Individual Education Program (I.E.P.) 

1 « m, I agraa with tha Individual Education Progren fH 
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ERXC 1 dlM * rM wltl1 th * Individual Education Prograa Q Pa rant's Signature ^ 



OVE£EW OF PL 94-142 AND IEPs: 

HANDOUT 5 



HANDOUTS 



67. 



EDUCATIONAL EVALUATION 



Ages 13-6 

Blrthdatei 10/9/69 

School! Seith Correctional 
Facility 

Grade i 9 



ERJC 



Kamei lilly Jonee 
Parental Nr. 6 lire. James Jonas 
Addreoei 11043 Lexington 

Referred by i Mrs. Miller, Teacher 

Reason* for Deferral! Disruptive cleearooa behavior and learning 
difficulties. Low score* during screening at 
diagnostic sad reception center. 

The following information eae collected and compiled by one of 
the correctional facility Diagnostic -Prescriptive Specislists (DPS). 
This report coot a ins a report fro* Illly 'a teacher regarding hla 
classrooe behavior and scadealc perforaance and the results of s 
comprehensive educational s ss esaaent made by the DPS. 

ItKbfClf IfRKt 

My sain iapreasion of Illly la that he la an adolescent who 
needs almost constant attention both for hla scadealc work and hla 
behavior in the classroom, 

Academically, hla strongest areas srs social studies and 
science, aa long as the assignment doesn't Involve reading. Illly 
is especially good during our weekly current events discussion 
period, si though his comments are sometimes too provocative. 

Of course, reading and spelling are his vsskest srsas. When 
it's his turn to read, he reads aloud slowly, pointing at sach word 
until he eventually loses his place. In reading and spelling, he 
reverses words and letters far more .frequently then the other 
students in his class. It is very herd for his to keep up with even 
the lovest students in spelling and reading, vnat really puzzles 
end frustrates me though, is his inability to remember the simplest 
fscts or words on s dsy to day basis. One dsy I think hs hss it, 
and ths next dsy he pulls the rug out from under me. 

As f mr an his work habits and clsssroos behavior are concerned, 
I think ay responses to the questionnaire which the DPS gsvs me 
pretty much summarize ay observations (see nest pngsl. Illly's 
frustration tolerance is quits low. When he is confronted with a 
task thst is probably too difficult for hla, hs becomes quite tenss 
and edgy. I also think that hs rsslly is sfrald of trying becsuss 
he is afraid of falling. 0ns more thing. I've cose to the 
conclusion that whan things are going well for Illly on the floor, 
ht will work very hard in school and try to do veil, but when things 
srs not going so good, sll progress cesses. 

* Hilly hen had and continues to have a serious problem in 
relations with hm pears, lee a use o' Illly's behavior, sany of his 



fellow lnsstss harrass his. Those few friends hs does have find it 
difficult to understsnd and deal with his outbursts and mood swings. 
As s rssult of his liability to treat others fairly, Billy has 
frlsnds for only a short period of time. 

I have tried just about everything to help Illly. I have 
isolated his, sent his back to ths floor, taken away privileges, sst 
his desk right next to sine, assigned homework why I've even 
bribed his on occasions with extra privileges, but sven that only 
seems to work temporarily. Aa I aald before, he see ma to do beat 
(relatively mpeaklng) when the assignment is more non-academic and 
doesn't require hla to alt in hla seat or pay close attsntlon to me. 
He is especially good in art-type activities. Natter of fact, when 
there seems like there is nothing slas to try, I let his draw at 
lesst thst keeps his quiet. 

I's just about at sy wit's snd with Illly. Hs needs some 
special help. When he learns to control his behavior and when he 
starts listening and paying sttentlon and finishing his school work, 
thsn I'll be glad to have hla in ay room. 1 think he really could 
be a nice per eon, and I know he' a capsbls of doing better 
academically. 

eii8Q9fiifi:CcfKCiBiixt Smiiliit Btncii 

The lnforsstlon reported in this section of ths report was 
derived from the adslnlstrstlon of criterion -referenced tests in 
one-to-one work sessions with Illly, fros his teacher's recording of 
baseline data, and fros ay own ayatsastlc observation of Billy in 
hla classroom. 

CI) leading t 

Spache Diagnostic Reading Scales 



Indspendent Rending Level! 1.2 
Instructional Rssdlng Level! 2.1 
Frustration Rssdlng Level; 2.2 
Reading Rate at Instructional Rsadlng Level: 



19 vords per 

slnuts vi th 7 errors. 



Errors/Problems noted! 

slow, expressionless vord-by-rord rsadlng 

added words and sounds 

rspeat words snd lines 

gusssss st unknown words 

confused letters ("ban" for "pan") 

reversed vords ("no" for "on 9 , "pot" for "top 9 ! 

omitted letters ("here" for "where") 

could not recall basic facts 

could not draw conclusions 

On ths sasy half of ths Dolch List, hs corrsctly rsad 62 of ths 
110 words. Supporting this finding, on ths Pry Instant Word List, 
Billy rssd 72% of ths first grade words corrsctly, 32X of ths second 
grade words, and 16% of the third grade list. 
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ERjg|! 



•illy recognizee Boat of the single initial consonant sounds 
(except f, w, y, r> and short vovel sounds (except u and e), but 
knows few of ths sounds initial consonant blsndo make (elssed st, 

pi, tr, fr, wh, th, el, git fl, ss, sn, sv, tw>. 

(21 Arithmetic i 

Kay Ha tat Total » 2.9 



numeration 


3.9 


Fractions 


2.9 


Ososstry 


2.3 


Addition 


3.0 


Subtraction 


3.2 


Hultlpllcatlon 


2.0 


Division 


0 


Nussrlcal Reasoning 


2.6 


Word Problsss 


2.9 


Honey 


3.0 


Hissing Clsssnts 


1.9 



■lily's prlssry arsas of difficulty in arlthsstlc Involve 
Multiplication, division, addition with carrying, subtraction with 
borrowing, slapls fractions, plscs valus, and tlas concepts (months, 
days, weeks). 

On a worksheet containing 100 basic addition and subtraction 
facts, lllly computed 46 problsss corrsctly and ssds 6 errors in a 
3-alnuts tlssd tsst. When given as such tins as be needed to 
finish, Hilly obtained a score of 69* in approximately 6 slnutes. 

Additional lnforssl assessment revealed that Billy cant 

count to 100 land beyond I 
count by 2's, 9'e, 10's to 100 

understand the inverse relationship of addition and 

subtraction 
vrlte dictated nuaerals 
add 2 and 3-place problems, no carrying 
subtract 2- place problems, no borrowing 
multiply by 2's and 3's 

Billy cannott 

add 2 and 3-place problems vlth carrying 
subtract 2 and 3-dlglt problems vlth borrowing 
multiply 
divide 

(3) Spelllnr* 

At the present time, Billy is working vlth several other 
studsnts in a 3rd grade spelling workbook. On veekly spelling 
tssts, Bi/.ly usually scores betveen 20* and 40* correct. 
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Informal work in spelling revealed the fol loving types of error a: 

omitting letters < a ho*° for "home") 
reversing vhole vords ("eno" for "one") 

phonetic spelling of non- phonetic vords ("cewt" for "caught") 
adding unneeded letters ("dressses") 
putting letters in a word which bear no discernible 
relationship vlth the vord dictated. 

Trial teaching indicated that a sultl -sensory approach to 
teaching spelling to Billy sight be vorth the effort! Student looks 
at a vord on a flash card vhlle it is spelled aloud, then spells it 
back orally and vrltes it on paper. Billy responded veil to the 
procedure and vas able to spell all trial vords correctly. 

(41 Writing i 

Billy vrltes in cursive. His handvrltlng is sometimes 
illegible, often characterised by a failure to close letters, poor 
spacing and alignment, and sloppy appearance. Frequent erasures and 
scribbles (as veil as doodles! are often observed on Billy's vrltten 
work. 

(3) Classroom Behavior t 

Billy's teacher kopt a dally tally of the frequency of the 
follovlng behaviors over a 10-day period i 

Finished assignment 7/33 

Fights on floor 3 

Talking out vlthout permission (too hard to tabluate) 

Svearlng (in class) 6 

Defying teacher 3 

I observed Billy in the classroom on four different occasions 
and systematical ly recorded his behavior on an observation form. 
During seatvork assignments, Billy attended to the task 
approximately 19* of the time. Typical "off-task" behaviors 
included out of seat, daydreaslng, talking to peers, and raising his 
hand for teacher's assistance. I also recorded vhat the 
consequences vere for Billy's behaviors. He received a great deal 
of attention from the teacher for his off -task behaviors (stern 
looks, commands, etc. ). When Billy vas on-taok, no consequences 
fros teacher or peers vere observed. 

The teacher »?d I also completed a "learning style" inventory 
concerning conditions under vhich Billy functlona most adequately. 
The questions and ansvers follow below t 

1. When is the student most alert? At lunch time and first hour in the 
morning. 

2. what is the student's attention span? Short and irregular bur^ta of 
concentrated effort. 
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HM^T 



S: 



3. What level of nolee can the atudant tolerate? Sound* distract his, 
absolute quiet nttdtd. 

4. Nov doee the atudant work best? alone, with ttichtr clow by. 

5. What kinds of pressure <lf any) does the atudant need? Not surs " 
neither eatreae has produced result a. 

6. What helps to motivate the atudant? Threate. also rtwdi or 
incentives ehort-llved, however. 

7. tfntr* does the etudeat work boot! Nowhere - maybe group discueelone 

6. On what types of asslgnsente does th# atudant thrive? On sslf- 
dlrectad project.. "Thrive?" iTeeclier'e comment) 

9. How does the etudeat laarm aoet easily? Kultl-sedia packages, 
active response activities, eulti-eeneory approaches. 



10. What type of etructure suite the etudent most of tha tlaat Strict - 
although ha rabalai hava not triad Jointly arrangad agreement a or 

contract a. 

Finally, illly coaplatad a sslf -concept inventory for a* <"Hov 
1 Ptffi about llyself"). Nlo reeponeee ara aa folloves 

1. How I faal about tha way I look - 
Sua - good 

Face - OK 
Hair * OK 

2. How I * '1 about tha way I bahava - 
In claao * OK 

In tha yard * OK 
On tha floor - bid 

3. Nov I faal about tha way paopla traat aa - 
Taachara - bad 

Othara ay aga - bad 

4. How I faal about ay work In achool - 
Hath * OX 

Scianca - OK 

Reading - bad 

Art * good 

Huaic - bad 

Spelling * bad 

Social Studlaa - OX 

Phyaical Education - OX 

5. Nhat f think la boat about aa - Ueft blank) 



6. What 1 think la vorot about aa - Everything 
PSYCHOLOGICAL EVALUATION 



ERIC 
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Nana: Billy Jonaa Aga: 15-8 

P*rentas Nr. 4 lira. Jaaaa Jonaa Blrthdate: 10-9-69 

Addreaai 11045 Lexington School: Correctional 

Facility 

Referred bys Hra. Hlller, Teacher Grades 9 

Reaeone for Referrals Dlaruptlve claaarooa behavior and learning dlf f lcultlee. 
BlfikBEONOd lQ{Q£MUQ01 

Billy la an average -el zed, IS year old, white aale who appeared 
"bright looking" at tha tlaa of teetlng. He wae referred for taatlng 
approximately elxteen veeka after arriving at tha lnatltutlon. Becauee 
of dlaruptlve claaarooa behavior and hla failure to achieve acadealcally. 

Prevloua tasting vaa conducted vhen Billy vaa In tha second grade. 
A alallar reason for referral vaa given at that tlaa by hla second grade 
teacher. The school psychologlat vho assessed Billy concluded by ata tings 
"Enwlronaental handicap complicated by a developmental lag in vleual-eotor 
ekllls and social akllla. ■ A atructured, individualized teaching approach 
vaa recoeeended by the examiner. 

An analyala of Billy 'a cumulative record reveala that he haa bean a 
aarglnal atudant el nee he entered kindergarten. "Eaelly dletracted, • "vanta 
to talk all tha tlaa," "nobody (peers) llkea hla," and "deaande conatant 
attention, " ara aoae of tha cossenta by hla taachara most frequently appearing 
in the file. 



tfftltb HlfiQcx sod ttaUsu Eiodiogu 

The aothak reported that pregnancy and delivery vere noraal. Oavelopaant 
hlatory vaa reportedly noraal, vlth flrat vorda before one year of ages talking 
in alaple sentencea and phraees fros 11 to 16 monthes elttlng alone at four 
aonthas crawling at 7 and 6 aonthas and walking alone at 15 eon the. 

The flndlnge of a recent asdlcal escaalnatlon by the family's general 
practitioner vere within noraal llalta, vlth no allerglea or other abnoraall 
tlaa reported. Vlaual and auditory acuity vere alao within tha normal range. 

EliUy SgsaBl Riftem 

Billy livea vlth hla mother, f ether, and tvo younger brothera in a aaall, 
four -room houae cloaa to the factory vhare Hr. Jonea ir eaployed as a aesl- 
akllled vorker. 



Faally life appeara to be unatable. The faaily home, although aaall, ia 
well-kept and relatively attractive. Faaily outinga center around church 
activities and an occaaional eveni j out for dinner in a chain reataurant or a 
drive-in movie. The mother report a that televlaion ia the faaily 'a primary 
aeana of entertainment: "It 'a going conatantly froa the tiaa the klda get up 
to vhen ay huaband finally cornea to bed." 
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The Mthtr appears to be the doslnsnt force in the fueily ae far mm 
ntrolllng the behavior of her sons is concerned. She reports that her 
isary aethods o£ control or* Molding, talcing away privileges and whippings 
th m etrsp. "hen these eethode fail to product changes, aha caiia on her 
■band who aha reports, •reeiiy gata after thee. ■ 

Whan Billy was younger ha likad to play beeeball, football, or any othar 
,ort if ha could find aoaaona to play with, although he waa elwaye thara 
«a taaaa were chosen, ha was usually salactad last or not at all. When thia 
ippaaad ha would atay around to watch tha guee. Soaatlaaa Silly would ride 
•bicycle to tha ahopplng araa and look in atora windows or go to tUa park 
id look through tha conic booko ha alwaye carrlad with hla. Occaalonaliy, 
. would taka hia a long tlaa to gat bona bacausa ha would lose his way. 
illy 'a sothar raporte that aora racantly ha just hung out by hlasalf and 
.arted gattlng into flghta. 

Tha aothar atataa that Billy'e bahawior at hoaa wariaa with tha aoodhe la 
u although aha aatlaatas that ha la in a -decent aood aost of tha tlaa. 
ian Silly la in trouble it la typically a rasult of a dlaputa ovar a P°""- 
toa with his twaiwayaaroid brothar or an argusant with taanagara in tha 
tlghborhood ovar tha rulas of a gaaa. Vhan such probleae srise, tha aothar 
tatee that Billy ha* a •wild* taapar tantrua in which ha screaas, hita or 
icke, and curaas uncontrollably. Thasa tantruss which have *™ ™ 
na awaraga of two or thrne tlaas psr aonth according to tha sothar, 
raatly upset both tha aothar and tha f.thar, and thay h.wa triad -juat about 
verything' to daal with Billy's tantruas - fros cosforting his *° 
is. nothing, ao far, haa worked, according to tha paranta, and thay expressed 
onaldarabla concarn ovar thia problaa. 

In auasary, although tha paranta baliava that Billy is essentially a 
aood kid. ■ thay finally recognize and ara concarnad about hia laarnlng ana 
•Cior problaa. in school. Thay ara willing to ba helpful to tha correctlon- 
1 achool in lta afforta to daal with lilly. 

'ixcftgltticil ixilyiiififii 

Tha following soureaa of inforaation wara eeployed by tha achoci 
.avcholoole in hla evaluation of Silly'o currant lntallactual, acadeelc, and 
loclal/esotlonsl functioning. Hecheler Intniiiganca Scala for Chiidran Be vised 

Bender-Vieual-Hotor Oastalt 
Drav-A-Pereon Taat 
Vepaan auditory Discrlalnatlon Taat 
Paabody Indlwldual Achievement Taat 

Taatlng with Vecheler Intniiiganca Scala for Chiidran • Sevleed 
eveals that lilly is currently functioning within tha avaraga ranga of 
intelligence, obtaining a Pull Scala 10 of 93. Although tha taat Profile 
tndlcatee that lilly evidenced a aodarata dagraa of betv#en eubtest variabil- 
ity, thara waa a graat aaount of lntartaat aeattari i.e., on tha Inforaation, 
losprehenslon, and Vocabulary subtaata, thara waa a sarkad tendency for Silly 
o fall tha aaay quastlona and pass tha aora difficult quaatlona. It should 
ilso ba notad that taat bahavlor as wall ss significantly lowarad parforaanca 
Jn t..k. requiring concantratlon tnnd to lndlcata that Billy's failura to 
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achlava acadaalcally say ba dua to lntarfaranca by aaotlonal factoro auch as 
anxlaty or lntruoiva thought a. 

lilly cosplatad tha Bender -Vleual-hotor Oaatalt Taat within noraal tlaa 
lialta. Daalgn arroro wara in tha foro of paraavaratlon, dlatortlon of ohapa, 
rotatlono, and Integration. Tha Sander Rental Aga la eoaawhat lowar than tha 
aantal aga obtained froa tha VISC-R. Tha vleual-aotor dleturbances ravaalad 
by thia taat say ba attributed in larga aeaaure to tha of tan chaotic and 
lapulalva aannar in which lilly approached thasa taaka. For exaople, all of 
hla drawlnga wara characterized by haavy, black, and forcad pancll Unas and 
vara executed without tha uaual control factoro of accuracy, etructure, ordar 
and preclalon. However, the presence of rotatlone in hla drawlnga ahould not 
rule out the possibility of organic lnvolveeent. 

The drawing Silly aade of hlaself < Draw -A- Per eon > vaa only 1-1/2 Inches 
high wi*h no facial features, except the eara, and only one hand. So other 
dletlnctlve body parte vere Included. One very interesting aapect of thia 
teat la that, lnatead of the heavy, black Uses of the Bandar Test, Silly's 
drawing waa characterized by very light pencil lines and a generally very week 
or •eepty 8 picture. Thia kind of finding, norsslly, la very typical of the 
withdrawn or anxloua atudent. 

Adalnlatratlon of the tfepean Auditory Dlscrlslnatlon Teat revealed nine 
errora, auggeatlng difficulty with both beginning and ending aounda of worda. 

On the Peabody Individual Achleveaent Teat, Silly achieved grade level 
ocoree of 2.6 in Hetheaatlce, l.S in Beading Recognition, 2.0 in Beading 
Coeprehenelon, 2.4 in Spelling, and 3.4 in General Inforaation. Low seoree la 
reading can be attributed to dlfficultlee with recognizing the aounda of 
initial and final consonant a, long wowele (sors than abort vovele), consonant 
blende and dlgrapha, diphthong a, and ayllabicatlon rules. Hie spelling score 
waa narked by dlfficultlee in recognizing the vieual forss of consonante and 
blende, and b-d confualon. In aatheaatlca, weaknesses were revealed in the 
areaa of baalc cosputatlon facta, place value, eleelng eleaente, geoeHrlc 
foraa, and tine concepte. 

Ifffltf SSlSB tOd §BIBI£K 

Billy la an ndolescent who la currently functioning within the 
nvernge range of intelligence yet la experiencing elgnlflcant 
dlfficultlee in neadeale and eocial /aaotlonal areaa. Billy haa a 
great deal of difficulty with taake requiring concentration and 
attention. Coepetlng lapulaee and eaotlona say interfere with hie 
ability to attend end reepond) often these underlying aggreeeive and 
lapulalva feeling a nre aanlfeated in work which, by lta appearance, 
reflecta these eaotlona. In addition, Billy 'a teat behavior and 
raporte froa current end paet teachere indicate that he ie unable to 
tolerate failure experiences or delsy of gratification of hla needa, 
the reault often being teaper tantruas, iaaature bouta of pouting, 
or hoatlle and aggreeeive acta directed tovarda peraona (adulta and 
peer a > or thlnga. 



Although auch of the evidence generated by thie evaluation ie 
atrongly indicative of an underlying aaotlonal diaturbance which haa 
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mlliitt- it m»li in mi inability to Unrn doopito .d«,u.tt 
!nt.lncl«l ctpobiliti.. nnd n. i.nbility to di.pln, 



WECttSLEX IHTELLIOEHCE SCALE FOt C1ILMEN 



Verbal 




Parforaanca 




Information 


9 


Picture Completion 


10 


Siallarltler 


9 


Picture arraoaeaaat 


• 


Coayreaeaeloa 


10 


■lock Deaiga 


S 


Arithmetic 


s 


Object Aeseebly 


8 


Vocabulary 


9 


Coding 


4 


Digit Span 


3 






Verbal 10 » 9b 


Perforaanc 


e 10 » «9 Full Scale 10 


- 93 



BENDER VISUAL-H0T0N GESTALT 
dumber of Errorat 6 

T^S'ErS:, n£2±U«. Dintortion. .ot.tion «90-io0,. 
Integration. 



PEAB00Y INDIVIDUAL ACHIEVEMENT TEST 

Subteet EQ«^* Unt 

Ratheeatlca 
Reading Hecognition 

Reading Coepreheneion 2.0 
Spelling \\ 
General Inforaatlon 
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TRAINII^VALIIATION: 



C/SET NODULE: OATE: 

TRAiNER: 

Please answer the following questions as honestly as you can. Your 
responses Mill be used for the following purposes: 

1. To assist trainers In evaluating training effectiveness. 
Z. To assist In planning future training sessions. 
3. To assist In revising C/SET training nodules. 

teneral Questions (Check One) 

1. Has your attendance at the sesslon(s): 

ft? JNMir own Initiative to gain Information on 

the topical areas? 

b - W Initiative as respite fro* the classroom? 

c. a requirement you felt good about? 

d - * requirement you would rather not have had? ? 

Comment (Optional): 



2. Training sesslon(s) were: 

teld at a convenient time and day of the week. 

tald at a convenient time but not a convenient 

day of the week. 

c - told «t a poor time but on an appropriate day 

of the week. 

d - wither convenient as to time or day of the week. 

Co«Ment (Optional) 

Suggestions for better time and/or day (optional): 
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3. How appropriate was the length of the training sesslon(s)? 

much too long 

somewhat long 

Just right 

somewhat short 

much too short 

Comment (Optional): 



Specific Questions (Check One) 

1. What Is your overall reaction to the Information presented In 
the sesslon(s): 

I see little or no application 

' I might apply It. but first I need more information 

~ 1 *PPly 1*' but f 1rst 1 need IROre 1n-sltuat1on 

feedback and support 
I will apply It; It could result In an Increased 

effectiveness 

I have applied It and have found It useful 

I have applied it end nave found It to be Ineffective 

Comae n t (Optional): 



2. The Information presented was: 
new and exciting 

the same old stuff with a different bend 

_ nothing new 

Comeent (Optional): 



3. The presentor was: 

knowledgeable and Interesting 

knowledgeable yet boring 

unsure about the content, yet interesting 

unsure about the content and boring 

C omme nt: 
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TRAINING EVALUATION 




73. 



4. Media used 1n the sesslon(s) was: 



Please send completed evaluations to: 



very effective 

adequate 

poor 



C. Michael Nelson, Ed.O. 
Department of Special Education 
University of Kentucky 
Lexington, KY 40506 



Corment: 



5. What was the most Important learning that resulted from the 
sesslon(s)? 



6. What was disappointing about the sesslon(s)? What did you need 
or expect to learn that ys« didn't? 



7. What Mill you do differently In your classes as a result of the 
training stsslon(s)? 



8. Other comments or suggestions: 
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